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ABSTRACT 
 
Tina Setyorini, 2018. The Correlation between Conscientiousness, Vocabulary 
Mastery, and Writing Skill among the Eleventh Grade Boarding School Students of 
MAN Surakarta 1 in Academic Year 2017/2018. Thesis. Surakarta: English 
Education Department of Islamic Education and Teacher Training Faculty. The 
State Islamic Institute of Surakarta. 
Advisor : Dr. Yusti Arini, M.Pd. 
Key words : Correlation, Conscientiousness, Vocabulary Mastery, Writing Skill  
The thesis is aimed in finding the correlation between (1) conscientiousness 
and writing skill; (2) vocabulary mastery and writing skill; (3) conscientiousness, 
vocabulary mastery and writing skill among the eleventh grade boarding school 
students MAN Surakarta 1 in the academic year 2017/2018. 
This study is a correlation study. There are three variables in this study, 
students’ conscientiousness as the independent variable (X1), vocabulary mastery 
as the independent variable (X2) and writing skill as dependent variable (Y). This 
study was carried out in April up to May 2018 at MAN Surakarta 1. The population 
was all of the eleventh grade boarding school students of MAN Surakarta 1 which 
consist of three classes from XI IPA 1, XI IPA 2, and XI IPA 3. The total number 
of the students was 68 students. The sample was 68 students which were taken by 
population sampling technique. The instruments in collecting the data were 
questionnaire and test. The questionnaire was used to collect the data of 
conscientiousness, while the test was used to collect the data of vocabulary mastery 
and writing skill. In analyzing the data, the researcher used Person Product Moment 
formula to find the coefficient correlation and simple linear regression to find the 
significance and linearity of the variable.  
The result of the research are (1) there is positive correlation between 
conscientiousness (X1) and their writing skill (Y) because the coefficient of 
correlation rx1y is higher than rtable (0.392 > 0.244). It means that 15.3% variance of 
writing skill (Y) is influenced by conscientiousness (X1) ; (2) there is positive 
correlation between vocabulary mastery (X2) and their writing skill (Y) because the 
coefficient of correlation rx2y is higher than rtable (0.620 > 0.244). It means that 
15.3% variance of writing skill (Y) is influenced by vocabulary mastery (X2); (2) 
ther conscientiousness (X1), vocabulary mastery (X2) and writing skill (Y) because 
the coefficient of correlation rx1x2y is higher than rtable (0.621 > 0.244). It means that 
15.3% variance of writing skill (Y) is influenced by conscientiousness (X1) and 
vocabulary mastery (X2), while 61.5% the other is contributed by other factors. 
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CHAPTER I 
INTRODUCTION 
 
A. Background of the Study 
Learning English has chosen as the first foreign language learning in 
the school curriculum. In Indonesia, English is learned only at schools and 
people do not speak the language in the society. English is really a foreign 
language for language learners in Indonesia (Setiyadi, 2006: 22). It means 
English as foreign language learning where English as the target language and 
is not used as daily language. Therefore English is taught as a foreign language, 
English has four skills, namely listening, reading, speaking, and writing and 
four skills must be supported by the learning of language elements, such as 
grammar, vocabulary, pronunciation, and spelling.  
Writing product can be express of the idea such as novel, journal, essay, 
report, and so on. Brown (2001: 335) states that writing is a written product of 
thinking, drafting and revising procedures that require specialized skills, skills 
that not every speaker develop naturally. It means there are procedures in 
writing and then every product has ruled with each other, so learners have to 
learn before making that product. In writing skill, students must often practice 
writing, it is possible for them. They accustomed not only to write but also they 
will get easier to comprehend and to become fluent in reading or listening 
because they have been familiar with words in written or spoken. Harmer 
(2004: v) states that writing has been seen as only a support system for learning 
grammar and vocabulary, rather than as a skill in its own 
1 
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right. Besides writing theory, grammar and vocabulary is another factor 
influencing writing. Writing can be a tool to learn grammar and vocabulary. 
Pearson, Kamil & Hiebert (2007: 284) define vocabulary as the words of a 
language. Learning new words is an important part of learning a new language 
(Watkins, 2005: 34). Actually, when someone learns a language it means 
he/she learn a new word.  
Furthermore, mastering vocabulary for students is an early way to 
success in English. Because all of the students need vocabulary first to practice 
and apply their skills in English consists of listening, speaking, reading, and 
writing. Muscla (2012: ix) argues that words are foundation of reading, 
speaking, and writing.  It will be challenged when express ourselves via written 
or spoken word. Through words we share ideas and learn new things, if they 
have a good vocabulary on their own, it will be easier to interpret those writings 
correctly.  
That’s why learning vocabulary is important first before grammar. 
Cameron (2001: 72) states that much grammatical information is tied to words, 
and learning words can take students a long way into grammar. This suggests 
that if we give a high priority to vocabulary development, we are not thereby 
abandoning grammar. As cited River and Nunan in Alqohtani (2015: 22), the 
acquisition of an adequate vocabulary is essential for successful second 
language use. Because without an extensive vocabulary, we will be unable to 
use the structures and functions and we may have learned for comprehensible 
communication.  
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Nowadays, there are many factors that influence people to succeed to 
learn English, especially to acquire writing skill. Those can come from either 
the outside or inside of the learners or others name is the internal or external 
factor such as motivation, personality, environment, teaching material, teacher 
technique. Nurwahidah in Sangkala (2012: 202) said that there are two factors 
of successful learning as external and internal factors, not only the personality 
of students that can guarantee learning success in this case (external factors) 
also the students must have good internal factors as physically psychological 
(intelligence, motivation, mentality). When learning writing, its possible 
difficult for the most people. Byrne (1993:4) states that the problems which are 
caused by writing under three headings― psychological, linguistic and 
cognitive― although these inevitably overlap to some extent. It means not only 
in vocabulary, psychology is able to cause the students’ writing skill. 
Psychological can influence many factors. One of them is personality.  
Personality factors are sometimes added to cognitive style in 
characterizing more general learning style (Troike, 2006: 89). If a person has a 
pleasing personality, he would automatically have the confidence to enhance it 
by learning English, it gives them courage and confidence to open their mind 
by speaking or writing also can express their idea openly, in groups, class or 
public.  
So, learning English as a foreign or second language can be influenced 
by their psychological aspects, especially their personality. It is proven by 
Skehan in Setiyadi (2006: 28) said that some of the psychological differences 
of learners include age, intelligence, aptitude, motivation, attitude, personality, 
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and cognitive style. Larsen and Buss (2016: 5) define that personality is the set 
of psychological traits. Psychological traits are characteristics that describe 
ways in which people are different from each other. Bernard Spolsky in his 
conditions for second language learning mentions: 
Several aspect in each individual that support second language 
learning; there are intelligence, aptitude, learning styles and 
strategies, personality, and anxiety. To be successful in learning, 
students need to figure out their own learning style (Sangkala, 
2012: 189).  
 
Personality traits refer to consistent patterns in the way individuals 
behave, feel, and think (Cervone and Pervin, 2013: 232). In addition, if we use 
the word kind, we usually mean that the person is at least as kind as the average 
person. If believed that the person was less kind than average, he or she would 
not be described as kind. Traits construct implies a certain view of the person. 
Based on experts’ statements above, one of the factors which can influence 
students’ language learning is the personality of the students. Besides, quiet 
people versus loud people have different ways of learning. It showed that 
personality has a great role to predict people’s action in every situation faced 
by them. As a system within someone’s self, personality changes over time. 
Someone’s personality when they were children will be different from their 
personality in adulthood. This change happens in their adolescent stages. In 
this stage, they try to find out their real identities, which they really are, and 
concern about keeping their images in front of other else.  
    Personality has several characters like extroversion, agreeableness, 
conscientiousness, neuroticism/emotional stability, and openness, known as 
Big five Personality. In this case, the researcher discussed one of the 
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personality characters is conscientiousness. Fatemi and Asghari (2012: 186) 
state that conscientiousness has six components, they are competence, order, 
dutifulness, achievement striving, self-discipline, and deliberation. 
Based on preliminary research was conducted by observation and 
interview some students and English teachers of Boarding school at MAN 
Surakarta 1 which was the most favorable of Islamic school applying the 
curriculum in 2013. Generally, the students did not know about personality 
traits, therefore, the students did not know their own personality in their life. 
The students like English subject, they are active in speaking English in the 
class also in the dormitory. According to them, the most difficult to learn is 
learning writing because writing is very boring although they have more 
vocabulary. Because not all teachers use media in teaching and just explain 
orally. So, learning writing isn’t interested. They add some time the teacher 
doesn’t explain more when teaching learning process because the teacher 
expected they are more intelligence than another program. Most of the students 
could not understand a lesson because the teacher doesn’t explain in more 
detail. One of the English teachers says that boarding school program is more 
special than another program there have accustomed use English, the teacher 
always tries to using English while teaching-learning process. The teacher adds 
in the curriculum 2013 the English skill aims in reading skill, so the teacher 
will give more material in reading. It is will help them to prepared National 
Examination.  
Actually, students of Boarding school of MAN Surakarta 1 have more 
vocabularies than another program because three times in a week they have to 
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remember vocabularies that will be tested by their tutor in the dormitory. That 
activity is one of adding program in the dormitory. According to one of English 
teacher said this program is very effective to support English lesson or activity 
in boarding or class but the problem is the students just memorizing, the tutor 
hasn’t practiced communicating. Robert et. al (2006: 1) said that 
conscientiousness predicts higher achievement in both high school and college 
independent of cognitive ability. Conscientiousness is one of the dimensions 
of the five-factor model. Conscientiousness people are guided by a strong sense 
duty and a need for order. Considered as an aspect of the character, 
conscientiousness is associated with a strong will, scrupulousness, and 
responsibility. However, conscientiousness is not merely an evaluation; it is a 
consensually validated trait that is in large part heritable (Matsumoto, 2009: 
128). 
Their activity is much in speaking than other skill because English as a 
second language after Bahasa Indonesia, English is obliged to use if they don’t 
use English they will get punishment. Usually, they called their speaking 
English as the ‘Broken English’ because they must use especially to 
communicate and to avoid punishment. The English teacher focused on 
learning strategies and the students’ interest to learn English subject without 
knowing what factor is, certainly does not recognized each students’ 
personality traits. Also, the students have low motivation in class when doing 
the task because their time spends on dormitory tasks or activities. As a result, 
most of the students never identified their personality traits. Researchers such 
as Laufer et al. have realized that the acquisition of vocabulary is essential for 
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successful second language use and it takes an important role in the formation 
of complete spoken and written texts (Alqohtani, 2015: 22).  
In communicates, both in speaking or writing is linked with the use of 
vocabularies store. The researcher assumed that if learners want to produce 
good writing, not only have a number of vocabularies they have to 
comprehension to arrange their idea which the idea can occur from what they 
are feeling or emotion. In the context of education, the most exams or testing 
is measured by reading and writing were to measure their comprehension and 
competence. Because they have practice in speaking which is their called as 
‘Broken English’ and does not practice in writing they might forget how to 
write and spell the vocabulary they have received.  
Competence and discipline are the features of conscientiousness, then 
it is very important to have conscientiousness as effort transform to be a good 
personality for a bright future. Roberts, et al., (2009: 369) defined that 
conscientiousness as the tendency to think, feel, and behave in a relatively 
enduring and consistent fashion across time in trait-affording situations. It 
means that person with conscientiousness has a good self-confidence that gives 
them more power to be consistent with what they think, want to be as a good 
one, do their tasks assigned to them and they think about the impact of what 
they will do or say before they do. 
Then the researcher assumed that students’ active personality when 
they are writing because of the teaching method or teacher style is one of the 
factors that we have to notice in learning writing. Mall-Amiri and Nakhaie 
(2013: 26) on his study concluded that after learning differences between 
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extravert-introvert and their effect on language skills such as reading and 
listening comprehension. The teacher can know what kinds of activities, 
methods, and tasks students will enjoy and what their learning styles are. In 
addition, teachers should identify their students’ personality individually, 
which can lead to better language learning process. 
From the explanation above, the researcher decided to conduct a 
research entitled “The Correlation between Conscientiousness, Vocabulary 
Mastery and Writing skill among the Eleventh Grade Boarding School 
Students of MAN Surakarta 1in Academic Year 2017/2018. 
 
B. Problem Identification 
Based on the background of the study above, the researcher identifies 
some problems as follow: 
1. There are some factors that influence students’ writing skill among the 
eleventh grade boarding school students of MAN Surakarta 1 in academic 
year 2017/2018. 
2. The teachers haven’t known the Conscientiousness among the eleventh 
grade boarding school students of MAN Surakarta 1 in academic year 
2017/2018. 
3. The teacher’s obstacle in teaching learning English among the eleventh 
grade boarding school students of MAN Surakarta 1 in academic year 
2017/2018. 
9 
 
 
 
4. Conscientiousness has influence on students’ writing skill among the 
eleventh grade boarding school students of MAN Surakarta 1 in academic 
year 2017/2018. 
5. Students’ vocabulary mastery has influences on students’ writing skill 
among the eleventh grade boarding school students of MAN Surakarta 1 
in academic year 2017/2018. 
 
C. Limitation of the Study 
To get the best result of this study, the researcher limits the problem of 
this study on the three variables. The researcher specifies those problems into 
more restricted area in order to avoid miss understanding. The three variables 
are conscientiousness, vocabulary mastery, and writing skill. Which is 
Personality and vocabulary mastery as independent variables and the students’ 
writing skill as dependent variables. 
In conducting this research, the researcher chose MAN Surakarta 1 as 
the location of the research because MAN Surakarta 1 has many programs 
study they are Regular Program, Workshop Program, Full Day Program, 
Boarding School Program, and Religion Program. The researcher choses 
Boarding school Program as the object of research. The decision was based on 
several reasons. The first is boarding school is one of special program in MAN 
Surakarta 1 which has some requirement before join the program. So, every 
student at boarding school program guaranteed to live independently and 
master in some skill. Because they live far from parent and there are rules when 
live in dormitory. Besides follow the program in the school at morning until 
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evening and at evening until morning, they have to follow the program in 
dormitory. Besides they live far from their family with stricter regulations may 
give effect their personality. 
Second, because students of boarding school have knowledge on 
vocabulary which they have following their dormitory program is using 
English Area. The researcher choose eleventh grade as the sample of research 
because they have spent more than one year in boarding school. At 
psychological view, eleventh grade is great position in the stable mental. 
Moreover tenth grade who still looking for their confidence or twelfth grade 
who are busy to prepare the National Examination.  
Third, they have extensive vocabulary which was memorizing three 
times in a week in their dormitory. Boarding school has English area which 
compulsory them to use English as the communication tool in dormitory; 
besides they use Bahasa Indonesia in school. It is very useful for students in 
boarding school program because every time in dormitory area they must use 
English to communicate if they break the rules they will get punishment. It 
makes them to develop their skill in English. 
Eleventh grade students of boarding school of MAN Surakarta 1 have 
good performance in speaking but the most of them are found bored when 
learning writing.  
 
D. Problem Statement 
Based on the problem limitation above, the problem can be formulated 
as follows: 
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1. Is there any correlation between conscientiousness and writing skill of the 
eleventh grade boarding school students of MAN Surakarta 1 in academic 
year 2017/2018? 
2. Is there any correlation between vocabulary mastery and writing skill of 
the eleventh grade boarding school students of MAN Surakarta 1 in 
academic year 2017/2018? 
3. Is there any correlation between conscientiousness, vocabulary mastery 
simultaneously and writing skill of the eleventh grade boarding school 
students of MAN Surakarta 1 in academic year 2017/2018? 
 
E. Objectives of the Study 
The aim of this study is to prove whether there is a correlation: 
1. Between conscientiousness and writing skill of the eleventh grade 
boarding school students of MAN Surakarta 1 in academic year 
2017/2018; 
2. Between vocabulary mastery and writing skill of the eleventh grade 
boarding school students of MAN Surakarta 1 in academic year 
2017/2018; 
3. Between conscientiousness, vocabulary mastery, and writing skill of the 
eleventh grade boarding school students of MAN Surakarta 1 in academic 
year 2017/2018. 
By knowing the relationship between three variables, the research 
hopes that the result can be used as a consideration in learning writing. 
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F. Benefits of the Study 
The result of the research is intended to show the contribution of 
personality and vocabulary mastery toward writing skill. Then, the researcher 
hopes that the research result will be able to give some benefits.  
Researcher hopes the readers understand about the relationship between 
conscientiousness, vocabulary mastery and writing skill. By understanding 
about the correlation between conscientiousness, vocabulary, and writing skill, 
the readers expected to know the importance of those aspects in education, 
daily life, or work. This research also intended to show how much the 
contribution given by conscientiousness and vocabulary mastery toward 
writing skill. 
For teachers especially, this research is expected to give understanding 
about the importance and the role of conscientiousness and and vocabulary 
mastery toward writing skill. Thus, it helps the teacher to give more 
consideration to the importance of writing and the aspects that influence it 
especially students’ personality and vocabulary. Whereas, writing is very 
important skill that has to develop among students. 
As for students, the researcher expects that after knowing their 
personality and vocabulary mastery plays an important role in their writing 
skill, they understand about the importance of those two aspects. Also it will 
give new information about some factors that can influence students in 
producing good writing. 
 
G. Definition of Key Term 
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1. Correlation Research 
Fraenkel, Wallen, and Hyun (2012: 331) defined correlation studies 
investigate the possibility of relationship between to variables, although 
investigations of more than two variables are common. In contrast to 
experimental research, however, there is no manipulation of variable in 
correlation.  
2. Conscientiousness 
Costa, et al. in Deyoung, et al., (2007: 881) states that 
conscientiousness described as having both proactive and inhibitive 
aspects. The proactive aspect including such traits as ‘need for achievement 
and commitment to works’, nd the inhibitive aspect including such traits as 
‘moral scrupousness and cautiousness’. 
3. Vocabulary Mastery 
Ur (1999: 60) states that vocabulary can define roughly, as the words 
we teach in the foreign language. Mastery learning is an individualized and 
diagnostic approach to teaching in which students proceed with studying 
and testing at their own rate in order to achieve a prescribed of success 
(Richards and Schmidt 2012: 353). Vocabulary mastery is individual 
knowledge in studying words in a language. 
  
4. Writing skill 
Brown (2001: 335) argued that writing is a written product of 
thinking, drafting and revising procedures that require specialized skills, 
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skills that not every speaker develop naturally.  It means that the procedure 
of writing process before write something. 
Richards and Schmidt (2012: 532) explained Skill is an acquired 
ability to perform an activity well, usually one that is made up of a number 
of co-ordinated processes and action.  
Every language has skill that is listening, reading, speaking and 
writing. Writing skill is ability to do written product well. 
 
 
 
  
15 
 
 
 
CHAPTER II 
REVIEW OF RELATED LITERATURE 
 
A. Theoretical Description 
1. Concept of Writing Skill 
a. Definition of Writing 
Good writing begins with a good idea, but writing does not come 
easily and automatically. Although many language learner more tend in 
speak more than they write. Watkins (2005: 8) states the written form of 
language is often accorded a particular prestige and some learners may 
need to develop these skills, particularly if they need English for business 
or academic purposes. Richards and Schmidt (2012: 640) defined writing 
is viewed as the result of complex processes of planning, drafting, 
reviewing and revising and some approaches to the teaching.  
Nunan (2003: 98) states that writing can be defined by a series of 
contrasts:  
1) It is both a physical and a mental act 
Writing is physical act of committing words or ideas to some 
medium, example an e-mail message typed into a computer. An 
writing is the mental work of inventing ideas, thinking about express 
them, and organizing them into statements and paragraphs that will 
be clear to a reader. 
2) Its purpose is both to express and impress 
15 
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Writers called the audience, who need to have ideas expressed 
in certain ways. Writers must then choose the best form for their 
writing‒ a shopping list, a novel, or poetry are only a few of the 
choices. Each of these types of writing has a different level of 
complexity, depending on its purpose. 
3) It is both a process and a product 
The writer imagines, organizes, drafts, edits, reads, and 
rereads. This process of writing is often cyclical, and sometimes 
disorderly. What the audience sees, whether it is an instructor or a 
wider audience, is a product‒ an essay, letter, story, or research 
report. 
Based on the definitions many expert above, it can be concluded 
that writing is as act which influencing the writers physical and mental 
act aim to express their idea into written product in order to understood 
by the readers. 
 
b. Writing skill 
Since writing as final product and writing calls an act whether 
physical or mental. Richards and Schmidt (2012: 532) explained Skill is 
an acquired ability to perform an activity well, usually one that is made 
up of a number of co-ordinated processes and action. Based on Oxford 
learner’s pocket dictionary, skill is ability to do something well or having 
enough ability, experience etc.; whereas ability is skill or power. As it 
can be seen, the two terms are interrelated, which is the two term defined 
17 
 
 
 
each other. Ability refers to someone can do something or have ability to 
do it and be able to do something well or have ability to do it well is skill. 
So writing skill is the learner’s ability in writing. Most of students know 
how to write, they have knowledge of writing and they can write 
something. In writing skill, students have learned how to write and they 
be able writing something well. 
In writing, there are some micro-skill, and macro-skill that should 
be mastered by the students. Brown (2004: 221) states that the micro-
skills and macro-skills of writing. which mentioned as follows:  
1) Micro Skills  
The micro skills of writing apply appropriately to imitative 
and intensive types of writing. The following are the micro skills of 
writing:  
a) Producing graphemes and orthographic patterns of English.  
b) Producing writing at an efficient rate of speed to suit the purpose.  
c) Producing an acceptable core of words and use appropriate word 
order patterns.  
d) Using acceptable grammatical system (e.g. tense, agreement, 
pluralization), patterns and rules.  
e) Expressing a particular meaning in different grammatical forms. 
f) Using cohesive devices in discourse.  
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2) Macro Skills  
The macro skills are essential for the successful mastery of 
responsive and extensive writing. These are macro skills of writing.  
a) Using the rhetoric forms and conventions of written discourse.  
b) Appropriate accomplishing the communicative functions of 
written text according to form and purpose.  
c) Conveying links and connections between events, and 
communicate such relation as main idea, new information, given 
information, generalization, and exemplification.  
d) Distinguishing between literal and implied meanings when 
writing.  
e) Correctly conveying culturally specific references in the context 
of the written text.  
f) Developing and using a battery of writing strategies, such as 
accurately assessing the audience’s interpretation, using 
prewriting devices, writing with fluency in the first draft, using 
paraphrases and synonyms, soliciting peer and instructor 
feedback, and using feedback for revising and editing. 
Based on the explanations above, writing skill defines as an 
ability to express idea, thought, opinion, or feeling in written language 
form that have to be arranged according to writing process. 
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c. Purpose of Writing 
The purpose of writing is usually referred to the audience or the 
reader and the text itself. Grenville (2001: 1-2) argue that writing has 
some purposes as follows: 
1) Writing to entertain 
Writing to entertain is a writing that may engage the readers’ 
feeling through its plot or the emotion provided in the writing. 
Writing to entertain generally takes the form of so-called 
‘imaginative writing’ or ‘creative writing’ which is of sometimes all 
writing requires some imagination and creativity). Some examples 
of the writing of which purpose is to entertain are novels, stories, 
poems, song lyrics, plays, and screenplays; 
2) Writing to inform 
Writing to inform is intended to tell readers about something. 
These kinds of writing can also be ‘entertaining’ in the sense that 
they’re a good read. But entertaining the reader isn’t their main 
purpose—that’s just a bonus. Examples of writing to inform are 
newspaper articles, scientific or business reports, instructions or 
procedures, and essays for school and university. 
3) Writing to persuade 
Writing to persuade means the writing is aimed to convince 
the readers of something through providing evidence, and not only 
just creativity of the writer. The examples are advertisements, 
articles, newspaper, and magazine. 
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Based on explanations above, writing as product of language 
learning and each product have different purpose. Some common 
purpose is writing to entertain, writing to inform and writing to 
persuade. 
 
d. Process of Writing 
Writing well is difficult, become success in writing there are 
process that have to follow. Effective writers tend to go trough a process 
of writing (Watkins, 2005: 74). Susan et al. (2016: 27-28) said that 
writing is not a firm set of rules to follow. Writing can be messy process 
that involves lots of drafting, revising, researching, thinking, and 
sometimes even throwing things out, especially for longer writing tasks. 
1) Prewriting/Invention  
The point at which you gather ideas for your writing. There are 
a number of useful brainstorming strategies that students find helpful 
to the processes of gathering their thoughts and arranging them for 
writing. A few of the most widely used strategies are freewriting, 
listing, and idea mapping. 
a. Free writing involves writing down your thoughts in a free-flow 
form, typically for a set amount of time. There’s no judgment or 
evaluation of these ideas as they occur to you.You  simply write 
down whatever comes to mind as you consider a topic or idea.  
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b. Listing is a way of quickly high-lighting important information 
for yourself. The writer starts with a main idea and then just lists 
whatever comes to mind.  
c. Idea Mapping , this brainstorming technique is a favorite among 
students because it allows you to represent your ideas in an 
easy-to-follow map. Idea mapping is sometimes referred to as 
cluster mapping because as you brainstorm, you use clusters of 
ideas and lines to keep track of the ideas and the relationships 
among them. 
2) Researching 
Sometimes research is considered a separate step in the writing 
process, and sometimes it is part of prewriting/invention. Of course, 
depending on the nature of your project, there might be a considerable 
amount of research or very little research in volved. 
3) Drafting 
At the drafting stage, you get ideas down on paper or screen. 
You might already realize that these stages don’t happen in isolation 
in most cases; drafting might occur while you’re doing 
prewriting/invention and research, and you might go back and forth 
between different stages as you work. 
4) Peer Reviewing 
Writers often benefit from seeking the feedback of othersbefore 
considering a project complete. Peer review is the process of having 
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other students, classmates, or audience members read your work and 
provide feedback.  
5) Revising 
At the revision stage, a writer takes another look at his or her 
writing and makes content-level and organizational changes.  
6) Editing/Proofreading 
Finally, the writer focuses on correcting grammatical, 
mechanical, stylistic, and referential problems in the text. 
Every expert has every ways in writing process. From the 
explanation above, it can be conclude that in writing there are six steps; 
pre writing, research, drafting, peer review, revising, and editing.  
 
e. Types of Writing 
Writing in the target language can be introduced shortly after 
language learners have begun reading. There are different types of 
writing, depending of the levels of language performance. According to 
Setiyadi (2006: 69-71) there are four types of writing: imitative writing, 
dictation, guided writing and controlled writing. 
1) Imitative writing 
In this beginning language learners begin writing by copying 
materials that they have already mastered by hearing, speaking and 
reading. The material may be the text that they have memorized. 
Since in this writing language learners only ‘imitate’, they write 
groups of words, sentences or phrases rather than single words. 
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2) Dictation 
The material can be the dialogues that they have memorized. 
By having dictation, language learners practice having aural 
comprehension and spelling correctly.  
3) Guided writing  
In guided writing the language teachers guided language 
learners to write short responses. (e.g. the teacher reads a passage 
twice and she/he makes incomplete statements based on the passage. 
Language learners complete the statement). 
4) Controlled writing 
It is similar to rewriting but in this writing language learners 
change a passage from dialogue to narrative or vice versa. Controlled 
writing may take a form of letter. This step may be to more advanced 
learners after they have been given considerable practice in 
controlled writing. The practice in controlled writing can guide 
language learners to have composition in the target language. 
Brown (2004: 220) stated that four categories of written 
performance that capture the range of written production are considered 
here. Each category resembles the categories defined for the other thee 
skills, but these categories as always reflected the uniqueness of the skill 
area:  
1) Imitative  
To produce written language, the learner must attain skills in 
the fundamental, basic task of writing letters, word, punctuation and 
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very brief sentences. This category includes the ability to spell 
correctly and to receive phoneme-grapheme correspondences in the 
English spelling system. It is a level at which learners are trying to 
master the mechanics of writing. At this stage, form is primary if not 
exclusive focus, while context and meaning are secondary concern.  
2) Intensive (Controlled)  
Beyond the fundamental of imitative writing are skills 
producing appropriate vocabulary within a context, collocations, 
idioms and correct grammatical features up to the length of a 
sentence. Meaning and context are of some importance in 
determining correctness and appropriateness but strictly controlled 
by the test design.  
3) Responsive  
Here, assessment task require learner to perform at a limited 
discourse level, connecting sentences into a paragraph and creating a 
logically connected sequence of two or three paragraph. Task 
responds pedagogical directives, list of criteria, outlines and another 
guide lines. Genre of writing include brief narratives and description, 
short reports, lab report, summaries, brief responses to read and 
interpretation of chart or graphs. Under specified conditions, the 
writer begins to exercise some freedom of choice among alternative 
forms of expression of ideas. 
 
4) Extensive 
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Extensive writing implies successful management of all the 
process and strategies of writing for all purpose, up to the length of 
an essay writing a purpose, organizing and developing ideas 
logically, using details to support or illustrate ideas, demonstrating 
syntactic and lexical variety and in many cases, engaging in the 
process of multiple drafts to achieve a final product. Focus on 
grammatical forms is limited to occasional editing or proof reading 
of a draft.  
In Brown’s book teaching by principles, writing performance was 
five types, they are imitative, or writing down, intensive or controlled, 
self-writing, display writing and real writing (Brown, 2001: 343-346). 
Based on the explanation above, every expert has different ideas 
explain the writing type but some of them have similarities. It can be 
included types of writing, imitate, controlled, responsive and extensive 
which that four types before is new version from Brown. 
 
f. Aspects of Writing 
Gunashekar (2011: 17), learn to write is extremely important for 
learners; it provides them with the guidance and prompt to produce a 
range of functional and imaginative texts. He also state that some aspect 
of writing should language learner emphasize. 
1) Writing as a channel for learning English.  
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Writing, along with listening, speaking, and reading are tools in 
the process of learning significant elements of English and 
developing a command over the language. 
2) Writing as a goal of learning English. 
The development of writing skills is necessary to fulfill 
purposes such as writing letters, reports and messages, making notes, 
and preparing summaries. 
3) Writing with coherence and cohesion. 
Employing various rhetorical and linguistic means by which the 
parts of a written text are made to relate to one another and to 
constitute a continuous, organized whole. 
When learning writing, there are aspects that have to emphasize 
by the learner. The aspects are emphasizing what is the goal of learning 
writing itself. Based on explanation above, the researcher concludes three 
main aspects in learning writing; as channel of learning English, as goal 
of learning English and writing with coherence and cohesion. 
 
g. Assessing writing 
Writing skill is a power or ability which is emphasizing in process 
of writing. Writing skill can be measures through a test. Alderson (2002: 
116) proposes that numerical scores for each category, as follows:  
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Table 2.1 The Scoring Rubric of Writing 
 Score Level/Criteria 
C
O
N
T
E
N
T
 
30-27 
 
26-22 
 
21-17 
 
16-13 
EXCELLENT TO VERY GOOD: Knowledgeable, Substantive 
Development Of Text, etc. 
GOOD AVERAGE: Sure Knowledge Of Subject, Adequate 
Range 
FAIR POOR: Limited Knowledge Of Subject, Little substance, 
etc. 
VERY POOR: Does not show knowledge of subject, Non 
substantive, etc. 
O
R
G
A
N
IZ
A
T
I
O
N
 
20-18 
 
17-14 
 
13-10 
9-7 
EXCELLENT TO VERY GOOD: Fluent expression, Ideas clearly 
state/supported, etc. 
GOOD AVERAGE: Somewhat choppy, loosely organized but 
main ideas stand out, etc. 
FAIR POOR: Non-fluent, ideas confused or disconnected, etc. 
VERY POOR: Does not communicate, no organization, etc. 
V
O
C
A
B
U
L
A
R
Y
 
20-18 
 
17-14 
 
13-10 
 
9-7 
EXCELLENT TO VERY GOOD: Sophisticated range, effective 
word/idiom choice and usage, etc. 
VERY GOOD: Adequate range, occasional errors or word/idiom 
form, choice, usage but meaning not obscured. 
FAIR POOR: Limited range, frequent errors of word/idiom form, 
choice, usage, etc. 
VERY POOR: Essentially translation, little knowledge of English 
vocabulary. 
L
A
N
G
U
A
G
E
 25-22 
 
21-18 
17-11 
 
10-5 
EXCELLENT TO VERY GOOD: Effective complex 
constructions, etc. 
VERY GOOD: Effective but simple construction, etc. 
FAIR POOR: Major problems in simple/complex constructions, 
etc. 
VERY POOR: Virtually no mastery of sentence construction 
rules, etc. 
M
E
C
H
A
N
IC
S
 
5 
 
4 
3 
 
2 
EXCELLENT TO VERY GOOD: Demonstrates mastery of 
conventions, etc. 
VERY GOOD: Occasional errors of spelling, punctuation, etc. 
FAIR POOR: Frequent errors of spelling, punctuation, 
capitalization, etc. 
VERY POOR: No mastery of conventions, dominated by errors of 
spelling, punctuation, capitalization, paragraphing, etc. 
From the explanation above, the researcher conclude that the 
total is 100 which described in following table: 
Table 2.2 Total Scoring 
No Component Score 
1 Content 30 
2 Organization 20 
3 Vocabulary 20 
4 Language use 25 
5 Mechanic 5 
Total 100 
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2. Concept of Vocabulary Mastery 
a. The Definition of Vocabulary 
Nunan (2003: 130) define that words are clearly vocabulary, but 
what about groups of words like absolutely fantastic, at once, in a 
minute, portable TV, the United States of America. In other word 
vocabulary or word is one of important aspect in learning language 
because everything around us has a name. Learning vocabulary doesn’t 
mean memorizing the form but also understand its meaning. Muscla 
(2012: ix) states that words are foundation of reading, speaking, and 
writing. Richards and Schmidt (2012: 636) argued that word is the 
smallest of linguistic units which can occur on its own in speech or 
writing. Through words we share ideas and learn new things, Students 
who have rich vocabularies usually do better in learning a language.  
Based on the definition above, the researcher can take the 
conclusion that in a simple, vocabulary is a list of word which as 
foundation to learn a language, it is very important to learn vocabulary 
first before other basic skills or knowledge of language. 
 
b. Vocabulary mastery 
The meaning of mastery is: 1) great skill or knowledge, 2) 
control or power (Oxford Learner’s Pocket Dictionary, 2008: 265). As 
explanation above, vocabulary is word. Vocabulary mastery is the 
student’s ability to understand the meaning of words in spoken or written 
context to express their idea. Vocabulary play as important part in four 
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English skills, so vocabulary mastery is important component to be 
considered and taught to students in teaching and learning process. 
Thornbury (2002: 7) said that, it is one of foreign language that is used 
as a means of communication, and vocabulary is one of the important 
language elements the student should master.  
Conclude at review discussions above, more vocabulary the 
learners have, the easier for them to develop their four skills (listening, 
speaking, reading and writing). It can be said that vocabulary mastery is 
the competence to understand the words in a language. Someone who 
has mastery will be able to apply his/her knowledge. Sometimes, 
vocabulary is easier aspect of a language to learn but it hardly to practice 
like a native. The students are quickly to accept but they are quickly 
forgotten. If students master of vocabulary, then they can perform their 
language competence well. On the contrast, by having limited 
vocabulary, the students will find difficulties in mastering English skills. 
Moreover, in Indonesia English as foreign/ second language how 
many words must we need to know?  
The answer must depend to a large extent on the learner’s needs. 
But is there such a thing as a threshold level‒ a core vocabulary that will 
serve in most situations? One figure that use often quoted is 2,000. This 
is around the number of words that most native speakers use in their 
daily conversation. About 2.000 words too is the size of the defining 
vocabulary used in dictionaries for language learners. These are the 
words and suffixes that are used in the dictionary’s definitions 
(Thornbury, 2001: 21) 
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There are around 2,000 words that we need to know. It is enough 
for us to communicate with native speaker because they use around 2,000 
words in the daily life. 
There is a strong argument, then for equipping learners with a 
core vocabulary of 2.000 high frequency words as soon as 
possible. The researcher Paul Meara estimates that at the rate 
50 words a week (not unreasonable, especially if the emphasis 
is taken off grammar teaching) this target could be reached in 
40 weeks or one academic year, more or less. Of course, this 
is the minimum or threshold level. Most researchers now days 
recommend a basic vocabulary of at least 3.000 word families, 
while for more specialized needs, a working vocabulary of 
over 5.000 word families is probably desirable (Thornbury, 
2001: 21). 
 
Nation in Cameron (2001: 75) said that second language learners 
of English who attend English speaking school have also been found to 
add about 1K per year, but the 4-5K gaps between them and their native 
speaker peer remains. Nation adds report studies of foreign language 
learners in India and Indonesia that showed children reaching 1 or 2K 
word families in English after five years of regular lesson.  
It can be concluded that, in communication especially in English 
vocabulary is very important. Because English is foreign or second 
language for Indonesian, we need around 2k words to communicate with 
native speaker fluently.  
 
c. Kinds of vocabulary 
Kinds of vocabulary have been mentioned by some expert. Kamil 
& Hiebert, (2005: 3) state that knowledge of words also comes in at least 
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two forms, receptive— that which we can understand or recognize— and 
productive— the vocabulary we use when writing or speak.  
1) Receptive Vocabulary  
Kamil & Hiebert, (2005: 3) said that receptive, or 
recognition, vocabulary is that set of words for which an individual 
can assign meanings when listening or reading. These are words are 
often less well known to students and less frequent in use. Receptive 
vocabulary is words that learners recognize and understand when 
they are  used in context, but which  they  cannot produce. It is 
vocabulary that learners recognize when they see or meet in reading 
text but do not use it in speaking and writing (as cited Stuart in 
Alqohtani, 2015:25). 
2) Productive Vocabulary  
Kamil & Hiebert, (2005: 3) said that productive vocabulary 
is the set of words that an individual can use when writing or 
speaking. They are words that are well-known, familiar, and used 
frequently. Productive  vocabulary is the words that  the learners 
understand and canpronounce correctly and use constructively in 
speaking and writing. It involves what is needed for receptive 
vocabulary plus the ability to speak or write at the appropriate time. 
Therefore, productive vocabulary can be addressed as an active 
process, because the learners can produce the words to express their 
thoughts to others (as cited Stuart in Alqohtani, 2015:25). 
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From the description from some experts above, it can be 
concluded that there are two types of vocabulary; receptive vocabulary 
and productive vocabulary. When speaking and writing is dealing with 
productive vocabulary and then listening and reading is dealing with 
receptive vocabulary.  
 
d. Aspect of vocabulary 
Vocabulary mastery is defined as students’ complete knowledge 
of meaning and form of words in context appropriately. Knowledge in 
vocabulary mastery concerns with words and meaning, generally word 
class and word meaning (Hatch and Brown, 1995:218). Based on the 
definitions above, the researcher concluded that vocabulary mastery is 
sufficient aspect in language learning without vocabulary mastery learner 
will be hard to master a language itself.  
1) Word Class  
Word class is the classification of words to a language 
depending on its function in communication. Word class 
membership is an important lexical feature, in this case there are 
nouns, verbs, adjectives, and adverbs. 
a) Nouns can be divided into subclasses. There are proper nouns and 
common nouns.  
b) Verbs are words that denote action. Verbs that denote states rather 
than action seem less verb like. Process verbs which have no 
definite and points also seem less verb like than strong action. 
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Hatch and Brown placed verbs ino four classes: activities (eat, 
drink, look for), accomplishment (kill, build, paint a picture), 
achievement (recognize, find, lose, understand, hear), and states 
(love, know, desire, have). 
c) Adjectives are used to highlight qualities or attributes. Certain 
adjectives are typically used to describes particular nouns. For 
example, light, dark, bright, and dull are used with color names. 
d) Adverbs are similar to adjective in many ways although they 
typically assign attributes to verbal, to clauses or to entire 
sentences rather than nouns. Locative adverbs, like ‘here and 
there’ are used very early by young children as ways of pointng 
to the location of object. Time adverbs, like ‘now, then, and 
yesterday’ are used by second language learners as an initial way 
to mark time. When adverbs are used to modify verbs, adverbs 
like adjectives use scaled form. Both adjectives and adverbs can 
be preceded by intensifiers such as ‘very’: (she’s a very talented 
runner, she runs very fast). 
2) Word Meaning  
The two important issues in word meaning students’ usually 
get difficulties to infer are synonymous and antonymous;  
a) Synonyms  
Hatch and Brown, (1995:19) explain that synonyms are words 
that share meaning, the fact that X is a synonym for Y does not 
mean that Y is necessarily a synonym for X. For example, the 
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Dictionary of American Synonym for ‘murder’ as a synonym of 
‘kill’ but does not list ‘kill’ as a synonym for ‘murder’. 
b) Antonyms  
Hatch and Brown, (1995:20) define that antonyms as words that 
mean the opposite. They present interesting problem for anyone 
seriously interested in semantic feature analysis. We can usually 
identify the feature on which the two words constrast. For 
example, ‘big-small, many-few, tall-short, happy-unhappy.  
Ur also mentions some aspects that must be taught when we learn 
vocabulary. Ur (1996. 60-2) that states the kinds of vocabulary in six 
aspects, those are: 
1) Form: Pronounciatios and spelling 
The learner has to know what a word sound like (its pronunciation) 
and what it looks like (its spelling). The are fairly obvious 
characteristics, and one or the other be perceived by the leaner 
when encountering the item for the first time. In teaching, the 
teacher needs to make sure that both these aspects are accurately 
presented and learned. 
2) Grammar 
The grammar of a new item will need to be taught if this is not 
obviously covered by general grammatical rules. An item may have 
an unpredictable change of from in certain grammatical contexts or 
may have some idiosyncratic way of connecting with other words 
in sentences; it is important to provide learners with this 
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information at the same time as we teach the base form. For 
example irregular (think, thought and mouse, mice). 
3) Collocation 
Collocatio is the co-occurence of certain wors or when two items 
are used together frequently. The most common types of 
collocation are as follow; 
a) Subject noun + verb  e.g. The moon shines at night. 
e.g. The dog barked. 
b) Verb + object noun e.g. She takes her dog. 
c) Adjective + noun e.g. A nice car, golden opportunity. 
d) Adverb + past participle e.g. Badly injured. 
 Collocations are also often notes in dictionaries, either by 
providing the whole collocation under one of the head-words, or 
by a note in parenthesis. 
4) Aspect of meaning (1) : denotation, connotation, appropriateness  
The meaning of a word is primarily what it refers to in the real 
world, its denotation; this is often the sort definition that is given 
in a dictionary. A less obvious component of the meaning of a item 
is its connotation: the associations, or positive or negative feelings 
it evokes, which may or may not be indicated in a dictionary 
definition. 
5) Aspect of meaning (2) : meaning relationships 
How the meaning of one item relates to the meaning of others can 
also be useful in teaching. There are such various relationship; 
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a) Synonyms: items that mean the same, example, bright, clever, 
smart my serve as synonyms of intelligent. 
b) Antonyms: items that mean the opposite; rich is an antonym of 
poor. 
c) Hyponyms: items that serve as specific example of general 
concept; dog, lion, mouse are hyponyms of animal. 
d) Co-hyponyms or co-ordinates: other items that are the ‘same 
kind of thing’; red, blue, green are co-ordinates. 
e) Superordinates: general concept that ‘cover’ specific items; 
animal is the superordinate of dog, lion, mouse. 
f) Translation: words or expressions in the learners’ mother 
tounge that are (more or less) equivalent in meaning to the item 
being taught. 
6) Word Formation 
According to its formation, there are (1) word which is formed by 
deriation and (2) word which formed by inflection. Words ca 
change their shape and their grammatical value. One should know 
about word formation and how to twist words to fit different 
grammatical contexts. For instance, the wor ‘run’ can be a noun 
and a verb. The verb ‘run’ has the participles ‘running’ and ‘ran’, 
and the present participle ‘running can be used as an adjective. 
a) Words formed by derivation 
Derivation is the construction of words resulting the change 
of words class or te meaning of the steam. There are two 
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derivational, suffixes and prefixes. Derivational suffixes are 
syllables or group of syllables such as –ion, -ness, -ize, -ive, -
full, -able, etc that are joined to the end of the word to change 
th meaning. Example: activity, powerless, attractive, hopeless, 
enderstandable. 
Derivational prefix is a syllable or group of syllables such 
as un-, im-, mis-, dis-, or pre-, which is joined to the beginning 
of a word or morpheme to change its meaning. Example: 
impatient, immortal, dissappearances, unemployement, 
misunderstand. 
b) Words formed by inflection 
Inflection is the coion of the words construction of the 
words which does not result the change of words class. There 
are four kinds of inflections: (a) plural forms such as pen-pens, 
glas-glasses, child-children; (b) possession, such as Diana’s 
hand bag, Nina’s wallet; (c) pronoun, such as he is an athlete, 
David teach his brother to read; (d) third singular verb maker, 
such as I go to school and she goes school. 
From the explanation above it can be concluded that vocabulary 
mastery means the ability to have an undertanding or knowledge about 
the words and its meaning. And there are some aspect in learning 
vocabulary such as: Form: Pronounciatios and spelling, Grammar, 
Collocation, Aspect of meaning (1) : denotation, connotation, 
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appropriateness, Aspect of meaning (2) : meaning relationships  and 
Word Formation. 
 
e. Assessing vocabulary 
Brown (2004: 3) states that test is a method of measuring a 
person’s ability knowledge of performance in a given domain. 
Assessing motivates the students to review their understanding of their 
learning. Brown added that test are a subset of assessment, they are 
certainly not the only form of assessment that a teacher can make. Tests 
can be useful devices, but they are only one among many procedure and 
tasks that teachers can ultimately use to assess students. 
The test of vocabulary mastery is intended to collect the data of 
vocabulary mastery. The objective test in the form multiple choices was 
used with four options in every item. Read (2000: 2) said a 
professionally produced multiple-choice vocabulary is highly reliable 
and distinguishes learners effectively according to their level of 
vocabulary knowledge. From reason above, the researcher decide to use 
multiple choices as vocabulary assessment. 
Based on the review of related theory of vocabulary mastery the 
researcher constructed and summarizes the concept of vocabulary 
mastery teories as the indicator of the research into: Form; Spelling, 
Grammar, Collocation, Aspect of Meaning; Synonyms, Antonyms, and 
Translation, and Word Formation. 
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3. Concept of Conscientiousness: a Type of Personality 
a. The Definition of Personality 
Kalat (2017: 451) stated that the term personality comes from 
the Latin word persona, meaning “mask.” Unlike a mask, however, the 
term personality implies something stable. Personality consists of all the 
consistent ways in which the behavior of one person differs from that of 
others, especially in social situations. 
Many experts have tried to define personality. Generally in the 
world of psychology, Larsen and Buss (2016:  4) defined: 
Personality is the set of psychological traits and mechanism 
within the individual that are organized and relatively enduring 
that influence his or her interaction with, and adaptations to, the 
intrapsychic, physical, and social environment.  
 
Everyone has different personality that will bring them to 
achieve their individual traits in their life. Freud argues personality is 
often a house divided against its self, torn by conflicting wishes and 
goals, and this best explained by using the concepts of id, ego, and 
superego (as cited in Ewen, 2003: 1). Jung states that personality as a 
complete realization of the fullness of our being is an unattainable ideal. 
But, unattainability is no counter argument against and ideal, for ideals 
are only signposts, never goals (Cervone and Pervin, 2013: 140).  
According to Alder, personality is shaped by the child’s 
relationship with his/her parents and by our consciously chosen life 
goals, rather than by instincts. Sullivan defined personality in terms of 
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our relationships with other people. Stages beyond early childhood, 
including adolescence, are important for personality development 
(Ewen, 2003: 1-2). Ewen (2003: 9) states that personality refers to long-
lasting and important characteristics within an individual, one that 
continues to exert a strong influence on behavior. It means that someone 
personality influenced individual characteristic that can see from their 
behavior.  
In short, people have different personality from each other. The 
researcher can conclude personality is characteristic of someone 
behavior and can change during childhood to adulthood.  
  
b. Personality Traits 
Traits are the central of personality. Usually, trait uses adjective 
words to describe someone’s individual. Larsen and Buss (2016: 5) 
Personality is the set of psychological traits. They add psychological 
traits are characteristics that describe ways in which people are different 
from each other. Traits have proven so very interesting to personality 
psychologists because they explain much of what defines the individual 
person. Carr and Kingbury in Mattews (2008: 11) addressed many core 
issues of trait psychology at a conceptual level. They emphasized the 
predictive nature traits, i.e., knowing the trait of an individual was 
predictive of that person likely future behavior. Moreover, they 
articulated the notion that traits were not directly observed, traits may 
only be inferred from behavior. McCrae et al in Mattews (2008: 11) 
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explain traits cannot be directly observed, but rather must be inferred 
from patterns of behavior and experience that are known to be valid trait 
indicators.  
Winter at al. in John et al. (2008: 11) argue that the concept of 
trait has been used to denote consistent patterns of behavior, especially 
expressive or stylistic behavior. Kalat (20017:453) states that a 
consistent tendency in behavior, such as shyness, hostility, or 
talkativeness, is a trait. In contrast, a state is a temporary activation of a 
particular behavior. For example, being quiet habitually is a trait, but 
being quiet in the library is a state. Personality traits or we are more 
familiar with personality type. The personality of people is different 
from each other and the difference can detected from their trait. Larsen 
and Buss (2016: 4) state that adjective that can be used to describe 
characteristics of people are called trait-descriptive adjectives.  
The researcher concludes personality traits are adjective words 
to call someone characteristic. If we describe an individual with the trait 
term kind, we mean that this individual tends to kindly over time (weeks, 
months, maybe years) and across situations (with friend, family, others, 
etc.) 
The researcher can conclude personality traits can be strengths 
or weaknesses, depending on the types of situations. The big five 
personality is one of theory categorized someone traits. From five 
factors consist of some facet. Facet is the trait which more specific. And 
to measure big five personalities there are kinds of personality 
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assessment. In this research, the researcher uses the original IPIP-NEO 
by Goldberg as big five personality measurement. 
 
c. Big Five Personality Traits 
Larsen and Buss state that the five-factor model was originally 
based on a combination of the lexical approach and statistical 
approaches. The lexical approach started in the 1930s, with the 
pioneering work of Allport and Odbert (1936) who laboriously went 
through the English dictionary and identified 17.953 trait items (Larsen 
and Buss, 2016: 76). Fiske states that took a subset of 22 of Cattell’s 35 
clusters and discovered, through factor analysis, a five-factor solution. 
In historical treatments of the five-factor model, therefore, Fiske is noted 
as the first person to discover a version of the five-factor model, but he 
is not credited with having identified its precise structure (Larsen and 
Buss, 2016: 77).  
Cervone and Pervin (2013: 264), in 1981, Lewis Goldberg 
reviewed the existing research and, impressed with the consistency of 
its results, suggested that “any model for structuring individual 
differences will have to encompass at some level something like these 
‘Big Five’ dimensions”. They add “Big” was meant to refer to the 
finding that each factor subsumes a large number of more specific traits; 
the factors as almost as broad and abstract in the personality hierarchy 
as Eysenck’s Super factors. Traits facet associated with the five domains 
of the Costa and McCrae five-factor model personalities (Mattews et al., 
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2009:25). Ewen (2003: 258) states that “Big Five” Theory, five traits 
consistently emerge from factor-analytic research as the most important: 
introversion-extraversion (reserved vs outgoing), neuroticism (calm and 
secure vs. nervous and insecure), conscientiousness (lazy and unreliable 
vs. hardworking and reliable), agreeableness (suspicious and 
uncooperative vs. trusting and helpful), and openness (conventional vs. 
creative). Costa and McCrae in Cervone and Pervin (2013: 271) said that 
have developed a questionnaire, the NEO-PI-R, to measure the Big Five 
Personality factors. In addition to measuring the five factors, they 
differentiated each factor into six narrower facets; facets are more 
specific components that make up each of the board Big Five factors. 
Table 2.3 Big Five Personality 
Neuroticism (N) 
 
anxiety, angry hostility, depression, self-
consciousness, impulsiveness, vulnerability 
Extraversion (E) 
 
warmth, gregariousness, assertiveness, 
activity, excitement-seeking, positive emotions 
Openness (O) fantasy, aesthetics, feelings, actions, ideas, 
values 
Agreeableness (A) trust, straightforwardness, altruism, 
compliance, modesty, tender-mindedness 
Conscientiousness (C) competence, order, dutifulness, achievement 
striving,self-discipline, deliberation 
 
d. Conscientiousness as a Type of Personality Traits 
Conscientiousness is the most often thought of as a personality 
which reflects the relatively enduring, automatic pattern thoughts, 
feelings, and behaviors that differentiate people from one another an that 
are elicited in trait-evoking situations (Robert 2012: 2). 
Conscientiousness is one of the big five personality traits defined as the 
way individuals do to carry out things they have planned or organized 
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before. Conscientiousness individuals are industrious and get ahead. The 
hard work, punctuality, and reliable behavior exhibited by conscientious 
individuals result in a host of life outcome such as a higher grade point 
average. Those who score low on conscientiousness, in contrast, are 
likely to perform more poorly at school and at work. The fact that highly 
conscientious individuals succeed in the work domain is likely due to 
three correlates. High scorers on conscientiousness also display more 
passion and perseverance for long-term goals (Larsen and Buss, 2016: 
81).  
Kalat (2017: 465) states that conscientiousness is a tendency to 
show self-discipline, to be dutiful, and strive for achievement and 
competence. Meanwhile, people who have conscientiousness will do 
their plan as effective and efficient as possible. This effectiveness and 
efficiency are not only for what they have organized but also for what 
they have to do (task) (Sutherland et al., 2007: 61). It means that 
conscientious people usually go through their plain once they made the 
plan. In doing the task given to them, they tend to choose the easiest way 
to finish it. Matsumoto (2009: 128) stated that conscientiousness is a 
dimension of five-factor models contrasts individuals who are 
methodical persevering, and goal-oriented with those who are 
disorderly, careless, and unambitious. It means that people with high 
conscientiousness are one with strong willing in achieving their goals 
and responsibility to the task given. In contrast, people with low 
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conscientiousness do not have strong willing in achieving goals and do 
not really care for their task also they tend to be careless in doing things. 
Moreover, people with high conscientiousness always behave in 
the way that facilitates achievement, social interaction, and health. They 
tend to be more pro-social and hardworking in achievement setting, 
more reliable in interpersonal relationships, and more careful with 
health-related behavior (Roberts, et al., 2009: 395). The example of 
behavior that facilitates achievement is their persevere in doing a task 
and their self-discipline which needed to do following their plans in 
order to get the higher achievement. Costa & McCrae in John et  al 
(2008: 168). Conscientious people are characterized by leadership skill, 
long-term plans, organized support network, and technical expertise. 
These characteristics showed that conscientious people are always 
dutiful and deliberate in doing hard things. Moreover, because of their 
dutifulness and deliberation, they could be trusted as a leader. 
From the explanation above, it is known that conscientious 
people have some positive and negative behavior and can achieve from 
their act like competence, order, dutifulness, achievement striving, self-
discipline, deliberation. 
 
e. Facets of Conscientiousness 
Costa, McCrae and Dye (1991: 889) named conscientiousness 
into six facets, there are: 
1. Competence : 
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By competence we mean the sense that one is capable, 
sensible, and accomplished. A sense of competence is a major 
component of some versions of self-esteem. Many lexical studies 
show that some aspects of rated or self-reported intelligence (e.g 
logical, foresighted vs thought, imperceptive) also load on a 
Conscientious factor, we view these as reflections of competence. It 
means conscientious people have the competence to do the task. 
2. Order 
The tendency to keep one’s environment tidy and well 
organized. It means conscientious people will make their environment 
comfortable, like order and to do the task by following the command. 
3. Dutifulness 
Dutifulness refers to strict adherence to standards of conduct. 
Dutifulness should not be equated with moral development or 
reasoning. It means conscientious people are discharging their duty 
sincerely. They always do what is expected of them, by following the 
rules, they have to obey and respect whom. 
4. Achievement Striving 
Achievement-Striving is one of our facets of C. Need for 
achievement is perhaps the most widely and our view of this trait is 
consistent with the classical definition of achievement as a striving for 
excellence. It means conscientious people work hard to do the task 
because they want to get the best result. 
5. Self-Discipline 
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They view Self-discipline primarily in terms of persistence, the 
ability to continue with a task despite boredom or other distractions. 
Individuals low in Self-discipline are prone to procrastination, and 
they quickly give up when faced with frustration. Self-discipline is 
one aspect of self-control, but self-control is a broader construct which 
also includes aspects of Neuroticism. It means conscientiousness 
people get chores done right away and does not like delay to do the 
task. 
6. Deliberation 
Deliberation means caution, planning, and thoughtfulness. It 
means conscientious people will think about what will they to do or 
discussing something and deciding carefully. 
From the explanation above it can be concluded that 
conscientiousness has six facets that named by Costa, McCrae, and 
Dye, there are; competence, order, dutifulness, achievement striving, 
self-discipline, deliberation. 
 
B. Previous of Studies 
In making this research, the writer was considering some previous 
research which related to this research, they are: 
The first previous study is the thesis from Shelia Anjarani (2013) which 
the title “A Correlation study between Extroversion Personality, Vocabulary 
Mastery and Speaking Skill of the Fourth Semester Students of English 
Education Department of Teacher Training and Education Faculty Sebelas 
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Maret University in the Academic Year of 2012/2013”. The objective of this 
research are to find out the correlation between (1) extroversion personality 
and speaking skill; (2) vocabulary mastery and speaking skill; and (3) 
extroversion personality and vocabulary mastery toward speaking skill. The 
sampel of this research was 30 students taken by random sampling technique. 
The instrument collecting the data were questionnaire and test that are Eysenck  
Personality Questionnaire, vocabulary test and oral test. The result of this 
research indicated that (1) there is a posistive correlation between extroversion 
personality and speaking skill (rx1y= 0.43 >rt= 0.361); (2) there is a positive 
correlation between vocabulary mastery and speaking skill (rx2y= 0.41 >rt= 
0.361); (3) there is a posistive correlation between extroversion personality and 
vocabulary mastery toward speaking skill (rx12= 0.5226 and F0 = 5.07 > Ft= 
3.35). and the finding of this research is imply that extroversion personality and 
vocabulary mastery are important factors that give contribution to speaking 
skill. 
There are some similarities between research above with the 
researcher’s research, those are Shelia’s reseach has three variable and same 
topic of personality and vocabulary mastery. The method of the study is 
correlational method, and use questionnaire and test to take the data. 
Meanwhile, there are also some differences. First, the research above is focus 
on extroversion personality in speaking skill and the researcher focuses on 
conscientiousness in writing skill. Second, Shelia’s research used Eysenck 
Personality Questionnaire but in this research use the original IPIP-NEO 
Questionnaire. 
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The second previous study is the thesis from Ayuk Winarni (2017) 
which the title “The Correlation between students’ Mastery on Simple Present 
Tense and Vocabulary toward Their Ability in Writing Descriptive Text at 
tenth Grade Students’ of MAN 1 Sragen in Academic Year of 2016/2017”. Her 
research is quantitative research that uses test to collect the mastery on simple 
present tense, vocabulary mastery and ability in writing descriptive text data. 
The sample was 34 students of tenth grade taken by cluster area sampling 
technique. The result of research found that there is a positive correlation 
between students’ mastery on simple present tense (X1) and ability in writing 
descriptive text (Y). The coefficient correlation is higher than r-table (0.362> 
0.339). (2) There is positive correlation study between vocabulary mastery (X2) 
and ability in writing descriptive text (Y). The coefficient correlation is higher 
than r-table (0.347>0.339). (3) There is positive correlation study between 
students’ mastery on simple present tense and vocabulary toward their ability 
in writing descriptive text of 99.2%. Therefore, the research concluded that 
there is positive significant correlation study between students’ mastery on 
simple present tense and vocabulary toward their ability in writing descriptive 
text at tenth grade students’ of MAN 1 Sragen in academic year of 2016/2017. 
There are similiarities between research above with the researcher’s 
research, those are her research above has three variable and same topic of 
vocabulary and writing skill and use test to collect the data. Besides, the 
differences focused on simple present tense in writing descriptive text and the 
researcher focuses on personality in writing skill. The research above was used 
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three kinds of test to collect the data and this research uses a questionnaire and 
two test to collect the data. 
The Third, the journal with title “Personality Types and Reading: A 
Correlational Study” was conducted by Ali and Bano (2012). The study is to 
find a correlation between each of personality traits and reading skill. This 
journal adopted both; quantitative and qualitative paradigms with correlation 
as the main mode of analysis. A public sector Engineering of NED University 
was chosen as sample. They were within the age group of 20-22. Out of about 
1000 students where 105 peoples were selected as the sample for the research 
through cluster sampling. As detailed analysis, an attempt has been made to 
triangulate the result through different instrument. The instrument used reading 
test, big five personality inventory questionnaire, questionnaire of 
demographic information about socio-economic background and sixteen were 
framed for three interview sessions, one with the students, one with English 
language teachers and one with the parents.  
The findings of the study revealed that there is a slight significant 
relationship between Extraversion and Reading skills. There is also a slight 
correlation between Agreeableness and Reading skills and Conscientiousness 
and Reading Skills. There is an expected negative correlation between 
Neuroticism and Reading skills. There is a slight significant relationship 
between Openness and Reading skills. While this study demonstrated the 
association between Reading skills and personality types, it suggested the need 
for more research of similar nature to obtain significant findings in future. 
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Based on the analysis it was found that Reading skills are not totally 
independent of personality types. 
The similarity of research above is same topic in personality which has 
big five personality factors and this research focuses only one personality traits. 
Meanwhile, the differences are only has two variables which personality type 
and reading skill in the researcher above and using triangulation to collecting 
the data. 
 
C. Rationale 
There have various study done on relationship between personality and 
language skill. There are many factors that influence people to succeed to learn 
English, especially to acquire writing skill. There are motivation, personality, 
social environment, teaching material, teaching style, teachers and curriculum. 
Research on student’s personality is based on assumption that students as a 
person have different characteristic in a class. In one class, certainly teachers 
face the different personality of their student. There is active student and 
passive student. Big-five personality has some indicator to measure the 
students’ personality traits. Personality can be identified by five items there are 
Neuroticism (N), Extraversion (E), Openness (O), Agreeableness (A) and 
Conscientiousness (C).  
On this research, the researcher focused on one aspect of personality, 
especially conscientiousness. There was many studies been conducted to 
examine the role of personality in language skill generally and writing skill 
particularly. Most of these studies found that personality has a high correlation 
52 
 
 
 
with language skill, including writing skill as well. One of researches that had 
found the relationship between conscientiousness and reading achievement 
was a research entitled correlation between conscientiousness, vocabulary 
mastery, and reading achievement by Risa Indri in 2014. 
Conscientiousness that exists in oneself give them many advantages, 
especially in language skill, because every facets of this personality will lead 
them in getting a higher achievement. People with conscientiousness are 
known with their dutifulness in performing the task assigned to them. Besides, 
they always act after know they will get from that action. 
People with a higher level of conscientiousness usually get a higher 
score in learning achievement than people with a lower level of 
conscientiousness since conscientious people are organized and orderly. 
Personality influences the behavior of students in various ways, such as in 
teaching learning process. Seifert and Sutton, (2009: 20) state that learning is 
generally defined as relatively permanent changes in behavior, skills, 
knowledge, or attitudes resulting if they are temporary. In the learning, 
someone behavior, skill, knowledge, and attitude will change, this case also 
will influence their learning style. Gass and Selinker (2008: 432) state that 
learning style is often used interchangeably with personality, although the 
former more variable, whereas the latter refers to a stable trait of an individual. 
From measure, the students’ personality the teacher expected knows their 
students’ characteristics. It can help the teacher to look for the appropriate 
teaching method which bases on their students' personality. 
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By writing, someone can express their through, ideas, and feeling 
because writing skill isn’t ability arranging word into paragraph only but more 
than it. Hirsh and Peterson (2009: 524) conclude their study that, individual 
differences in the frequency of word use within these categories were 
correlated with measures of the Big-Five personality traits. Every one of the 
big five was strongly and significantly associated with word use patterns 
theoretically appropriate to the traits, indicating strong connections between 
language use and personality. It can be assumed that writing skill is greatly 
supported by personality factor.  
Vocabulary is a list of words and word is a foundation of a language. 
Mastery means one condition where has an ability. Vocabulary mastery is 
ability and understanding of word so one can apply his capability effectively.  
Vocabulary is used by that person when constructing new sentences. 
Vocabulary is the assessment of the writing test, it means if students want to 
good at writing they have to learn a lot of vocabulary. In memorizing 
vocabulary, people with high conscientiousness has the competence and try to 
get the good achievement to do the task. 
Richard (2002: 14) said that without grammar very little can be 
conveyed, without vocabulary nothing can be conveyed. Vocabulary gave a 
bigger role in communication. Brown (2001: 377) also stated in fact, survival 
level communication can take place quite intelligibly when people simply 
string words together‒ without applying any grammatical rules at all. It means 
vocabulary gives a big influence than grammar. Angleitner state that language 
differ not only in the precise trait terms they include (as every translator knows) 
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but more broadly in the aspects of personality, their vocabulary emphasize 
(Costa and McCrae, 1997: 510). It means conscientiousness and vocabulary 
can be essential factors for writing skill. The important aspect of writing, one 
of them is vocabulary. Therefore, it is assumed that learners who have mastered 
vocabulary and have a good personality will have a better ability in writing. 
From the explanation above, it can be predicted that there is a positive 
correlation between conscientiousness, vocabulary and their writing skill. To 
prove the prediction, it should be tested by research. 
 
D. Research Hypothesis 
Based on theoretical studies, the result of relevant research and 
conceptual framework above, the research hypothesis are presented below. 
1. There is positive and significant correlation between conscientiousness 
and writing skill of the eleventh boarding school students of MAN 
Surakarta 1. 
2. There is positive and significant correlation between personality and 
vocabulary mastery of the eleventh boarding school students of MAN 
Surakarta 1. 
3. There are positive and significant correlation of conscientiousness, 
vocabulary mastery, and writing skill of the eleventh boarding school 
students of MAN Surakarta 1. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
A. The Method of the Research 
Method of the study is a procedure to analyze the problem within 
research. The researcher uses correlation method in this research. According to 
Fraenkel, Wallen, and Hyun (2012: 331) defined correlation studies investigate 
the possibility of relationship between to variables, although investigations of 
more than two variables are common. In contrast to experimental research, 
however, there is no manipulation of variable in correlation. Correlation 
research is useful in a wide variety of studies. To most useful applications of 
correlation are (1) assessing relationship, (2) assessing consistency, and (3) 
prediction (Ary et al, 2010: 351).  
In other words, correlational study is a method of a research that is 
designed to predict the extent or relationship between two or more variables 
without any changes or manipulation among variables. The researcher uses 
correlational method because she wants to know how strong two variable or 
more correlated. The correlation between two variables or more can be seen 
based on the correlation coefficient.  
There are three possibility result of a correlational study: a positive 
correlation, a negative correlation, and no correlation. Ary et al. (2010: 350) 
said that the size of the correlation coefficient indicates the strength of the 
relationship between the variables. The coefficient can range in value from 
56 
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+1.00 (indicating a perfect positive relationship) through 0 (indicating no 
relationship) to -1.00 (indicating a perfect negative relationship). 
 
B. Place and Time of the Research 
1. Place 
The research was conducted at MAN Surakarta 1 which is located at 
Sumpah Pemuda Street no. 25 Kadipiro, Banjar sari, Surakarta. The 
researcher carried out the research at the eleventh grade of MAN Surakarta 
1 in the academic year of 2017/2018. 
2. Time 
Table 3.1 Research Plan 
N
o. 
Date 
Activity 
Nov Dec Jan Feb Mar Apr May Jun Jul Aug 
1. 
Pre 
observation 
        
  
2. 
Proposal draft 
and 
consultation 
        
  
3. 
Proposal draft 
seminar 
        
  
4. 
Research 
Permission 
        
  
5. 
Collect and 
analyze the 
data 
        
  
6. Making report           
7. 
Thesis draft 
seminar 
        
  
 
C. Variables of the Research 
In this research there are two kinds of variables, namely independent 
variable and dependent variable. 
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First, the researcher examines a correlation of conscientiousness and 
writing skill. Then, she came to examine a correlation of vocabulary mastery 
to writing skill. Finally, she examined a correlation of conscientiousness, 
vocabulary mastery, and writing skill. The relationship of the variables can be 
drawn as the following: 
 
 
 
 
Figure 3.1 The Relationship between Three Variables 
1. The independent variables: 
a. Conscientiousness (X1) 
b. Vocabulary mastery (X2) 
2. The dependent variable: Writing skill (Y) 
D. Subject of the Research 
1. Population  
Fraenkel, Wallen, and Hyun (2012: 91) argue that population is a 
group to which the result of the study are intended to apply. Ary et al. 
(2010: 148) state a population is defined as all members of any well-defined 
class of people, events, or objects. Population of this research is student of 
MAN Surakarta 1 in the eleventh grade.  
2. Sample 
A sample is a portion of a population (Ary et al., 2010: 148).  
Fraenkel, Wallen, and Hyun (2012: 91) state that sample is “a group in a 
Vocabulary Mastery 
(X2) 
Writing Skill 
(Y) 
 
Conscientiousness  
(X1) 
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research study on which information is obtained”. This research is the 
eleventh grade of boarding school of MAN Surakarta 1 that consists of 68 
students. 
Table 3.2 Sample 
Boarding class Student 
XI IPA 1 (Male) 20 
XI IPA 2 (Female) 24 
XI IPA 3(Female) 24 
Total 68 
 
Fraenkel, Wallen and Hyun (2012: 338) also argue that the minimum 
acceptable sample size for a correlational study is considered by most 
researchers to be no less 30. Data obtained from a sample smaller than 30 
give an inaccurate estimate of the degree of relationship. They add samples 
larger than 30 are much more likely to provide meaningful result.  
In this reseach, the researcher took eleventh grade of MAN 
Surakarta 1. The sample is determined as many as 68 students or all 
students from 3 classes of XI boarding school that there are classes XI IPA 
1, XI IPA 2, and XI IPA 3. 
 
3. Sampling Techniques 
Fraenkel, Wallen and Hyun (2012: 91) defined that sampling refers 
to the process of selecting these individuals. In this research, the total 
number of population is 3 classes which consist of 68 students. Fraenkel 
Wallen and Hyun (2012: 103) add that for correlational studies, a sample of 
at least 50 is deemed necessary to establish the existence of a relationship.  
Musfiqon (2012: 91) states that if the amount of the population more than 
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100 so sampling may be taken. However, if the amount of population less 
than 100 it should be investigated all. It means that the researcher was taken 
all of eleventh grade of boarding school student of MAN Surakarta 1 as the 
sample of population. Musfiqon (2012: 90) adds that if a research examines 
the entire population then the research is called population research. So the 
researcher uses total population sampling where all of the population used 
as sample. 
 
E. Technique of Collecting the Data 
a. The Instrument 
1) Questionnaire  
The questionnaire is used to measure the students’ personality. 
The questionnaire used consists of 60 items. Personality (or character) 
inventories are designed to measure certain traits of individuals or to 
assess their feelings about themselves (Fraenkel, Wallen, and Hyun, 
2012: 127). Cars and Kingsbury in Mattews et al. emphasized that the 
need for trait scales in order to compare individuals on a given 
characteristic (2008: 11). 
There are many kinds of personality inventories to measure Big-
five Personality. The researcher use Goldberg’s IPIP-NEO 
Questionnaire to find out the students’ personality, was adapted in 
Bahasa Indonesia and downloaded freely in ipip.co.org. IPIP is a 
scientific Collaboratory for the development of advanced measures of 
personality and other individual differences (http://ipip.ori.org/). 
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Goldberg (1999a) in Goldberg et al. suggested that placing a set of 
personality items in the public domain might free researchers from the 
constraints imposed by copyrighted personality inventories. Hence, the 
International Personality Item Pool (IPIP) was born. Not only may 
researchers freely use the items in the IPIP in any way they see fit, but 
they can also rapidly and easily access the items from the IPIP Web site 
at (http://ipip.ori.org/). Therefore, the format chosen for IPIP items is a 
short verbal phrase—more contextualized than a single trait adjective, 
but more compact than items found in many modern personality 
inventories (2006: 87). 
Kind of assessments need some permission to use. To avoid 
misunderstanding the researcher selected Goldberg’s IPIP-NEO 
Questionnaire as a research tool for number reasons: (1) has complete 
freedom to use, edit, translated; (2) use short sentences and easy to 
understand for general people; (3) has compared the reliability with 
other assessment likes NEO-PIR (Costa and McCrae), 16PF (Cattell), 
and other popular inventories. 
The IPIP-NEO Questionnaire consisted of 50 items where 
administered with a 1 to 5 Likert-type scale, ranging from 1 = Very 
Inaccurate to 5 = Very Accurate as in the original instrument (Goldberg, 
1999). Each of the scales (Competence, Order, Dutifulness, 
Achievement Striving, Self-discipline, and Deliberation) consists of 10 
items that the items were translated to Bahasa Indonesia. 
Table 3.3 Blue print IPIP-NEO Personality 
Concept Facet Item Number Total 
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+key -Key 
Conscientiousness is 
characteristics of 
individual in terms of 
competence, order, 
dutifulness, 
achievement striving, 
self-discipline, and 
deliberation. 
Competence 2, 4, 5, 6, 35 
7, 8, 9, 10, 36, 
37, 39, 47, 48 
14 
Order 
11, 12, 13, 
14, 16 
17, 18, 19, 20 9 
Dutifulness 
21, 22, 23, 
24, 25 
26, 27, 28, 29, 
30 
10 
Achievement 
striving 
1, 3, 31, 32, 
33, 34 
38, 40 8 
Self-discipline 
15, 41, 42, 
43, 44, 45 
46, 49, 50 9 
Deliberation 51, 52, 53 
54, 55, 56, 57, 
58, 59, 60 
10 
Total  60 
 
Here is how to score IPIP scales: 
For + keyed items, the response "Very Inaccurate" is assigned a value 
of 1, "Moderately Inaccurate" a value of 2, "Neither Inaccurate nor 
Accurate" a 3, "Moderately Accurate" a 4, and "Very Accurate" a value 
of 5. For - keyed items, the response "Very Inaccurate" is assigned a 
value of 5, "Moderately Inaccurate" a value of 4, "Neither Inaccurate 
nor Accurate" a 3, "Moderately Accurate" a 2, and "Very Accurate" a 
value of 1. Once numbers are assigned for all of the items in the scale, 
just sum all the values to obtain a total scale score 
(https://ipip.ori.org/newScoringInstructions.htm). 
2) Test  
Brown (2001: 384) defines a test, in plain words, is a method of 
measuring a person’s ability, knowledge, or performance in a given 
domain. Achievement or ability test measure an individual’s knowledge 
or skill in a given area or subject (Fraenkel, Wallen, and Hyun 2012: 
127).  
1. Test of Vocabulary Mastery 
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In this research, the objective test contains the indicators of 
vocabulary mastery, such as: Form; Spelling, Grammar, 
Collocation, Aspect of Meaning; Synonyms, Antonyms, and 
Translation, and Word Formation.. There are 35 items of 
vocabulary test. The score the vocabulary mastery test, the 
researcher gives score 1 for each item that is answered correctly by 
the students and gives score 0 for each item that answer incorrectly.  
Table 3.4 Blueprint of Vocabulary Test 
No Aspect Item number Total 
1 Form: Spelling 1, 8, 15, 22, 29 5 
2 Grammar 2, 9, 16, 23, 30 5 
3 Collocation 3, 10, 17, 24, 31 5 
4 Aspect of Meaning: 
Synonyms, Antonyms, 
and Translation. 
4, 11, 18, 25, 32, 5, 
12, 19,, 26, 33, 6, 13, 
20, 27, 34 
15 
5 Word Formation 7, 14, 21, 28, 35 5 
Total 35 
 
The following is the formula to score students’ vocabulary 
mastery: 
Students’ score: 
Students’ score answer 
x 100 Total items 
 
 
 
2. Test of writing skill 
The test of writing is used to know the writing ability of a 
student. In this research used essay test. The students are asked to 
choose one of topics and then developed the topic into paragraphs 
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by considering the content, organization, vocabulary, language use, 
and mechanism of their writing. 
There are five general categories which are often the basis 
for the evaluation of the students’ writing skill, including content, 
organization, vocabulary, language use or grammar, and 
mechanism. The score for every single aspect is as follows: 
Table 3.5 The Scoring of Writing 
No Component Score 
1 Content 30 
2 Organization 20 
3 Vocabulary 20 
4 Language use 25 
5 Mechanic 5 
Total 100 
 
3. Tryout of the Instrument 
It is necesssary to do a try out to make the instrument valid and 
reliable before it is used. The instruments of this research are the 
questionnaire of students’ conscientiousness, the test of vocabulary 
mastery, and the test of writing skill. The instruments were tried out to 35 
students of XI IPS 4 Regular program . The way to test the validity and 
reliability of those instruments (test and questionnaire) are follow: 
 
 
a) Validity of the instruments 
An instrument is said valid if it is able to measure what should 
be measured. Validity refers to the appropriateness, meaningfulness, 
and usefulness of the inferences a researcher makes (Fraenkel et al, 
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2012:147). While Arikunto (2010:211) defines validity is a measure 
that indicates the levels of legality of an instrument.  
To measure the validity of Conscientiousness Questionnaire and 
vocabulary mastery, the researcher used Product Moment Formula In 
this research, as follows: 
 
r𝑥𝑦 =
𝑛 ∑𝑋 𝑌 − (∑𝑋)(∑𝑌)
√{𝑛∑𝑋2 − (∑𝑋)2}{𝑛∑𝑌2 − (∑𝑌)2}
 
 Where: 
rxy = the coefficient of correlation between X1 and Y 
X  = the independent variable 
Y = the independent variable 
𝑛 = the number of the sample 
(Sugiyono, 2014: 228) 
The validity of the data is used to know valid or not the 
instrument will used. Each instruments which not valid will change with 
another instrument that has same indicator. Meanwhile to know 
whether rxy is valid or not, the researcher used rtable of product moment, 
with the significance level 5%. If rxy > rtable, it means rxy is valid but if 
rxy <  rtable, it means rxy is invalid. 
The computation validity of the questionnaire of students’ 
conscientiousness is presented in appendix, the computation validity of 
the test of vocabulary mastery is presented in appendix. And the 
computation validity of the writing test is presented in appendix. 
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  The result of the try out show that: 
1. From 60 items of conscientiousness, 46 are valid and 14 item are 
invalid. The invalid items are number 4, 8, 10, 14, 22, 28, 30, 32, 36, 
39, 44, 45, 48 and 55. 
2. From 30 items of vocabulary mastery, 30 items are valid and 5 items 
are invalid. The invalid items are item number 7, 9, 17, 24, and 35. 
To find out the validity of writing skill test, the researcher used 
content validity. Sugiyono (2014: 353) states that measuring content 
validity can do with compare between instrument content and lesson 
material which has taught.   
In this research, the validity of writing skill test is measured by 
using the theory of content validity and consulted to the expert and 
accorded to the syllabus. Besides, that the test is consulted to the teacher 
who usually applied test of writing in chosen class of eleventh grade 
boarding school of MAN Surakarta 1 in academic year 2017/2018. 
According to the syllabus, one of the materials of writing skill is Report 
Text. 
 
 
b) Reliability of the instrument 
Fraenkel, Wallen, and Hyun (2012: 154) define reliability refers 
to the consistency of the score obtained‒how consistent they are for 
each individual from one administration of an instrument to another and 
from one set of items to another. The reliability of a measuring 
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instrument is the degree of consistency with which it measures 
whatever it is measuring (Ary et al. 2010: 236).  
Meanwhile, the researcher uses Alfa Cronbach formula to 
measure the reliability of the Conscientiousness questionnaire. The 
formula is as follows: 
𝑟11 =
𝑘
(𝑘 − 1)
[
1 − Σ𝑆𝑖
2
𝑆𝑡
2 ] 
Where: 
K  = quadrate mean between subject 
Σ𝑆𝑖
2
 = quadrate mean of error 
𝑆𝑡
2
 = varians total 
(Sugiyono, 2014: 365) 
If the value of the r of instrument is higher than rtable, it means 
the instrument is reliable. In this research the instrument of personality, 
vocabulary mastery and writing skill, Arikunto (2006: 276) stated that 
the criteria of reliability coefficient are:  
Table 3.6 Interpretation of r11 for Reliability Test 
0.80 < r11 = 1.00 Very High Reliable 
0.60 < r11 = 1.00 High Reliable 
0.40 < r11 = 1.00 Medium Reliable 
0.20 < r11 = 1.00 Low Reliable 
The computation of reliability of conscientiousness 
questionnaire showed the coefficient reliability (r11) is 1.090. r11 is 
higher than rtable (1.090 > 0.334), so it means that the instrument 
included very high reliable 
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While, the researcher uses KR 20 (Kuder Richardson) formula 
to measure the reliability of the Vocabulary Mastery. The formula is as 
follows: 
𝑟20 =
𝑘
(𝑘 − 1)
{1 −
Σ𝑝𝑞
𝑠𝑡2
} 
K = item total of instrument 
p = total propotion of subject who respond correctly  
q = total proportion of subject who respond failed 
st
2 = varians total 
The computation of reliability of vocabulary mastery test 
showed the coefficient reliability (r11) is 0.872. r11 is higher than rtable 
(0.872 > 0.334), so it means that the instrument included very high 
reliable 
To measure the relibility of writing skill test, the researcher uses 
inter-rater reliability. Djiwandono (2011:187-8) states that inter-rater 
reliability shows the level of reliability of two scores obtained from two 
correctors or testers in which each corrector or teater performs the 
scoring to the same number of test participants. 
In this research, the reliability of writing skill test is measuring 
by computing the mean score from each corrector or tester. The mean 
score is obtained from the researcher’s score and the English teacher of 
MAN Surakarta 1. The first rater is the English teacher and the second 
rater is the researcher. The reliability of writing test is measured that the 
score are not significantly different between the first rater and the 
68 
 
 
 
second rater. The score of writing skill test is the mean score between 
the first rater and the second rater. 
 
F. Technique Analysis the Data 
After collecting data, the next step is to analyze them to know whether 
there is a significant correlation between conscientiousness, vocabulary 
mastery and writing skill. In this research used some technique to collecting 
the data. They are as follow: 
1. Data description 
The researcher presents the mean, range, median, modus and standard 
diviation of the sample as follows: 
a. Mean 
Sugiyono (2014: 49), mean is the group description technique 
based on the average value of the group. This analysis is used to 
describe the data on the amount of the average value obtained from 
each of the research variables. It can be formulated as follows: 
Me =
𝛴𝑓𝑖𝑋𝑖
𝑛
 
Where:  
Me = Mean 
Σ  = the total of the value 
Xi = value x to i until to n 
n  = the total of individual 
b. Median 
Sugiyono (2014: 48) said that median is one of the group 
description technique based on the median of the groups of the data 
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that has been arranged is sequence from the smallest to the largest 
or otherwise from the largest to the smallest. This analysis is used to 
describe data on several major central values of each variable 
research. It is formulated as follows: 
Md = b + p [
1
2 𝑛 − 𝐹
𝑓
] 
Where: 
Md = median 
B = lower limit 
n = respondents 
p = interval class 
F = the total of frequency before median class 
f = median frequency 
c. Mode 
Sugiyono (2014: 47) states that mode is group description 
technique based on value that is currently popular or the value of 
which often appear in groups, then use the formula: 
Mo = b + p
𝑏𝑖
𝑏1 + 𝑏2
 
Where: 
Mo = Mode 
b = limiting interval class with the highest frequency 
p = length of interval class 
b1 = frequency on modus class (frequency on the highest 
interval class) 
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b2 = modus class frequency‒the next interval class 
d. Range  
Sugiyono (2014: 55) states that range of data can be known by 
reducing the data with the largest data with smallest data which exist 
in that group.  
R = 𝑋𝑡 − 𝑋𝑟 
  Where: 
R = Range 
Xt = the highest value 
Xr = the lowest value 
e. Standard deviation 
Sugiyono (2014: 56) states that one of statistic technique which used 
to explain the group homogeneity is using varians. Varians is the 
quadrate total all of deviation individual values toward group mean.
  
𝑆 =
√𝛴𝑓𝑖(𝑥 − x̅)2
𝑛 − 1
 
Where: 
S : the symbol for standard deviation 
x̅ : the mean of students score 
x : value of the item 
n : total number of items 
2. Pre-requisite Test 
a. Normality Test 
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Normality test is used to test sample from the population to identify 
whether it has normal distribution or not (Sundayana, 2015: 83). That 
is why the normal requirements must be checked firstly whether the 
requirements have been fulfilled. The researcher used Liliefors formula 
to test the normality of the data assisted by manual computation. 
1) Determining the mean and standard deviation; 
(𝑋) =
𝛴𝑓𝑖𝑋𝑖
𝑛
                    𝑆 =
√𝛴𝑓𝑖(𝑥 − x̅)2
𝑛 − 1
 
2) Arranging the smallest data until the biggest data on the table; 
3) Changing x value on the z value using formula; 
𝑧 =
𝑥 − x̅̅
𝑠
 
4) Calculating the wide of z using z table; 
5) Determining the value of P ≤ Z from the table 
6) Calculate the wide difference of z with proportion value; 
7) Determining the maximum wide (Lmaz) from f step; 
8) Determing the wide of Lilifors table (Ltable); Ltable = Lα(n-1) 
9) Criteria of normality: if Lmaz ≤ Ltable so the data has normal 
distribution. 
(Sundayana, 2015: 83)  
 
 
 
b. Linearity testing  
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Linearity test is aimed in knowing whether two variables have 
significant linier regression or not. The linearity test can be done by 
using the formula as follows: 
1) Simple linear regression 
  Y=a+bX 
Y : The dependent variable 
X : The independent variable 
a : constant number  
b : regression coefficient  
2) Multiple linier regression 
?̅?  = a + b1X1 + b2X2 
The coefficient of constant value of b0, b1. and b2 is obtained by 
means of the following formula: 
b = ?̅? -  b1X1 - b2X2 
Where: 
b1 =
(∑𝑋2
2)(∑𝑋1𝑦) −  (∑𝑋1𝑋2)(∑𝑋2𝑦)
(∑𝑋1
2)(∑𝑋2
2) − (∑𝑋1𝑋2)
 
𝑏2 =
(∑𝑋1
2)(∑𝑋2𝑦) −  (∑𝑋1𝑋2)(∑𝑋2𝑦)
(∑𝑋1
2)(∑𝑋2
2) − (∑𝑋1𝑋2)
 
(Sugiyono, 2014: 262) 
The equation of regression for two predictors is: 
Where 
Y  =   dependent variable 
X1 and X2 =   independent variable 
a  =   Konstanta (value Y’ if X1. X2…..Xn = 0) 
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b  = regression coefficient   
     (Sugiyono, 2014: 275) 
 
3. Hypothesis Testing 
To know whether there is significant correlation of 
conscientiousness personality and writing skill, vocabulary mastery and 
writing skill, and conscientiousness, vocabulary mastery and writing skill. 
Below are the statistical hypotheses of the correlation between three 
variables. 
a) In order to test whether is positive correlation of the first and the second 
hypothesis, by computing the correlation between the first independent 
variable (personality) and the dependent variable (writing skill) and the 
second independent variable (vocabulary mastery) and the dependent 
variable (writing skill). This research is used simple correlation 
technique using Product Moment Formula as follows: 
r𝑥𝑦 =
𝑛 ∑𝑋 𝑌 − (∑𝑋)(∑𝑌)
√{𝑛∑𝑋2 − (∑𝑋)2}{𝑛∑𝑌2 − (∑𝑌)2}
 
  
Where: 
rxy  = the coefficient of correlation between X1 and Y 
X   = the independent variable 
Y  = the independent variable 
𝑛  = the number of the sample 
(Sugiyono, 2014: 228) 
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b) To test the third hypothesis, there is positive correlation between the 
three variables. The variables are conscientiousness, vocabulary 
mastery and writing skill. The formula is below:  
𝑅𝑦𝑥1𝑥2 = √
𝑟2𝑥𝑦1 + 𝑟
2 − 2𝑟𝑥𝑦1𝑟𝑥𝑦2𝑟𝑥1𝑥2
1 − 𝑟2𝑥1𝑥2
 
Where: 
Ryx1x2 = correlation between X1, X2 and Y2  
ryx1 = Product Moment correlation between X1and Y 
ryx1 = Product Moment correlation between X2 and Y  
Rx1x2 = Product Moment correlation between X1 and X2 
(Sugiyono, 2014: 233). 
c) To find wether or not the coefficient of is significant Ryx1x2, the 
formula of Regression Line Analysis used by researcher is as follows: 
𝐹ℎ =  
𝑅2/𝑘
(1 − 𝑅2)/(𝑛 − 𝑘 − 1)
 
Where: 
Fh   = the value of regression line 
R              = the correlation of coefficient between X1, X2and Y 
k   = the number of independent variable 
n   = the number of sample 
(Sugiyono, 2014: 235). 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
 
A. Research Finding 
1. Description of the Data 
The researcher conducted the research in of MAN Surakarta 1 in the 
academic year 2017/2018. The researcher held the research by giving the 
test and questionnaire to the eleventh grade Boarding school students to 
collect the data. The test and questionnaire were given for four classes, 
class XI IPS 4 that consist of 35 students for getting the data try out and 
class XI IPA 1 that consist of 20 students, XI IPA 2 consist of 24 students 
and XI IPA 3 consist of 24 students as the sample class for getting the main 
data of the research.  
The data analyzed were the result of test and questionnaire. The 
researcher description were based on the score of questionnaire to know 
the students’ Conscientiousness, the scores of the test are to know the 
students’ vocabulary mastery and writing skill of eleventh grade Boarding 
school students of MAN Surakarta 1 in the academic year 2017/2018. In 
computing the data, the researcher was assisted by Microsoft Office Excel 
2013 for Windows. The result of the data were presented in the form of 
mean, median, mode, standard deviation, the highest, the lowest score, and 
range complete with table. The research data of the three variables were 
summarized as follows: 
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Table 4.1 The Data of three variables 
 Conscientiousness Vocabulary Writing Skill 
Minimum 125 53 65 
Maximum 186 93 90 
Range 61 40 25 
Mean 160.24 76.22 79.10 
Median 159.50 77.00 79.00 
Mode 153 70 87 
Std. Deviation 13,819 9.908 6.430 
Sum 10896 5183 5379 
 
The researcher found the result of the computing after analyzing of 
all the data. The result of the questionnaire to measure students’ 
conscientiousness shows that the highest score is 186 and the lowest score 
is 125. So, the range is 61. The mean of total scores is 160.24. The median 
is 159.50. The mode is 153. The standard deviation is 13.819. The result 
of vocablary mastery test shows that the highest score is 93 and the lowest 
score is 63. So, the range is 40. The mean of total score is 76.22. The 
median is 77. The mode is 70. The standard deviation score is 9.908. The 
result of writing skill test shows that the highest score is 90 and the lowest 
score is 65. So, the range is 25. The mean of total score is 79.10 The 
median is 79. The mode is 87. The standard deviation score is 6.430. After 
analyzing the correlation between the variables, a discussion can be given 
as follows. The discussion will emphasize more on finding the possible 
causes of the result of the study. Since the computation of the normality, 
linearity, and hyphoteses testing. 
 
 
77 
 
 
 
a. The Data on Students’ Conscientiousness        
The data of students’ conscientiousness are obtained from 
questionnaire. The data was taken from 68 students as the sample of the 
research. From the data, the highest score is 186 while the lowest is 125 
so the range of the score is 61. From the computation of the data, the 
mean is 160.24, the median is 159.50. and the mode is 153, then the 
standard deviation is 13.819. 
Table 4.2 The Frequency Data of the Score of Students’ 
Conscientiousness 
Interval fi % 
125-135 4 6 
136-146 5 7 
147-157 21 31 
158-168 17 25 
169-179 15 22 
180-190 6 9 
 68 100 
   
 
figure 4.1 The Histogram of the Score of  Conscientiousness 
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b. The Data of Vocabulary Mastery 
      The data of vocabulary mastery are obtained from a test. The 
data was taken from 68 students as the sample of the research. From the 
data, the highest score is 93. the lowest score is 53 and the range is 40. 
The computation of the data, the mean is 76.22, the median is 77. and 
the mode is 70. then the standard deviation is 9.908 
Table 4.3 The Frequency Data of the Score of Vocabulary Mastery 
Interval fi % 
53-60 6 9 
61-68 7 10 
69-76 18 26 
77-84 21 31 
85-92 14 21 
93-100 2 3 
 68 100 
 
 
Figure 4.2 The Histogram of the Score of  Vocabulary Mastery 
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c. The Data of Writing Skill 
The data of writing skill are obtained from objective test. The data 
was taken from 68 students as the sample of the research. From the data, 
the highest score is 90 while the lowest is 65 so the range of the score is 
25. From the computation of the data, the mean is 79.10, the median is 
79. and the mode is 87, then the standard deviation is 6.43.  
Table 4.4 The Frequency Data of the Score of writing skill 
Interval fi % 
65-70 7 10 
71-76 16 24 
77-82 21 31 
83-88 21 31 
89-94 3 4 
 68 100 
 
 
Figure 4.3 The Histogram of the Score of  Writing Skill 
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2. The Data Analysis  
Before the hypothesis is testing, it is necessary for the research to 
test the normality, linearity, and the significant of the variables of the data. 
Each of the analysis will be explained as follows:  
a. The Testing of Pre-requisite Analysis  
1) Normality Testing  
The normality test is aimed to know whether the variable 
data research distribution is normal distributed or not. There are 
three variables in this research; the normality of students’ 
Conscientiousness, the normality of vocabulary mastery, and the 
normality of writing skill. In computing the data, the researcher 
used Liliefors normality testing. The whole computation for the 
normality can seen at the appedices.  
The analysis result of normality testing can be summarized 
as follows: 
Table 4.5 Normality Testing 
No. Variable 
Liliefors 
value 
(Lo) 
Significant 
(0.05) 
Conclusion 
1. Conscientiousness 0.0495 0.107 Normal 
2. 
Vocabulary 
Mastery 
0.0879 0.107 Normal 
3. Writing Skill 0.0579 0.107 Normal 
 
From Table 4.5, can be known that the variable data of students 
Conscientiousness (X1), vocabulary mastery (X2) and writing skill 
(Y) are normal distribution because the Liliefors Value (Lo) is lower 
than Ltable for N=68 at the level of significance is 0.05 = 0.107. 
81 
 
 
 
2) Linearity Testing  
Linearity testing is purposed to know whether two variables 
which will be done by statistical analysis correlation show the linear 
correlation or not (Sugiyono, 2014: 265).  
Table 4.6 The summary of linearity testing  results  
 Fo Ft Conclusion 
X1*Y 0.576 3.99 Linear 
X2*Y 1.559 3.99 Linear 
  
The computation of linearity testing Conscientiousness (X1) 
and writing skill (Y) shows that the value Fobtained is 0.576. that must 
be compared to Ftable. The value of F in the distribution table (Ft) 
with the degree of freedom (d.f) 1:65 at 5% level of significance is 
3.99. It can be seen that Fobtained is lower than Ftable of Fo (0.576 ) < 
Ft (3.99). It means that the regression between conscientiousness 
and writing skill is linear. It also shows that the value of coefficient 
a=12.692 and b=0.591. The linear regression equation becomes 
Y=12.692+0.591X 
The computation of linearity testing vocabulary mastery (X2) 
and writing skill (Y) shows that the value Fobtained is 1.559 that must 
be compared to Ftable. The value of F in the distribution table (Ft) 
with the degree of freedom (d.f) 1:65 at 5% level of significance is 
3.99. It can be seen that Fobtained is lower than Ftable of Fo (1.559 ) < 
Ft (3.99). It means that the regression between vocabulary mastery 
and writing skill is linear. It also shows that the value of coefficient 
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a=57.704 and b=0.234. The linear regression equation becomes 
Y=57.704+0.234X 
From the Multiple Linear-Regression analysis the researcher 
found that the value of Fobtained ratio is 0.812 and the value of F in 
the distribution table (Ft) with the degree of freedom (d.f) 2:65 at 5% 
level of significance is 3.14. It can be seen that Fobtained is lower than 
Ftable of Fo (0.812 ) < Ft (3.14).  It also show that the coefficient of 
b0 = 74.115, b1 = -0.016 and b2 = 0.101. Then, the equation for the 
multiple linear regression of Y, X1 and X2 becomes ?̅? = 74.115+ -
0.016 X1 + 0.101X2. 
 
3. Hypotheses Testing 
a. The first hypothesis  
The first hypothesis says that there is positive correlation 
between conscientiousness (X1) and writing skill (Y). The 
researcher analyzed the collected data using Pearson Product 
Moment Formula to test the hypotheses. The statistical hypothesis 
of the first hypothesis:  
1) Ho : rxy = 0. It means there is no correlation between X1 and Y.  
2) Ha : rxy > 0. It means there is positive correlation between X1 
and Y.  
The result of computation shows that the coefficient of 
correlation between conscientiousness (X1) and writing skill (Y) is 
0.392. Then, the robtained is compared to rtable. Since robtained is higher 
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than rtable (0.392 > 0.244), it can be concluded that there is positive 
correlation.  
It means that Ho is rejected and therefore, there is positive 
correlation between conscientiousness (X1) and writing skill (Y). 
The contribution of conscientiousness (X1) and writing skill (Y) is 
Y= r2 x 100% = 0.3922 x 100% = 15.3%. It means that 15.3% of 
writing skill is influenced by conscientiousness and 84.7% is 
influenced by other factor.   
 
b. The second hypothesis  
The second hypothesis says that there is positive correlation 
between vocabulary mastery (X2) and writing skill (Y). The 
researcher analyzed the collected data using Pearson Product 
Moment Formula assisted to test the hypotheses. The statistical 
hypothesis of the second hypothesis:  
1) Ho : rxy = 0. It means there is no correlation between X2 and 
Y.  
2) Ha : rxy > 0. It means there is positive correlation between X2 
and Y.  
The result of computation shows that the coefficient of 
correlation between vocabulary mastery (X2) and writing skill (Y)  
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is 0.620. Then, the robtained is compared to rtable. Since robtained is higher 
than rtable (0.620 > 0.244), it can be concluded that there is positive 
correlation.  
It means that Ho is rejected and therefore, there is positive 
correlation between vocabulary mastery (X2) and writing skill (Y). 
The contribution of vocabulary mastery (X2) and writing skill (Y) is 
Y= r2 x 100% = 0.6202 x 100% = 38.4%. It means that 38.4% of 
writing skill is influenced by vocabulary mastery and 61.6% is 
influenced by other factor.   
 
c. The third hypothesis  
The third hypothesis says that there is positive correlation 
between conscientiousness (X1), vocabulary mastery (X2), and 
writing skill (Y). The researcher analyzed the collected data using 
Pearson Product Moment Formula for Windows to test the 
hypotheses. The statistical hypothesis of the third hypothesis:  
1) Ho : rxy = 0. It means there is no correlation between X1, X2 
and Y. 
2) Ha : rx1x2y > 0. It means there is positive correlation between 
X1, X2 and Y.  
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From the result of computation shows that the coefficient of 
correlation between conscientiousness (X1), vocabulary mastery 
(X2) and writing skill (Y) is 0.621. Then, the robtained is compared to 
rtable. Since robtained is higher than rtable (0.621 > 0.244), it can be 
concluded that there is positive correlation.  
It means that Ho is rejected and therefore, there is positive 
correlation between conscientiousness (X1), vocabulary mastery 
(X2)  and writing skill (Y). The contribution of conscientiousness 
(X1) and writing skill (Y) is Y=r
2 x 100% = 0.6212 x 100% = 38.5%. 
It means that 38.5% of writing skill is influenced by 
conscientiousness and vocabulary mastery and 61.5% is influenced 
by other factor.   
 
B. Discussion  
The result of the research shows that there is significant and positive 
correlation between conscientiousness (X1), vocabulary mastery (X2) and 
writing skill (Y). It means that the theories which stated some experts about 
writing skill and its sub skills in theoretical review, involved students’ 
conscientiousness and vocabulary mastery. 
From the first hypothesis testing, it was found that there is positive 
correlation between conscientiousness (X1) and writing skill (Y). It means that 
the hypothesis is accepted. Based on the result of computation shows that 
correlation coefficient between conscientiousness (X1) and writing skill (Y) is 
higher than rtable (0.392 > 0.244). The coefficient of determination between  
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conscientiousness and writing skill is 15.3%. it means that 15.3%. Students’ 
writing skill is influenced by conscientiousness and 84.7% is influenced by 
other factors.  
Conscientiousness have strong enough factor that influenced writing 
skill. Based Kalat (2017: 465) states that conscientiousness is a tendency to 
show self-discipline, to be dutiful, and strive for achievement and competence. 
It means that students’ conscientiousness has contribution to students’ writing 
skill. Therefore, students have competence and work hard when writing. 
Meanwhile, people who have conscientiousness will do their plan as effective 
and efficient as possible. These effectiveness and efficiency are not only for 
what they have organized but also for what they have to do (task) (Sutherland 
et al., 2007 :61). Therefore the students are boarding school program, they have 
given more material and independently live in dormitory and they have taught 
how to manage their time well. It means boarding school students are more 
competence than another program especially in English subject, it can 
influence their writing skill and they lived in dormitory, it means they have to 
following the rules. From the result of this research, it can be known that 
conscientiousness gives contribution to writing skill.  When the 
conscientiousness increases, so writing skil will be high.  
From the second hypothesis testing, it was found that there is positive 
correlation between vocabulary mastery (X2) and writing skill (Y). It means 
that the hypothesis is accepted. Based on the result of computation shows that 
correlation coefficient between vocabulary mastery and writing skill is higher 
than rtable (0.620 > 0.244). The coefficient of determination between students’ 
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vocabulary mastery and writing skill is 38.4%. it means that 38.4% of writing 
skill mastery is influenced by vocabulary mastery and 61.6% is influenced by 
other factors.  
Besides students’ conscientiousness, vocabulary is important part that 
has contribution in writing skill. Thornbury (2002: 7) said that, it is one of 
foreign language that is used as a means of communication, and vocabulary is 
one of the important language elements the student should master. It means 
communication can through spoken or written. Every language has much 
words, this is why students usually can not remember vocabulary well. 
Vocabulary mastery is not only having great vocabularies or remembering 
vocabularies, it also includes the skill to make right choice of words, the 
understanding about the meaning, and spelling the right words. Especially in 
English has a lot of words that similar in sound but different spelling and 
meaning. If the students have right choose the right word, understand the 
meaning and spelling the word rightly. So, vocabulary also takes the important 
part in writing process. 
Furthermore, from the third hypothesis testing, it was found that there 
is positive correlation between conscientiousness (X1), vocabulary mastery 
(X2) and writing skill (Y). It means that the hypothesis is accepted. Based on 
the result of computation shows that correlation coefficient between 
conscientiousness, vocabulary mastery and writing skill is higher than rtable 
(0.621 > 0.244). The coefficient of determination between conscientiousness, 
vocabulary mastery and writing skill is 38.5%. It means that 38.5% variation 
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of writing sill is influenced by conscientiousness and vocabulary mastery, 
while 61.5% is influenced by other factors.  
From the result of this research, it can be found that conscientiousness 
and vocabulary mastery give contribution to writing skill. When the 
conscientiousness and vocabulary mastery increase, so their writing skill will 
be high. It means there is positive significant correlation between 
conscientiousness, vocabulary mastery and writing skill at the eleventh grade 
boarding school students MAN Surakarta 1 in the academic year 2017/2018, 
also means that the improvement of conscientiousness and vocabulary mastery 
will be followed by the improvement of writing skill.  
From all the hypotheses, it can be summarized that there is positive 
correlation between conscientiousness (X1), vocabulary mastery(X2) and 
writing skill (Y) among eleventh grade boarding school students of MAN 
Surakarta 1 in academic year 2017/2018. 
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CHAPTER V 
CONCLUSION, IMPLICATION AND SUGGESTION 
  
A. Conclusion 
Based on the problem statement sated in previous chapter and the result 
of the research, it can be conclude that: 
1. There is a correlation between students’ conscientiousness (X1) and 
writing skill (Y) among the eleventh grade boarding school students of 
MAN Surakarta 1 in academic year 2017/2018. It can be seen from the 
result of the computation. It can be seen from the value of the correlation 
coefficient is higher than rtable (0.392 > 0.244). It can be concluded that 
there is positive correlation between conscientiousness (X1) and writing 
skill (Y). The coefficient of determination between conscientiousness and 
writing skill is 15.3%. It means that 15.3% of writing ability can be 
predicted by conscientiousness, while 84.7% is contributed by other 
factors. 
2. There is correlation between vocabulary mastery (X2) and writing skill (Y) 
for the eleventh grade boarding school students of MAN Surakarta 1 in the 
academic year 2017/2018. It can be seen from the result of the 
computation. It can be seen from the value of the correlation coefficient is 
higher than rtable (0.620 > 0.244). It can be concluded that there is positive 
correlation between vocabulary mastery habit and writing skill. The 
coefficient of determination between students’ writing skill and 
vocabulary mastery is 38.4%. It means that 38.4% of writing skill can be 
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predicted by students’ vocabulary mastery, while 61.6% the other is 
contributed by other factors.  
3. There is positive correlation between conscientiousness (X1), vocabulary 
mastery (X2) and writing skill (Y) among the eleventh grade boarding 
school students MAN Surakarta 1 in the academic year 2017/2018. It can 
be seen from the result of the computation. It can be seen from the value 
of the correlation coefficient is higher than rtable (0.621 > 0.244). It can be 
concluded that there is positive correlation between conscientiousness, 
vocabulary mastery and writing ability. The coefficient of determination 
between conscientiousness, vocabulary mastery and writing skill is 38.5%. 
It means that 38.5% of writing ability can be predicted by 
conscientiousness and vocabulary mastery, while 61.5% the other is 
contributed by other factors.  
In addition, from the result of the study, it can be seen that there is positive 
correlation between conscientiousness and writing skill in the eleventh grade 
boarding school students MAN Surakarta 1 in the academic year 2017/2018. 
And there is positive correlation between vocabulary mastery and writing skill 
in the eleventh grade boarding school students MAN Surakarta 1 in the 
academic year 2017/2018. Also there is positive correlation between 
conscientiousness, vocabulary mastery and writing skill in the eleventh grade 
boarding school students MAN Surakarta 1 in the academic year 2017/2018. 
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B. Implication  
The result of this study shows that there is positive correlation between 
conscientiousness and writing skill because robtained is higher than rtable (0.392 >  
0.244). Students’ conscientiousness gives contribution 15.3% to writing skill 
and 84.7% is influenced by other factors. On the other hand, there is positive 
correlation between students’ vocabulary mastery and writing skill because 
robtained is higher than rtable (0.620 > 0.244). The students’ vocabulary mastery 
gives contribution 38.4% to writing skill and 61.6% is influenced by other 
factors. In addition, there is positive correlation between conscientiousness, 
vocabulary mastery and writing skill because robtained is higher than rtable (0.621 
> 0.244). Students’ conscientiousness and vocabulary mastery give 
contribution 38.5% to writing skill and 61.5% is influenced by other factors.  
C. Suggestion 
Based on the correlation and implication above, the researcher would 
like to suggest as follow: 
1. For EFL teacher 
a. teachers should understand students’ personality characteristics in order 
to get the best ways of teaching learing proses, teaching method, and 
building classroom encironment. 
b. In order to improve their students’ vocabulary mastery, teachers should 
imporve their professional skill in teaching English especially their 
vocabulary mastery. Teachers can also improve any method in 
classroom to teach vocabulary. 
2. For students 
92 
 
 
 
a. Students should maintain their conscientiousness  because individuals 
personality change by the time. Maintaining that can be done by 
knowing their best way in learning to achieve the maximum result of 
learning process. 
b. In the very beginning learning, students shouls fill their knowledge with 
any vocabularies. They should improve their mastery of vocabulary 
because this skill is very important for them in learning process. 
Improving vocabulary mastery is not only in memorizing but also have 
in practical making a sentence or text. 
3. For other researcher 
There are many factors besides students’ formal and informal activities 
that can influence the success of the students of learning English. That is 
why the researcher expects that there will be other researchers who 
investigate other aspects related to writing or other language skill. The 
other researcher should have more innovation in doing the similar research 
then the result can deeply achieve contribution for education. The other 
researchers also have to do more creative in the study about writing, and 
to find the other factor that can improve writing skill. 
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APPENDIX 1 
List of Students Joining the Tryout 
  
No. Name 
1. Ahmad Fikri Mujtahid 
2. Ahmad Nur Fadilah 
3. Alaudin Hanafi 
4. Andriatmoko Noor Risqi 
5. Fahri Ramadhan 
6. Farhan Humam A 
7. Khoirul Ardiansyah 
8. M. Faiz Firdaus 
9. M. Fathan Aslam I 
10. M. Bayu Pamungkas 
11. M. Irfan Aminuddin 
12. Nanda Alif R 
13. Nurhadi 
14. Pramudya Ardana P 
15. Abidah Kholifatur R 
16. Ajeng Pradana 
17. Annisa Ayu Fatmawati 
18. Annisa Fajar Cahyani 
19. Dian Pertiwi S 
20. Dias Murtika Putri 
21. Durotun Nisa 
22. Erni Mujiyati 
23. Hanifah Qurotul Aini 
24. Linda Dwiyanti 
25. Lintang Huliza F 
26. Luluk Farida 
27. Malikha Rukhil Ulya D 
28. Mega Nur Fadilah 
29. Miftahul Jannah 
30. Nabila Listyanti P 
31. Rosima Novia M 
32 Shafiyyana Arub S 
33. Shofa Umaymah 
34. Sisca Lailatul Risqi 
35. Siti Mughfirotun 
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APPENDIX 3 
Blue Print of Conscientiousness (Try out) 
Concept Facet 
Item Number 
Total 
+key -Key 
Conscientiousness is 
characteristics of 
individual in terms of 
competence, order, 
dutifulness, 
achievement striving, 
self-discipline, and 
deliberation. 
Competence 
2, 4, 5, 6, 
35 
7, 8, 9, 10, 
36, 37, 39, 
47, 48 
14 
Order 
11, 12, 13, 
14, 16 
17, 18, 19, 
20 
9 
Dutifulness 
21, 22, 23, 
24, 25 
26, 27, 28, 
29, 30 
10 
Achievement 
striving 
1,3, 31, 32, 
33, 34 
38, 40 8 
Self-discipline 
15, 41, 42, 
43, 44, 45 
46, 49, 50 9 
Deliberation 51, 52, 53 
54, 55, 56, 
57, 58, 59, 
60 
10 
Total  60 
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APPENDIX 4 
Conscientiousness Questionnaire (Try out) 
Nama : 
Kelas : 
Petunjuk : 
1. Jawablah pertanyaan-pertanyaan di bawah ini dengan jujur. 
2. Berikan tanda checklist (√) pada jawaban yang anda anggap benar. 
Keterangan: 
Pertanyaan positif Pertanyaan negatif 
SS 
S 
N 
TS 
STS 
: Sangat Setuju 
: Setuju 
: Neral 
: Tidak Setuju 
: Sangat Tidak Setuju 
: 5 
: 4 
: 3 
: 2 
: 1 
SS 
S 
N 
TS 
STS 
: Sangat Setuju 
: Setuju 
: Neral 
: Tidak Setuju 
: Sangat Tidak Setuju 
: 1 
: 2 
: 3 
: 4 
: 5 
 
No Pertanyaan SS S N TS STS 
1. Saya menyelesaikan tugas dengan baik.      
2. Saya berusaha unggul dalam hal yang saya 
lakukan. 
     
3. Saya menangani tugas dengan lancar.      
4. Saya tahu caranya menyelesaikan sesuatu.      
5. Saya yakin dengan alasan saya.      
6. Saya datang dengan solusi yang bagus.      
7. Saya salah dalam menilai situasi.      
8. Saya tidak memahami sesuatu.      
9. Saya sedikit dalam berkontribusi.      
10. saya tidak melihat akibat dari suatu hal.      
11. Saya suka kerapian.      
12. Saya suka meminta bantuan.      
13. Saya menginginkan semuanya “tepat”      
14. Saya suka ketentraman dan keteraturan.      
15. Saya melakukan sesuatu sesuai dengan rencana.      
16. Saya sering lupa mengembalikan barang 
ketempat semula. 
     
17. Saya meninggalkan ruang dalam keadaan 
berantakan. 
     
18. Saya meninggalkan barang-barang disembarang 
tempat. 
     
19. Saya tidak  terganggu dengan orang yang 
berpenampilan berantakan. 
     
20. Saya tidak terganggu dengan orang yang 
mempunyai kebutuhan khusus. 
     
21. Saya menepati janji yang saya buat.      
22. Saya termasuk orang yang jujur.      
23. Saya berusaha mematuhi peraturan.      
24. Saya membayar tagihan tepat waktu.      
25. Saya mendengar kata hati saya.      
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26. Saya melanggar peraturan.      
27. Saya mengingkari janji.      
28. Saya meminta orang lain untuk mengerjakan 
tugas saya. 
     
29. Saya melakukan sebaliknya dari apa yang di 
perintahkan. 
     
30. Saya salah dalam mengemukakan fakta-fakta.      
31. Saya bekerja keras dalam melakukan pekerjaan.      
32. Saya melakukan sesuatu lebih dari yang saya 
harapkan. 
     
33. Saya melihat kedepan pada tujuan saya.      
34. Saya mengubah rencana menjadi tindakan.      
35. Saya terjun dalam tugas-tugas dengan sepenuh 
hati. 
     
36. Saya menetapkan standar yang tinggi untuk diri 
saya dan orang lain. 
     
37. Saya menuntut kualitas.      
38. Saya melakukan pekerjaan yang cukup untuk 
bertahan hidup. 
     
39. Saya membutuhkan waktu dan usaha lebih 
dalam bekerja. 
     
40. Saya tidak bermotivasi tinggi untuk sukses.      
41. Saya selalu mempersiapkan segala sesuatu.      
42. Saya menyelesaikan rencana saya.      
43. Saya dapat menyelesaikan tugas-tugas dengan 
benar. 
     
44. Saya memulai tugas dengan tepat.      
45. Saya memperoleh pekerjaan dengan sekaligus.      
46. Saya suka menghabiskan waktu saya untuk 
melakukan hal yang tidak penting. 
     
47. Saya kesulitan untuk memulai tugas.      
48. Saya menemukan kesulitan untuk langsung 
bekerja. 
     
49. Saya membutuhkan dorongan untuk memulai 
sesuatu. 
     
50. Saya menunda dalam mengambil keputusan.      
51. Saya menghindari kesalahan.      
52. Saya memilih berbicara dengan hati-hati.      
53. Saya yakin pada pilihan saya      
54. Saya melakukan sesuatu tanpa berfikir.      
55. Saya membuat keputusan dengan terburu-buru.      
56. Saya melakukan pekerjaan dengan terburu-buru      
57. Saya bertindak tanpa berfikir.      
58. Saya suka bertindak sesuai kehendak saya.      
59. Saya melakukan hal yang gila.      
60. Saya sering membuat rencana dalam menit 
terakhir. 
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APPENDIX 5 
Blue Print of Conscientiousness (Test) 
Concept Facet 
Item Number 
Total 
+key -Key 
Conscientiousness is 
characteristics of 
individual in terms of 
competence, order, 
dutifulness, 
achievement striving, 
self-discipline, and 
deliberation. 
Competence 2, 5, 6, 35 7,  9, 37, 47 8 
Order 
11, 12, 13, 
16 
17, 18, 19, 
20 
8 
Dutifulness 
21,  23, 24, 
25 
26, 27,  29 7 
Achievement 
striving 
1, 3, 31,  
33, 34 
38, 40 7 
Self-discipline 
15, 41, 42, 
43 
46, 49, 50 7 
Deliberation 51, 52, 53 
54, 56, 57, 
58, 59, 60 
9 
Total  46 
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APPENDIX 6 
Conscientiousness Questionnaire (Test) 
 
Nama : 
Kelas : 
Petunjuk : 
3. Jawablah pertanyaan-pertanyaan di bawah ini dengan jujur. 
4. Berikan tanda checklist (√) pada jawaban yang anda anggap benar. 
Keterangan: 
Pertanyaan positif Pertanyaan negatif 
SS 
S 
N 
TS 
STS 
: Sangat Setuju 
: Setuju 
: Neral 
: Tidak Setuju 
: Sangat Tidak Setuju 
: 5 
: 4 
: 3 
: 2 
: 1 
SS 
S 
N 
TS 
STS 
: Sangat Setuju 
: Setuju 
: Neral 
: Tidak Setuju 
: Sangat Tidak Setuju 
: 1 
: 2 
: 3 
: 4 
: 5 
 
No Pertanyaan SS S N TS STS 
1. Saya menyelesaikan tugas dengan baik.      
2. 
Saya berusaha unggul dalam hal yang saya 
lakukan. 
     
3. Saya menangani tugas dengan lancar.      
4. Saya yakin dengan alasan saya.      
5. Saya datang dengan solusi yang bagus.      
6. Saya salah dalam menilai situasi.      
7. Saya sedikit dalam berkontribusi.      
8. Saya suka kerapian.      
9. Saya suka meminta bantuan.      
10. Saya suka ketentraman dan keteraturan.      
11. Saya melakukan sesuatu sesuai dengan rencana.      
12. 
Saya sering lupa mengembalikan barang 
ketempat semula. 
     
13. 
Saya meninggalkan ruang dalam keadaan 
berantakan. 
     
14. 
Saya meninggalkan barang-barang disembarang 
tempat. 
     
15. 
Saya tidak  terganggu dengan orang yang 
berpenampilan berantakan. 
     
16. 
Saya tidak terganggu dengan orang yang 
mempunyai kebutuhan khusus. 
     
17. Saya menepati janji yang saya buat.      
18. Saya berusaha mematuhi peraturan.      
19. Saya membayar tagihan tepat waktu.      
20. Saya mendengar kata hati saya.      
21. Saya melanggar peraturan.      
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22. Saya mengingkari janji.      
23. 
Saya melakukan sebaliknya dari apa yang di 
perintahkan. 
     
24. Saya bekerja keras dalam melakukan pekerjaan.      
25. Saya melihat kedepan pada tujuan saya.      
26. Saya mengubah rencana menjadi tindakan.      
27. 
Saya terjun dalam tugas-tugas dengan sepenuh 
hati. 
     
28. Saya menuntut kualitas.      
29. 
Saya melakukan pekerjaan yang cukup untuk 
bertahan hidup. 
     
30. Saya tidak bermotivasi tinggi untuk sukses.      
31. Saya selalu mempersiapkan segala sesuatu.      
32. Saya menyelesaikan rencana saya.      
33. 
Saya dapat menyelesaikan tugas-tugas dengan 
benar. 
     
34. 
Saya suka menghabiskan waktu saya untuk 
melakukan hal yang tidak penting. 
     
35. Saya kesulitan untuk memulai tugas.      
36. 
Saya membutuhkan dorongan untuk memulai 
sesuatu. 
     
37. Saya menunda dalam mengambil keputusan.      
38. Saya menghindari kesalahan.      
39. Saya memilih berbicara dengan hati-hati.      
40. Saya yakin pada pilihan saya      
41. Saya melakukan sesuatu tanpa berfikir.      
42. Saya melakukan pekerjaan dengan terburu-buru      
43. Saya bertindak tanpa berfikir.      
44. Saya suka bertindak sesuai kehendak saya.      
45. Saya melakukan hal yang gila.      
46. 
Saya sering membuat rencana dalam menit 
terakhir. 
     
file from Johnson's data repository at https://osf.io/tbmh5/ 
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APPENDIX 8 
Blue Print of Vocabulary Mastery (Try out) 
No Aspect Item number Total 
1 Form: Spelling 1, 8, 15, 22, 29 5 
2 Grammar 2, 9, 16, 23, 30 5 
3 Collocation 3, 10, 17, 24, 31 5 
4 Aspect of Meaning: Synonyms, 
Antonyms, and Translation. 
4, 11, 18, 25, 32, 5, 12, 
19, 26, 33, 6, 13, 20, 27, 
34 
15 
5 Word Formation 7, 14, 21, 28, 35 5 
Total 35 
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APPENDIX 9 
 
Name  :  
 
No / Class : 
 
VOCABULARY MASTERY (Try Out) 
 
Questions : 35 
Time  : 30 minutes 
Choose the correct answer A, B, C,or D, by crossing (X) the letter in your 
answer sheet. 
 
1. The technical … of a new car are explained in a guidebook. 
 a. s-p-e-c-i-f-i-c-a-t-i-o-n-s c. s-p-e-c-i-f-y-c-a-t-i-o-n-s 
  
b. 
 
s-p-e-s-i-f-i-c-a-t-i-o-n-s 
 
d. 
 
s-p-a-c-e-f-i-c-a-t-i-o-n-s 
     
2. Mr. Eistein speaks Javanese .... 
 a. Bad c. Better 
  
b. 
 
Fluently 
 
d. 
 
Fluency 
     
3. I don’t drink ... coffe at night because it keeps me awake. 
 a. Dark c. Strong 
  
b. 
 
Hot 
 
d. 
 
Deep 
     
4. “Cacti are unusual and distinctive plants.” 
The synonym of the word distinctive is .... 
 a. Typical c. Antique 
  
b. 
 
Unique 
 
d. 
 
Different 
     
5. The colonists fought for liberty during the Revolutionary War.. 
What is the opposite in meaning the underlined word above? 
 a. Dependent c. Freedom 
  
b. 
 
Unsafe 
 
d. 
 
Misery 
     
6. My brother looks after my pet at home. 
 a. Melihat c. Mencari 
  
b. 
 
Merawat 
 
d. 
 
Memperhatikan 
     
7. Selly gave me an ... about requirements of speech contest. 
 a. Inform c. Informant 
  
b. 
 
Informal 
 
d. 
 
Informantion 
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8. Radio … told us that the ship was sinking. 
 a. m-a-s-s-a-a-g-e-s c. m-e-s-s-a-g-e-s 
  
b. 
 
m-a-s-s-a-g-g-e-s 
 
d
. 
 
m-e-s-a-g-g-e-s 
  
9. It is still raining now outside. Therefore, the riders ………. their rain coat. 
 a. are wearing c.  is wearing 
  
b. 
 
will wearing 
 
d. 
 
have wearing 
     
10. She  …  a mistake. 
 a. Made c. Created 
  
b. 
 
Did 
 
d. 
 
Produced 
     
11. Honeybees live in a complicated society often fifty thousand members. 
What is the closest in meaning (synonym) the underlined word above? 
 a. Concealed c. Cooperative 
  
b. 
 
Complex 
 
d. 
 
Congested 
     
12. The car is not the same as you have.  
The antonym of not the sames as is ...... 
 a. Different c. Imitate 
  
b. 
 
Similar 
 
d. 
 
Follow 
     
13. Everybody has the equal right  to get an education. 
 a. Hak c. Kanan 
  
b. 
 
Benar 
 
d. 
 
Baik 
     
14. She live in Surabaya during her ..... 
 a. Childish c. Childlike 
  
b. 
 
Childhood 
 
d. 
 
Child 
     
15. The train should arrive in … twenty minutes.  
 a. a-p-p-r-o-x-i-m-a-t-e-l-l-y c. a-p-r-o-x-i-m-a-t-e-l-l-y 
  
b. 
 
a-p-p-r-o-x-i-m-a-t-l-y 
 
d. 
 
a-p-p-r-o-x-i-m-a-t-e-l-y 
     
16. can’t – come – because – taking - of - she – little – care – the conference 
  1            2            3              4        5      6        7         8                 9 
– to – is – Mega – her – baby 
   10    11      12      13      14 
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 a. 12 – 1 – 2 – 10 – 9 – 3 – 6 – 11 – 4 – 8 – 5 – 13 – 7 - 14 
 b. 12 – 1 – 2 – 10 – 9 – 3 – 6 – 11 – 4 – 8 – 5 – 13 –14 - 7 
 c. 12 – 1 – 2 – 9 – 10 – 3 – 6 – 11 – 4 – 8 – 5 – 13 – 7 - 14 
 d. 12 – 1 – 2 – 9 – 10 – 3 – 6 – 11 – 4 – 8 – 5 – 13 – 14 - 7 
   
17. I got a ... of chocolate 
 a. Bar c. bunch 
  
b. 
 
Piece 
 
d. 
 
Pack 
     
18. My brother is looking for his pencil. 
The closest meaning of looking for is ...... 
 a. Keeping c. Searching 
  
b. 
 
Seeing 
 
d. 
 
Finding 
     
19. Nowdays, the video game industry is developing rapidly. 
The antonym of rapidly is ..... 
 a. Quickly c. Fastly 
  
b. 
 
Briskly 
 
d. 
 
Slowly 
     
20. Kimmy is making a plan for Alya’s birthday party. 
 a. Pesawat c. Tumbuhan 
  
b. 
 
Rencana 
 
d. 
 
Acara 
     
21. They walk ... because the road is slippery. 
 a. Care c. Careless 
  
b. 
 
Careen 
 
d. 
 
Carefully 
     
22. The doctor understands his patient’s  …  very well. 
 a. p-c-y-c-h-o-l-o-g-y c. p-s-c-y-c-h-o-l-o-g-y 
  
b. 
 
p-s-y-c-h-o-l-o-g-y 
 
d. 
 
p-c-y-c-h-o-l-l-o-g-y 
     
23. Sam…a very terrible accident on the avenue yesterday. 
 a. To see c. Being Saw 
  
b. 
 
Saw 
 
d. 
 
Is seen 
     
24. Which verb can be used with all these nouns.  
 a bus    a sock   lost    the message 
 
 a. Get c. Find 
  
b. 
 
Take 
 
d. 
 
Catch 
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25. Most competitors are not open to both professionals and nonprofessional. 
The synonym of unprofessional is ..... 
 a. Seniors c. Amateurs 
  
b. 
 
Juniors 
 
d. 
 
tutors 
     
26.  I do not want to live in this filthy colony  
What is the opposite in meaning (antonym) the underlined word above? 
 a. Nice c. Pretty 
  
b. 
 
Dirty               
 
d. 
 
Clean 
     
27. They looked at the art exhibition last night. 
 a. Pertunjukan c. Permainan 
  
b. 
 
Perayaan 
 
d. 
 
Pertandingan 
     
28. Which noun forms an adjective with the suffix –able? 
 a. Adore c. Beauty 
  
b. 
 
Pain 
 
d. 
 
Danger 
     
29. We can find many kind of … in Indonesia cultures. 
 a. s-c-u-p-t-u-r-e c. s-c-u-l-p-t-u-r-e 
  
b. 
 
s-c-u-l-p-t-u-r 
 
d. 
 
s-c-u-l-p-t-e-r 
     
30. A week after the interview, my sister got a call from the personal manager 
saying that she … as a secretary. 
 a. Accepts c. Is accepted 
  
b. 
 
Accepted 
 
d. 
 
Was accepted 
     
31. Which of these collocations is not correct? 
 a. Big mistake c. Quick food 
  
b. 
 
A strong coffee 
 
d. 
 
Sweet dream 
     
32. The book was publised in 2001. 
The synonym of published is .... 
 a. Launched c. Started 
  
b. 
 
Opened 
 
d. 
 
Dedicated 
     
33. “To start printing, klik ok.” 
The antonym of the underlined word is ..... 
 a. Stop c. Postpone 
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The answer key of vocabulary mastery 
(Try Out) 
1. A  11. B  21. D  31. A 
2. B  12. B  22. B  32. A 
3. C  13. A  23. B  33. A 
4. B  14. B  24. A  34. D 
5. A  15. D  25. C  35. A 
6. B  16. A  26. D    
7. D  17. A  27. A    
8. C  18. C  28. A    
9. A  19. D  29. C    
10. A  20. B  30. D    
 
  
  
b. 
 
Delay 
 
d. 
 
On 
     
34. The traffic jam is a long line of cars and other vehicles that can not move 
because the road is blocked or stopped. 
 a. Rambu-rambu lalu lintas c. Kecelakaan lalu lintas 
  
b. 
 
Peraturan lalu lintas 
 
d. 
 
Kemacetan lalu lintas 
     
35. Which prefix makes the opposite of all these words: appear, like, honest, 
agree? 
 a. Dis- c. Mis- 
  
b. 
 
Un- 
 
d. 
 
In- 
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 APPENDIX 10 
Blue Print of Vocabulary Mastery (Test) 
No Aspect Item number Total 
1 Form: Spelling 1, 7, 15, 22, 29 5 
2 Grammar 2, 14, 20, 26 4 
3 Collocation 3, 8, 27 3 
4 Aspect of Meaning: Synonyms, 
Antonyms, and Translation. 
4, 9, 15, 21, 28, 5, 10, 16, 
22, 29, 6, 11, 17, 23, 30 
15 
5 Word Formation 12, 18, 24 3 
Total 30 
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APPENDIX 11 
 
Name  :  
 
No / Class : 
 
VOCABULARY MASTERY (Test) 
 
Questions : 30 
Time  : 25 minutes 
Choose the correct answer A, B, C,or D, by crossing (X) the letter in your 
answer sheet. 
 
1. The technical … of a new car are explained in a guidebook. 
 a. s-p-e-c-i-f-i-c-a-t-i-o-n-s c. s-p-e-c-i-f-y-c-a-t-i-o-n-s 
  
b. 
 
s-p-e-s-i-f-i-c-a-t-i-o-n-s 
 
d. 
 
s-p-a-c-e-f-i-c-a-t-i-o-n-s 
     
2. Mr. Eistein speaks Javanese .... 
 a. Bad c. Better 
  
b. 
 
Fluently 
 
d. 
 
Fluency 
     
3. I don’t drink ... coffe at night because it keeps me awake. 
 a. Dark c. Strong 
  
b. 
 
Hot 
 
d. 
 
Deep 
     
4. “Cacti are unusual and distinctive plants.” 
The synonym of the word distinctive is .... 
 a. Typical c. Antique 
  
b. 
 
Unique 
 
d. 
 
Different 
     
5. The colonists fought for liberty during the Revolutionary War.. 
What is the opposite in meaning the underlined word above? 
 a. Dependent c. Freedom 
  
b. 
 
Unsafe 
 
d. 
 
Misery 
     
6. My brother looks after my pet at home. 
 a. Melihat c. Mencari 
  
b. 
 
Merawat 
 
d. 
 
Memperhatikan 
     
7. Radio … told us that the ship was sinking. 
 a. m-a-s-s-a-a-g-e-s c. m-e-s-s-a-g-e-s 
  
b. 
 
m-a-s-s-a-g-g-e-s 
 
 d. 
 
m-e-s-a-g-g-e-s 
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8. She  …  a mistake. 
 a. Made c. Created 
  
b. 
 
Did 
 
d. 
 
Produced 
     
9. Honeybees live in a complicated society often fifty thousand members. 
What is the closest in meaning (synonym) the underlined word above? 
 a. Concealed c. Cooperative 
  
b. 
 
Complex 
 
d. 
 
Congested 
     
10. The car is not the same as you have.  
The antonym of not the sames as is ...... 
 a. Different c. Imitate 
  
b. 
 
Similar 
 
d. 
 
Follow 
     
11. Everybody has the equal right  to get an education. 
 a. Hak c. Kanan 
  
b. 
 
Benar 
 
d. 
 
Baik 
     
12. She live in Surabaya during her ..... 
 a. Childish c. Childlike 
  
b. 
 
Childhood 
 
d. 
 
Child 
     
13. The train should arrive in … twenty minutes.  
 a. a-p-p-r-o-x-i-m-a-t-e-l-l-y c. a-p-r-o-x-i-m-a-t-e-l-l-y 
  
b. 
 
a-p-p-r-o-x-i-m-a-t-l-y 
 
d. 
 
a-p-p-r-o-x-i-m-a-t-e-l-y 
     
14. can’t – come – because – taking - of - she – little – care – the conference 
  1            2            3              4        5      6        7         8                 9 
– to – is – Mega – her – baby 
   10    11      12      13      14 
 a. 12 – 1 – 2 – 10 – 9 – 3 – 6 – 11 – 4 – 8 – 5 – 13 – 7 - 14 
 b. 12 – 1 – 2 – 10 – 9 – 3 – 6 – 11 – 4 – 8 – 5 – 13 –14 - 7 
 c. 12 – 1 – 2 – 9 – 10 – 3 – 6 – 11 – 4 – 8 – 5 – 13 – 7 - 14 
 d. 12 – 1 – 2 – 9 – 10 – 3 – 6 – 11 – 4 – 8 – 5 – 13 – 14 - 7 
   
15. My brother is looking for his pencil. 
The closest meaning of looking for is ...... 
 a. Keeping c. Searching 
  
b. 
 
Seeing 
 
d. 
 
Finding 
     
16. Nowdays, the video game industry is developing rapidly. 
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The antonym of rapidly is ..... 
 a. Quickly c. Fastly 
  
b. 
 
Briskly 
 
d. 
 
Slowly 
     
17. Kimmy is making a plan for Alya’s birthday party. 
 a. Pesawat c. Tumbuhan 
  
b. 
 
Rencana 
 
d. 
 
Acara 
     
18. They walk .... because the road is slippery. 
 a. Care c. Careless 
  
b. 
 
Careen 
 
d. 
 
Carefully 
     
19. The doctor understands his patient’s  …  very well. 
 a. p-c-y-c-h-o-l-o-g-y c. p-s-c-y-c-h-o-l-o-g-y 
  
b. 
 
p-s-y-c-h-o-l-o-g-y 
 
d. 
 
p-c-y-c-h-o-l-l-o-g-y 
     
20. Sam…a very terrible accident on the avenue yesterday. 
 a. To see c. Being Saw 
  
b. 
 
Saw 
 
d. 
 
Is seen 
     
21. Most competitors are not open to both professionals and nonprofessional. 
The synonym of unprofessional is ..... 
 a. Seniors c. Amateurs 
  
b. 
 
Juniors 
 
d. 
 
tutors 
     
22.  I do not want to live in this filthy colony  
What is the opposite in meaning (antonym) the underlined word above? 
 a. Nice c. Pretty 
  
b. 
 
Dirty               
 
d. 
 
Clean 
     
23. They looked at the art exhibition last night. 
 a. Pertunjukan c. Permainan 
  
b. 
 
Perayaan 
 
d. 
 
Pertandingan 
     
24. Which noun forms an adjective with the suffix –able? 
 a. Adore c. Beauty 
  
b. 
 
Pain 
 
d. 
 
Danger 
     
25. We can find many kind of … in Indonesia cultures. 
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The answer key of vocabulary mastery 
(Test) 
1. A  11. A  21. C 
2. B  12. B  22. D 
3. C  13. D  23. A 
4. B  14. A  24. A 
5. C  15. C  25. C 
6. B  16. D  26. D 
7. C  17. B  27. C 
8. A  18. D  28. A 
9. B  19. B  29. A 
10. B  20. B  30. D 
 
 a. s-c-u-p-t-u-r-e c. s-c-u-l-p-t-u-r-e 
  
b. 
 
s-c-u-l-p-t-u-r 
 
d. 
 
s-c-u-l-p-t-e-r 
     
26. A week after the interview, my sister got a call from the personal manager 
saying that she … as a secretary. 
 a. Accepts c. Is accepted 
  
b. 
 
Accepted 
 
d. 
 
Was accepted 
     
27. Which of these collocations is not correct? 
 a. Big mistake c. Quick food 
  
b. 
 
A strong coffee 
 
d. 
 
Sweet dream 
     
28. The book was publised in 2001. 
The synonym of published is .... 
 a. Launched c. Started 
  
b. 
 
Opened 
 
d. 
 
Dedicated 
     
29. “To start printing, klik ok.” 
The antonym of the underlined word is ..... 
 a. Stop c. Postpone 
  
b. 
 
Delay 
 
d. 
 
On 
     
30. The traffic jam is a long line of cars and other vehicles that can not move 
because the road is blocked or stopped. 
 a. Rambu-rambu lalu lintas c. Kecelakaan lalu lintas 
  
b. 
 
Peraturan lalu lintas 
 
d. 
 
Kemacetan lalu lintas 
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Std Name 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22
1 AH 5 4 3 5 5 5 5 3 3 5 5 2 5 2 4 2 3 5 2 5 3 4
2 AMA 5 4 4 5 4 5 5 1 3 5 5 2 5 2 4 2 2 5 2 5 3 4
3 ASA 4 4 4 4 3 4 4 2 3 4 5 3 2 3 2 3 3 4 3 4 2 4
4 AM 5 4 3 5 4 3 4 2 4 4 1 4 4 2 5 3 3 4 4 4 2 5
5 AHMS 4 5 3 4 4 4 3 4 3 2 3 1 5 3 3 3 2 4 3 4 2 5
6 BSM 4 5 3 4 4 4 3 4 3 3 3 1 4 1 3 3 1 4 3 4 3 4
7 DN 4 5 3 3 4 4 4 3 4 3 3 2 4 3 3 3 1 4 3 4 2 3
8 FMA 3 4 4 4 2 2 4 3 1 1 5 1 5 1 5 2 3 4 2 2 2 4
9 H 4 4 3 4 4 4 4 3 2 5 4 2 4 4 2 2 2 4 4 4 2 4
10 HA 5 4 5 3 3 3 5 3 3 4 1 1 3 1 4 3 2 3 3 3 3 3
11 IYPS 3 5 4 4 4 3 3 3 1 3 3 3 3 1 3 3 4 3 3 3 3 3
12 IM 4 3 4 4 3 4 4 4 4 4 4 3 4 4 5 3 4 2 2 4 4 4
13 MFA 3 3 5 4 3 2 4 2 1 2 4 4 4 4 2 3 4 2 2 4 3 3
14 MIS 4 3 4 4 3 2 5 4 2 3 1 3 3 4 2 3 4 4 3 4 2 4
15 MLH 4 3 4 4 3 3 3 3 3 4 3 3 3 1 4 3 3 4 3 3 4 3
16 MNAA 4 3 4 4 3 3 4 3 2 3 4 3 3 1 4 3 1 4 3 4 2 3
17MTHMA 4 3 4 3 4 4 4 4 1 3 4 2 4 1 4 3 2 3 3 4 3 4
18 RAA 5 4 5 5 3 4 5 4 3 3 5 3 4 5 5 1 1 4 4 5 5 4
19 SGM 5 5 4 4 5 5 4 3 3 3 5 1 5 4 3 1 1 5 4 1 1 5
20 SFW 4 4 5 3 4 4 3 3 3 3 4 2 2 2 4 1 3 4 3 3 2 5
21 ANF 4 4 4 4 4 4 2 2 2 2 4 2 4 2 4 2 2 2 2 2 2 4
22 AMA 3 4 3 4 3 2 4 2 1 2 4 4 4 3 2 3 3 2 1 4 4 3
23 AUN 3 3 4 5 1 3 3 3 1 5 3 4 5 3 4 3 3 3 4 5 5 5
24 AANR 4 3 3 3 3 3 3 4 5 1 2 3 3 3 5 3 2 3 3 3 3 5
25 ARAK 3 3 3 3 3 4 4 3 3 1 4 4 2 3 2 2 3 4 1 4 3 5
26 ALWU 5 4 4 4 3 3 5 4 3 1 3 2 5 5 4 2 2 4 1 3 2 4
27 FRA 4 3 4 4 4 4 3 3 3 1 3 4 3 2 4 2 3 3 2 3 4 4
28 FPN 3 3 4 5 3 4 4 4 4 4 4 2 4 1 5 2 2 3 3 2 4 5
29 HPID 4 3 4 4 4 3 4 4 3 4 3 2 4 4 4 3 3 3 4 3 3 3
30 HN 3 3 4 5 4 4 4 4 1 4 4 2 4 1 4 3 2 3 3 4 4 3
31 IARD 3 3 4 3 3 1 3 3 1 3 3 4 3 1 4 3 3 3 1 4 3 3
32 IAS 4 3 2 4 2 4 2 2 4 1 4 4 4 2 4 1 5 4 2 2 4 4
33 IB 4 4 4 4 3 4 5 4 1 4 4 5 4 2 3 1 5 4 4 2 2 3
34 LKFS 4 4 4 5 3 3 4 5 1 4 4 3 4 4 5 3 4 4 3 4 3 3
35 MTI 3 3 4 4 4 4 4 2 1 2 4 3 4 3 3 1 4 3 3 4 2 3
36 NAL 3 3 3 4 3 1 3 3 2 1 4 2 3 3 4 3 1 3 1 3 4 3
37 QA 3 4 2 4 2 3 3 3 3 3 4 4 3 3 4 2 1 2 2 3 4 4
38 RC 5 3 4 3 3 1 3 3 2 4 3 4 2 4 3 3 1 3 4 3 4 5
39 RHNA 3 3 3 4 3 3 3 3 3 3 3 3 3 3 3 3 2 2 4 4 4 4
40 SRS 4 5 5 3 3 1 2 2 3 1 3 2 5 5 5 1 2 5 1 4 1 4
41 SQF 5 4 4 4 3 5 5 4 3 4 5 2 4 4 5 3 2 4 3 4 3 3
42 SAK 4 5 4 5 3 4 4 4 2 4 4 3 4 5 4 3 3 5 3 4 4 3
43 VNH 3 3 4 5 3 4 4 4 2 4 5 3 4 4 4 2 1 3 1 4 1 4
44 ZL 4 3 4 4 3 3 4 4 1 2 4 3 4 4 4 3 3 2 1 4 4 4
45 AKF 4 3 5 5 3 4 5 1 3 5 3 3 1 3 5 2 3 5 3 4 3 3
46 ANBB 4 4 4 5 3 5 5 5 4 4 5 3 5 3 4 1 3 4 4 4 3 5
47 AM 4 3 5 5 3 4 4 4 2 3 4 3 5 4 5 2 1 5 4 4 4 3
48 AQA 4 4 5 5 4 5 5 1 5 2 1 2 5 2 5 1 2 4 3 4 3 4
49 FNR 4 4 4 4 5 5 5 3 4 3 4 3 4 2 5 1 2 4 3 4 5 4
50 FFM 4 3 4 4 4 5 4 2 4 5 4 3 2 3 5 2 2 3 4 3 4 4
51 IF 4 3 2 3 4 4 2 2 4 2 4 3 2 3 5 2 1 3 3 3 2 4
52 IAS 5 5 2 3 1 3 2 1 5 4 4 5 3 4 3 2 2 4 2 5 3 5
53 ISS 4 3 3 4 3 3 4 4 4 5 3 3 4 4 1 3 3 3 3 4 1 4
54 MH 3 3 3 4 3 4 3 2 3 2 3 5 3 4 4 2 2 3 3 4 3 5
55 MZA 3 3 4 4 3 3 3 3 2 1 4 2 3 2 2 3 1 4 2 4 5 5
56 NA 3 4 3 5 2 2 3 1 3 2 3 2 2 3 3 1 2 2 3 4 1 4
57 NZA 3 4 3 5 2 2 5 3 4 2 4 3 4 3 5 1 1 4 4 4 5 4
58 NRDA 4 4 3 4 3 4 4 2 4 5 4 3 2 3 5 1 2 3 4 3 4 4
59 NHK 4 4 4 4 3 5 2 3 4 5 4 3 2 4 5 1 3 3 2 3 4 4
60 N 4 3 4 5 4 5 2 3 5 4 4 5 3 2 3 2 2 4 2 5 3 5
61 PH 5 3 4 4 3 4 4 4 4 3 3 3 4 3 1 3 2 3 3 4 4 4
62 QAB 5 5 4 5 5 5 3 3 3 3 3 5 3 2 4 2 3 3 3 4 3 5
63 RARP 5 5 5 3 5 5 3 3 2 1 4 2 3 2 2 2 2 4 2 4 5 5
64 RSA 5 5 5 3 5 5 3 1 3 2 3 2 2 2 3 2 1 2 3 4 5 4
65 SPDA 4 3 4 4 4 5 4 3 3 3 3 4 4 4 3 3 3 3 2 3 2 3
66 SAFM 4 3 2 3 2 3 3 3 2 1 4 2 3 2 2 2 1 4 2 4 1 3
67 SA 4 3 3 4 1 3 3 1 3 2 3 2 2 2 3 2 2 2 3 4 5 4
68 UN 4 4 5 5 4 4 5 3 5 2 1 5 1 1 5 3 2 5 3 5 5 1
∑ 268 250 256 277 224 244 251 201 192 203 242 196 237 190 252 153 159 237 186 250 213 265
Score of Conscientiousness Test
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23 24 25 26 27 28 29 30 31 32 33 34 35 36 37 38 39 40 41 42 43 44 45 46 Total
3 4 5 5 5 4 4 5 5 4 3 3 4 3 4 4 4 5 5 2 3 4 4 4 181
3 4 5 5 5 4 5 4 5 4 5 4 5 2 5 4 5 5 5 2 4 4 5 5 186
3 4 4 4 4 4 5 4 5 4 5 4 5 3 5 4 5 5 5 5 4 4 5 5 179
4 4 5 4 4 3 4 2 3 3 4 4 4 3 4 4 4 4 4 4 4 3 4 4 169
3 4 5 4 4 3 4 5 3 4 4 4 4 3 4 4 5 4 4 2 4 3 4 4 166
5 4 4 4 4 4 3 3 4 4 4 2 4 3 4 4 5 4 4 4 2 4 3 4 161
3 3 4 4 4 4 3 3 4 3 4 3 3 3 4 4 4 4 4 4 3 4 3 3 157
4 4 4 4 3 2 3 3 4 3 4 3 3 2 3 3 3 4 4 2 3 2 3 3 140
5 4 4 4 4 4 4 5 5 2 2 2 4 3 2 2 2 4 3 2 2 4 4 4 156
3 3 3 3 5 2 4 2 5 4 4 4 5 5 4 4 4 4 4 2 4 2 4 5 157
3 3 3 3 3 3 5 4 5 3 3 3 3 3 3 3 3 3 5 2 3 3 5 3 148
4 4 4 4 4 4 4 3 4 3 3 3 3 2 3 3 3 3 3 3 3 4 4 3 162
2 4 3 3 4 4 4 5 4 2 4 4 4 4 4 4 5 4 4 4 4 4 4 4 160
4 4 3 5 4 2 4 2 4 2 4 2 2 2 2 4 4 3 4 2 2 2 4 2 144
3 4 4 4 4 3 4 2 4 3 4 4 4 3 2 4 4 5 4 3 4 3 4 4 158
5 4 3 4 4 3 4 4 3 3 3 3 4 3 3 4 4 4 4 2 3 3 4 4 153
4 4 4 4 3 4 4 4 5 3 4 2 3 3 3 4 5 4 4 3 2 4 4 3 158
3 3 5 4 5 3 4 4 4 3 4 4 4 3 4 4 5 4 3 2 4 3 4 4 177
5 4 5 4 5 3 5 5 5 4 5 4 3 5 4 3 5 4 5 4 4 3 5 3 179
4 5 4 3 3 3 4 3 5 4 1 5 5 3 3 1 1 4 5 3 5 3 4 5 157
3 4 4 2 2 2 4 4 3 3 3 3 3 4 2 2 3 3 3 3 3 2 4 3 136
2 4 3 3 4 4 2 4 4 2 2 2 4 2 2 4 2 2 2 2 2 4 2 4 133
3 4 3 4 4 3 4 2 4 2 4 2 2 2 2 4 4 3 4 4 2 3 4 2 153
4 4 4 3 4 3 5 4 5 4 5 5 5 3 3 4 5 4 4 3 5 3 5 5 169
3 4 4 4 4 4 3 5 4 3 3 4 4 3 3 2 4 3 4 3 4 4 3 4 153
4 5 3 4 4 5 3 2 3 2 4 2 4 3 4 4 4 4 4 2 2 5 3 4 157
3 3 4 4 4 3 5 4 4 5 3 4 4 4 4 5 4 4 4 3 4 3 5 4 164
4 4 4 4 3 3 4 4 3 4 3 4 3 3 3 3 3 4 4 3 4 3 4 3 159
5 5 4 4 4 4 3 5 2 3 2 4 4 2 4 4 4 4 3 3 4 4 3 4 164
4 5 5 4 4 4 4 4 5 4 3 3 4 5 3 5 5 4 4 2 3 4 4 4 169
3 3 3 3 3 4 4 4 4 3 4 3 5 2 4 5 5 4 4 3 3 4 4 5 151
4 5 3 2 2 4 4 4 3 4 4 3 3 3 3 3 2 3 3 4 3 4 4 3 148
2 3 3 4 3 5 4 4 5 2 2 4 4 1 4 5 2 2 2 3 4 5 4 4 157
3 5 4 4 4 4 4 3 5 4 2 3 5 1 4 3 2 4 3 2 3 4 4 5 166
2 4 4 4 4 3 4 5 4 3 4 3 4 1 4 5 4 4 4 4 3 3 4 4 156
4 5 3 4 4 4 4 3 4 2 4 2 4 2 3 4 4 4 4 4 2 4 4 4 146
4 3 3 4 3 3 4 4 4 4 3 4 4 1 4 5 2 4 4 2 4 3 4 4 150
3 3 3 4 3 3 3 4 3 2 3 4 3 4 2 3 3 4 3 5 4 3 3 3 148
4 4 3 3 3 3 4 3 4 4 3 5 3 4 5 1 3 4 3 3 5 3 4 3 153
5 5 4 5 5 4 3 3 2 4 4 4 3 4 3 4 3 3 3 3 4 4 3 3 155
4 4 4 2 4 4 5 5 5 4 4 4 5 3 3 5 3 5 5 3 4 4 5 5 182
4 5 4 4 5 4 4 5 4 3 4 2 4 4 4 4 4 2 4 2 2 4 4 4 174
3 5 3 5 5 3 5 4 5 3 4 2 4 3 4 5 4 4 5 4 2 3 5 4 166
4 4 4 4 4 4 4 4 3 3 4 4 4 5 4 5 5 5 5 3 4 4 4 4 170
4 4 5 5 5 5 4 4 4 4 4 4 4 4 4 4 2 4 4 4 4 5 4 4 175
4 4 5 5 4 3 5 5 5 5 4 3 4 3 4 4 3 5 5 3 3 3 5 4 185
4 4 5 5 5 5 5 4 4 4 4 5 4 4 3 4 4 5 4 3 5 5 5 4 185
5 5 4 5 5 3 4 5 4 4 4 3 4 3 4 4 4 5 5 4 3 3 4 4 174
4 4 4 4 4 4 5 5 4 3 4 4 4 3 4 5 4 5 5 4 4 4 5 4 182
5 5 5 5 4 3 2 5 4 4 4 4 4 4 4 4 4 4 4 5 4 3 2 4 174
5 5 5 5 4 3 4 5 3 4 3 4 4 5 5 5 4 5 4 2 4 3 4 4 164
2 4 2 1 2 5 4 5 3 4 3 4 4 3 5 5 4 5 4 2 4 5 4 4 161
4 3 5 4 4 5 4 3 2 2 5 5 2 1 2 4 2 1 2 2 5 5 4 2 151
4 5 5 4 4 5 4 1 4 3 4 4 3 3 4 3 4 4 4 5 4 5 4 3 164
3 4 1 1 3 2 4 4 4 3 4 5 4 4 4 5 4 4 4 5 5 2 4 4 153
4 3 3 3 4 1 3 2 3 2 4 5 4 2 3 4 2 1 3 3 5 1 3 4 130
4 4 4 4 4 4 3 3 2 3 4 3 3 4 4 3 3 3 4 4 3 4 3 3 158
5 5 4 5 4 3 3 5 4 4 4 4 4 2 4 4 4 4 4 5 4 3 3 4 170
5 5 5 5 4 3 4 5 3 4 3 4 4 2 5 5 4 5 4 3 4 3 4 4 173
1 4 2 1 2 5 4 5 3 4 3 4 4 5 5 5 4 5 4 3 4 5 4 4 169
4 3 4 4 4 5 4 3 2 2 5 5 2 2 2 4 2 1 2 2 5 5 4 2 153
4 5 5 4 4 5 4 1 4 3 4 4 3 2 4 3 4 4 4 5 4 5 4 3 173
3 4 4 1 3 2 4 4 4 3 4 5 4 4 4 5 4 4 4 5 5 2 4 4 164
4 3 3 3 4 1 4 2 3 2 4 5 4 2 3 4 2 1 3 3 5 1 4 4 144
3 3 3 3 3 3 3 3 2 3 4 3 3 4 4 3 3 3 4 4 3 3 3 3 150
3 4 1 1 3 2 4 3 3 3 3 3 3 3 3 3 3 3 3 3 3 2 4 3 125
4 3 3 3 4 1 2 2 3 2 4 5 4 2 3 4 2 1 3 3 5 1 2 4 131
4 3 5 3 5 5 2 3 2 3 4 3 3 4 4 3 3 3 4 4 3 5 2 3 161
249 273 259 251 262 236 263 252 257 220 248 245 254 205 242 262 243 253 262 216 245 236 263 254
Score of Conscientiousness Test
153 
 
 
 
APPENDIX 15
No. Name 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 29 30 TOTAL SCORE
1 AH 1 1 1 1 0 1 1 1 1 1 1 0 1 1 1 1 0 1 1 1 1 0 1 0 0 1 1 1 0 1 23 77
2 AMA 1 0 1 1 1 1 1 1 1 1 1 1 0 0 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 26 87
3 ASA 1 0 1 1 0 1 1 1 1 1 1 1 1 0 0 1 1 1 0 1 1 1 0 1 1 1 0 0 0 1 21 70
4 AM 0 0 0 0 1 1 0 1 0 0 1 0 1 1 0 1 0 1 1 0 1 0 0 1 1 1 1 1 0 1 16 53
5 AHMS 1 1 1 1 1 0 1 0 1 1 1 1 0 0 1 1 1 0 1 1 1 1 1 1 1 0 0 1 1 1 23 77
6 BSM 1 1 0 1 1 0 0 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 25 83
7 DN 1 1 0 1 0 1 0 0 0 1 0 0 1 1 1 0 1 0 1 1 0 1 1 1 1 1 1 1 1 0 19 63
8 ASA 1 1 0 1 0 1 0 0 0 1 0 1 1 1 1 0 1 0 1 1 0 1 1 1 1 1 0 0 1 0 18 60
9 H 1 1 1 0 1 1 0 0 1 1 1 1 0 1 0 1 1 1 1 0 1 0 1 1 1 1 1 1 0 1 22 73
10 HA 1 1 1 1 1 1 1 1 1 1 1 0 0 0 0 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 25 83
11 IYPS 1 0 0 0 0 1 0 1 0 1 1 0 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 22 73
12 IM 1 1 1 1 1 1 1 1 1 1 1 0 1 0 1 1 1 1 1 1 1 1 1 1 0 0 1 0 1 0 24 80
13 MFA 1 1 0 1 1 0 0 1 1 1 1 1 0 1 1 1 1 1 1 1 1 0 1 1 0 0 1 1 1 1 23 77
14 MIS 1 1 1 1 1 1 1 1 1 0 1 0 1 1 1 1 0 0 0 0 1 0 1 1 1 0 1 0 1 1 21 70
15 MLH 1 1 0 1 1 1 0 1 1 1 1 0 1 0 1 1 1 1 1 0 1 1 0 1 1 0 0 0 0 1 20 67
16 MNAA 1 1 0 1 0 1 0 0 0 1 0 0 1 0 1 1 1 0 0 1 1 1 1 1 1 0 0 1 1 1 18 60
17 MTHMA 1 1 1 1 1 1 1 1 1 0 1 0 1 1 1 1 0 1 0 0 1 0 1 0 1 0 1 1 0 1 21 70
18 RAA 1 1 1 0 1 1 0 0 1 1 1 1 0 1 0 1 1 1 0 0 1 1 1 0 0 1 1 0 0 1 19 63
19 SGM 0 1 0 1 1 1 0 1 1 0 1 0 1 1 1 1 1 1 0 1 1 0 1 1 1 1 1 1 1 1 23 77
20 SFW 1 0 1 0 0 1 1 0 1 1 1 1 1 1 1 1 1 1 0 0 1 1 1 1 1 1 1 1 1 1 24 80
21 ANF 1 1 1 1 1 0 1 0 1 0 1 0 0 0 1 1 1 0 0 1 1 1 1 1 1 0 0 0 1 1 19 63
22 AMA 1 1 1 1 1 0 1 1 1 1 1 1 0 1 1 1 1 1 1 0 1 1 0 1 1 1 0 0 1 1 24 80
23 AUN 1 0 0 1 1 1 0 1 1 0 0 1 0 1 0 1 0 1 1 0 1 1 1 1 1 0 0 1 0 1 18 60
24 AANR 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 0 0 1 0 1 1 0 0 0 0 1 22 73
25 ARAK 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 0 1 1 0 1 1 26 87
26 ALWU 1 1 0 1 0 1 0 0 0 1 0 0 0 0 1 1 1 0 0 1 0 1 1 1 1 1 1 0 1 1 17 57
27 FRA 1 0 1 1 1 1 1 1 1 0 0 1 0 1 1 0 0 1 1 1 0 1 1 1 1 1 1 0 1 0 21 70
28 FPN 0 1 1 0 0 1 1 0 0 1 0 0 0 0 1 0 1 1 1 1 1 0 1 1 1 1 1 0 1 0 17 57
29 HPID 0 1 0 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 26 87
30 HN 0 1 0 1 1 1 0 1 0 1 1 0 1 1 1 0 1 1 1 1 0 1 1 1 1 1 1 1 1 0 22 73
31 IARD 1 1 1 1 1 1 1 0 1 1 1 1 0 0 1 1 1 1 0 1 1 0 1 0 1 1 0 0 1 1 22 73
32 IAS 1 0 1 1 1 0 1 1 1 1 1 1 0 1 1 1 1 1 0 0 1 1 0 1 1 0 1 1 1 1 23 77
33 IB 1 0 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 27 90
34 LKFS 1 0 1 1 1 1 0 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 26 87
35 MTI 0 0 0 1 1 0 0 1 1 1 1 1 1 0 1 1 1 0 1 0 1 1 1 0 1 1 1 1 1 1 21 70
36 NAL 1 0 1 1 1 1 1 1 1 0 1 1 0 1 1 1 0 1 1 0 1 1 0 1 0 1 1 0 1 1 22 73
37 QA 1 1 1 0 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 0 1 26 87
38 RC 1 0 1 1 0 1 0 0 0 1 0 0 0 1 1 1 1 1 1 1 0 1 0 1 1 0 1 1 1 1 19 63
39 RHNA 0 0 0 0 1 1 0 0 0 0 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 20 67
40 SRS 1 1 1 1 1 0 1 0 1 1 1 1 0 0 1 1 1 0 1 1 1 1 1 1 1 0 0 1 1 1 23 77
41 SQF 0 0 1 0 0 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 0 0 1 1 1 1 0 1 0 1 21 70
42 SAK 1 0 1 1 1 1 1 1 1 0 0 0 0 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 24 80
43 VNH 1 0 1 1 1 1 1 1 1 1 1 1 0 0 1 1 1 0 1 1 1 1 1 1 1 1 0 0 0 1 23 77
44 ZL 1 1 1 0 1 1 1 1 1 1 0 1 1 0 1 1 1 1 1 0 1 1 1 1 0 0 1 0 0 1 22 73
45 AKF 1 1 1 1 1 1 1 1 1 1 1 0 0 0 1 1 1 0 1 1 1 1 1 1 1 1 0 0 1 1 24 80
46 ANBB 1 0 1 1 1 0 1 1 1 1 1 1 0 0 1 1 1 0 1 1 1 1 1 1 0 1 1 1 1 1 24 80
47 AM 0 0 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 26 87
48 AQA 1 1 0 1 1 0 0 1 1 1 1 1 0 1 0 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 24 80
49 FNR 1 0 1 0 0 1 0 1 1 1 1 0 1 1 1 1 1 1 0 0 1 1 1 1 1 0 1 0 0 1 20 67
50 FFM 1 1 0 1 1 1 0 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 27 90
51 IF 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 0 1 1 1 1 1 1 27 90
52 IAS 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 0 1 1 1 1 1 1 28 93
53 ISS 0 1 1 0 1 1 1 1 0 1 1 0 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 25 83
54 MH 0 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 0 1 1 1 1 0 1 1 0 1 1 1 1 1 25 83
55 MZA 1 0 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 27 90
56 NA 1 1 1 1 1 1 1 1 1 1 1 1 0 0 0 1 1 1 1 1 0 0 0 0 1 0 0 1 1 1 21 70
57 NZA 1 1 1 1 1 0 1 1 1 1 1 1 0 1 0 1 1 1 1 0 1 1 0 1 1 1 1 1 1 1 25 83
58 NRDA 1 0 0 1 1 1 0 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 26 87
59 NHK 1 1 1 1 1 1 1 1 1 1 1 1 1 0 0 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 27 90
60 N 1 0 0 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 26 87
61 PH 0 0 0 0 1 1 0 1 1 0 1 1 1 1 1 1 1 1 1 1 1 0 1 1 0 1 1 1 0 1 21 70
62 QAB 1 0 1 1 1 1 1 1 1 0 1 1 0 1 0 0 0 1 0 1 1 1 1 1 0 1 1 1 1 0 21 70
63 RARP 0 1 1 0 0 1 1 0 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 25 83
64 RSA 0 1 0 0 1 1 0 1 1 1 1 1 0 1 0 1 0 1 1 0 1 0 1 1 1 1 1 1 1 1 21 70
65 SPDA 1 0 1 0 1 1 0 1 1 1 1 0 1 1 0 0 1 1 1 1 1 0 1 1 1 1 0 1 1 0 21 70
66 SAFM 1 1 1 1 1 1 1 0 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 27 90
67 SA 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 28 93
68 UN 1 0 0 1 1 1 0 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 25 83
∑ 54 40 44 49 55 57 40 52 56 56 58 47 37 47 50 60 56 55 55 49 58 52 57 59 52 52 50 46 52 60 1555 5183,33
Score of Vocabulary Mastery Test
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ContentOrganizationVocabularyLanguage useMechanic Content OrganizationVocabularyLanguage useMechanic
1 AH 25 18 18 22 4 87 1 AH 25 18 20 22 4 89
2 AMA 20 15 18 20 4 77 2 AMA 20 18 15 18 4 75
3 ASA 25 18 20 22 4 89 3 ASA 25 20 18 22 4 89
4 AM 20 18 15 18 4 75 4 AM 20 18 18 18 3 77
5 AHMS 20 18 18 20 4 80 5 AHMS 20 18 18 18 4 78
6 BSM 20 18 15 18 3 74 6 BSM 20 18 18 18 4 78
7 DN 20 15 15 15 3 68 7 DN 20 15 15 20 4 74
8 ASA 18 15 15 15 2 65 8 ASA 20 15 15 15 2 67
9 H 25 18 20 18 4 85 9 H 25 20 20 18 4 87
10 HA 25 18 15 18 4 80 10 HA 25 20 15 18 4 82
11 IYPS 20 18 15 25 4 82 11 IYPS 20 18 15 25 4 82
12 IM 20 15 15 22 3 75 12 IM 20 15 15 22 3 75
13 MFA 20 10 15 18 4 67 13 MFA 20 15 15 15 4 69
14 MIS 25 18 18 22 3 86 14 MIS 28 20 20 22 4 94
15 MLH 20 18 15 15 3 71 15 MLH 20 18 15 15 3 71
16 MNAA 18 15 15 15 2 65 16 MNAA 20 15 15 18 3 71
17 MTHMA 20 18 18 18 3 77 17 MTHMA 20 18 18 20 3 79
18 RAA 20 15 15 22 3 75 18 RAA 20 15 15 22 3 75
19 SGM 15 15 15 18 3 66 19 SGM 18 15 15 20 4 72
20 SFW 25 15 15 18 3 76 20 SFW 25 20 15 18 4 82
21 ANF 25 15 18 20 4 82 21 ANF 20 18 18 20 4 80
22 AMA 20 18 18 20 3 79 22 AMA 20 18 18 18 3 77
23 AUN 20 15 20 20 4 79 23 AUN 25 18 18 18 4 83
24 AANR 20 18 18 18 4 78 24 AANR 20 18 18 18 4 78
25 ARAK 20 15 15 15 2 67 25 ARAK 20 18 15 15 3 71
26 ALWU 20 15 18 18 4 75 26 ALWU 20 15 15 18 3 71
27 FRA 25 18 15 20 4 82 27 FRA 25 18 15 18 4 80
28 FPN 20 18 18 20 3 79 28 FPN 25 20 18 18 4 85
29 HPID 25 18 18 20 4 85 29 HPID 20 18 18 18 3 77
30 HN 20 18 15 18 4 75 30 HN 25 18 18 18 4 83
31 IARD 20 15 18 18 3 74 31 IARD 25 15 18 18 4 80
32 IAS 20 18 18 18 4 78 32 IAS 20 18 18 18 4 78
33 IB 25 20 18 18 4 85 33 IB 25 18 18 20 4 85
34 LKFS 25 18 18 18 4 83 34 LKFS 25 18 18 20 4 85
35 MTI 18 15 15 15 2 65 35 MTI 20 15 15 18 3 71
36 NAL 20 20 18 20 4 82 36 NAL 20 20 20 20 4 84
37 QA 25 20 18 20 4 87 37 QA 25 20 18 20 4 87
38 RC 20 18 18 18 3 77 38 RC 20 18 18 18 3 77
39 RHNA 25 18 18 18 4 83 39 RHNA 25 18 18 20 4 85
40 SRS 20 18 18 22 4 82 40 SRS 25 18 18 18 3 82
41 SQF 20 18 15 20 3 76 41 SQF 20 18 18 22 4 82
42 SAK 25 18 18 20 3 84 42 SAK 25 18 18 22 3 86
43 VNH 25 18 18 20 4 85 43 VNH 25 18 20 22 4 89
44 ZL 20 15 15 15 3 68 44 ZL 20 18 15 18 3 74
45 AKF 25 18 18 20 4 85 45 AKF 25 18 18 20 4 85
46 ANBB 20 15 15 15 4 69 46 ANBB 20 18 15 18 4 75
47 AM 20 18 15 18 3 74 47 AM 20 18 18 20 4 80
48 AQA 20 15 18 18 4 75 48 AQA 20 15 15 18 3 71
49 FNR 25 18 18 20 4 85 49 FNR 25 18 18 22 4 87
50 FFM 25 18 18 20 4 85 50 FFM 25 18 18 22 4 87
51 IF 20 15 15 18 3 71 51 IF 20 15 15 18 3 71
52 IAS 20 15 15 18 3 71 52 IAS 20 18 15 18 4 75
53 ISS 25 18 18 18 4 83 53 ISS 25 18 18 18 4 83
54 MH 18 15 15 15 2 65 54 MH 18 15 15 15 2 65
55 MZA 25 18 18 20 4 85 55 MZA 25 18 20 22 4 89
56 NA 20 18 15 18 3 74 56 NA 20 18 15 18 3 74
57 NZA 25 18 18 20 4 85 57 NZA 25 20 18 22 4 89
58 NRDA 25 18 18 20 3 84 58 NRDA 25 18 18 20 3 84
59 NHK 20 18 15 18 3 74 59 NHK 20 18 15 18 3 74
60 N 25 18 18 20 4 85 60 N 25 18 18 20 4 85
61 PH 25 18 18 20 4 85 61 PH 25 18 18 18 4 83
62 QAB 25 18 18 20 4 85 62 QAB 25 18 18 20 4 85
63 RARP 20 18 15 20 3 76 63 RARP 20 15 18 20 3 76
64 RSA 25 18 18 20 4 85 64 RSA 25 20 20 20 4 89
65 SPDA 20 18 18 18 4 78 65 SPDA 20 18 18 20 4 80
66 SAFM 25 20 18 18 4 85 66 SAFM 25 20 18 22 4 89
67 SA 20 18 15 18 3 74 67 SA 20 18 18 20 4 80
68 UN 25 20 20 20 4 89 68 UN 25 20 18 22 4 89
Total
Rater I (Teacher) Rater II (Reseacher)
No. Name
Aspect
Total
No. Name
Aspect
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Student Name Rater 1 Rater II Total Score
1 AH 87 89 176 88
2 AMA 77 75 152 76
3 ASA 89 89 178 89
4 AM 75 77 152 76
5 AHMS 80 78 158 79
6 BSM 74 78 152 76
7 DN 68 74 142 71
8 ASA 65 67 132 66
9 H 85 87 172 86
10 HA 80 82 162 81
11 IYPS 82 82 164 82
12 IM 75 75 150 75
13 MFA 67 69 136 68
14 MIS 86 94 180 90
15 MLH 71 71 142 71
16 MNAA 65 71 136 68
17 MTHMA 77 79 156 78
18 RAA 75 75 150 75
19 SGM 66 72 138 69
20 SFW 76 82 158 79
21 ANF 82 80 162 81
22 AMA 79 77 156 78
23 AUN 79 83 162 81
24 AANR 78 78 156 78
25 ARAK 67 71 138 69
26 ALWU 75 71 146 73
27 FRA 82 80 162 81
28 FPN 79 85 164 82
29 HPID 85 77 162 81
30 HN 75 83 158 79
31 IARD 74 80 154 77
32 IAS 78 78 156 78
33 IB 85 85 170 85
34 LKFS 83 85 168 84
16 MTI 65 71 136 68
36 NAL 82 84 166 83
37 QA 87 87 174 87
38 RC 77 77 154 77
39 RHNA 83 85 168 84
40 SRS 82 82 164 82
41 SQF 76 82 158 79
42 SAK 84 86 170 85
43 VNH 85 89 174 87
44 ZL 68 74 142 71
45 AKF 85 85 170 85
46 ANBB 69 75 144 72
67 AM 74 80 154 77
48 AQA 75 71 146 73
49 FNR 85 87 172 86
50 FFM 85 87 172 86
51 IF 71 71 142 71
52 IAS 71 75 146 73
53 ISS 83 83 166 83
54 MH 65 65 130 65
55 MZA 85 89 174 87
56 NA 74 74 148 74
57 NZA 85 89 174 87
58 NRDA 84 84 168 84
59 NHK 74 74 148 74
60 N 85 85 170 85
61 PH 85 83 168 84
62 QAB 85 85 170 85
63 RARP 76 76 152 76
64 RSA 85 89 174 87
65 SPDA 78 80 158 79
66 SAFM 85 89 174 87
67 SA 74 80 154 77
68 UN 89 89 178 89
The Score of Writing Skill
156 
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APPENDIX 19 
DATA DESKRIPTIF (MEAN, MODUS, MEDIAN, STANDAR DEVIATION) 
 
A. Conscientiousness Personality  
1. Jumlah Kelas Interval 
K = 1+3,3 Log N 
 = 1+3,3 (1,83) 
 = 7,089 dibulatkan menjadi 7 
 
2. Rentang Data 
Rumus : 
𝐾𝑒𝑙𝑎𝑠 𝐼𝑛𝑡𝑒𝑟𝑣𝑎𝑙 =  
𝑠𝑘𝑜𝑟 𝑚𝑎𝑥 − 𝑠𝑘𝑜𝑟 𝑚𝑖𝑛 
𝑏𝑎𝑡𝑎𝑠 𝑘𝑒𝑙𝑎𝑠
 
𝐾𝑒𝑙𝑎𝑠 𝐼𝑛𝑡𝑒𝑟𝑣𝑎𝑙 =  
186−125
7
=  
61+1
7
= 8,85 dibulatkan 9 
Interval fi Tally % 
Mid 
Point 
(xi) 
fi. xi xi - x̄ (xi - x̄)2 fi (xi - x̄)2 
125-135 4 IIII 6 130 520 -30,41 924,88 3699,50 
136-146 5 IIIII 7 141 705 -19,41 376,82 1884,08 
147-157 21 
IIIII IIIII 
IIIII IIIII I 
31 152 3192 -8,41 70,76 1485,91 
158-168 17 
IIIII IIIII 
IIIII II 
25 163 2771 2,59 6,70 113,88 
169-179 15 
IIIII IIIII 
IIIII 
22 174 2610 13,59 184,64 2769,60 
180-190 6 IIIII I 9 185 1110 24,59 604,58 3627,49 
 68  100 945 10908 -17 2168 13580 
 
a. Mean 
Me =
𝛴𝑓𝑖𝑋𝑖
𝑛
=
10896
68
= 160,24 
 
b. Median 
b = 147-0.5= 146,5 
n = 68 
p = 10 
f = 21 
F = 4+5=9 
Rumus: 
Md = b + p [
1
2 𝑛 − 𝐹
𝑓
] = 146,5 + 10 [
34 − 9
21
] = 159,50 
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c. Modus 
b  = 147-0,5 = 146,5 
b1  = 21-5 = 16 
b2 = 21-17 = 4 
Md = b + p [
𝑏1
𝑏1 + 𝑏2
] = 146,5 + 9 (
16
16 + 4
) = 153 
 
d. Range 
xt =186 
xr =125 
 
R = 𝑋𝑡 − 𝑋𝑟 = 186 − 125 = 61 
 
e. Standar Deviasi 
𝑆 =
√𝛴𝑓𝑖(𝑥 − x̅)2
𝑛 − 1
= √
13580
68 − 1
= 13,82 
  
161 
 
 
 
 
B. Vocabulary Mastery 
1. Batas Kelas 
Rumus = 1+3,3 Log N 
  = 1+3,3 (1,83) 
  = 7,089 dibulatkan menjadi 7 
 
2. Menghitung Kelas Interval 
Rumus : 
 
𝐾𝑒𝑙𝑎𝑠 𝐼𝑛𝑡𝑒𝑟𝑣𝑎𝑙 =  
𝑠𝑘𝑜𝑟 𝑚𝑎𝑥 − 𝑠𝑘𝑜𝑟 𝑚𝑖𝑛
𝑏𝑎𝑡𝑎𝑠 𝑘𝑒𝑙𝑎𝑠
 
𝐾𝑒𝑙𝑎𝑠 𝐼𝑛𝑡𝑒𝑟𝑣𝑎𝑙 =  
93−53
7
=  
40+1
7
= 5,85 dibulatkan 6 
Interval fi Tally % 
Mid Point 
(xi) 
fi. xi xi - x̄ (xi - x̄)2 fi (xi - x̄)2 
53-60 6 IIIII I 9 56,5 339 -20,24 409,47 2456,80 
61-68 7 IIIII II 10 64,5 451,5 -12,24 149,70 1047,92 
69-76 18 
IIIII IIIII 
IIIII III 
26 72,5 1305 -4,24 17,94 322,88 
77-84 21 
IIIII IIIII 
IIIII IIIII I 
31 80,5 1690,5 3,76 14,17 297,63 
85-92 14 IIIII IIIII IIII 21 88,5 1239 11,76 138,41 1937,72 
93-100 2 II 3 96,5 193 19,76 390,64 781,29 
  68   100 459 5218 -1,41 1120,33 6844,24 
 
a. Mean 
Me =
𝛴𝑓𝑖𝑋𝑖
𝑛
=
5218
68
= 76,22 
 
b. Median 
b = 77-0,5 = 76,5 
n = 68 
p = 7 
f = 21 
F = 6+7+18=31 
Rumus: 
Md = b + p [
1
2
𝑛−𝐹
𝑓
] = 76,5 + 7 [
34−31
21
] = 77,5 dibulatkan 77 
 
c. Modus 
b  = 77-0,5 = 76,5 
b1  = 21-18 = 3 
b2 = 21-14 = 7 
Md = b + p [
𝑏1
𝑏1 + 𝑏2
] = 76,5 + 7 (
3
3 + 7
) = 70 
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d. Range 
xt =53 
xr =93 
 
R = 𝑋𝑡 − 𝑋𝑟 = 93 − 53 = 40 
 
e. Standar Deviasi 
𝑆 =
√𝛴𝑓𝑖(𝑥−x̅)
2
𝑛−1
= √
9256,93
68−1
= 9,90 dibulatkan 10 
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C. Writing Skill 
1. Batas Kelas 
Rumus = 1+3,3 Log N 
  = 1+3,3 (1,83) 
  = 7,089 dibulatkan menjadi 7 
2. Menghitung Kelas Interval 
Rumus : 
 
𝐾𝑒𝑙𝑎𝑠 𝐼𝑛𝑡𝑒𝑟𝑣𝑎𝑙 =  
𝑠𝑘𝑜𝑟 𝑚𝑎𝑥 − 𝑠𝑘𝑜𝑟 𝑚𝑖𝑛
𝑏𝑎𝑡𝑎𝑠 𝑘𝑒𝑙𝑎𝑠
 
𝐾𝑒𝑙𝑎𝑠 𝐼𝑛𝑡𝑒𝑟𝑣𝑎𝑙 =  
90−65
7
=  
25+1
7
= 3,71 dibulatkan menjadi 4 
 
Interval fi Tally % 
Mid 
Point 
(xi) 
fi. xi xi - x̄ (xi - x̄)2 fi (xi - x̄)2 
65-70 7 IIIII II 10 67,5 472,5 -11,74 137,72 964,02 
71-76 16 
IIIII IIIII IIIII 
I 
24 73,5 1176 -5,74 32,89 526,30 
77-82 21 
IIIII IIIII IIIII 
IIIII I 
31 79,5 1669,5 0,26 0,07 1,47 
83-88 21 
IIIII IIIII IIIII 
IIIII II 
31 85,5 1795,5 6,26 39,25 824,18 
89-94 3 III 4 91,5 274,5 12,26 150,42 451,27 
  68   100 398 5388 1,32 360,35 2767,24 
 
 
 
 
a. Mean 
Me =
𝛴𝑓𝑖𝑋𝑖
𝑛
=
5388
68
= 79,10 dibulatkan 79 
 
b. Median 
b = 77-0,5=76,5 
n = 68 
p = 5 
f = 21 
F = 23 
Rumus: 
Md = b + p [
1
2 𝑛 − 𝐹
𝑓
] = 76,5 + 5 [
34 − 23
21
] = 79 
 
c. Modus 
b  = 83 - 0.5=82,5 
b1  = 21-21=0 
b2 = 21-3=18 
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Md = b + p [
𝑏1
𝑏1+𝑏2
] = 82,5 + 5 (
0
0+18
) = 87,5 dibulatkan 87 
 
d. Range 
xt =65 
xr =90 
 
R = 𝑋𝑡 − 𝑋𝑟 = 90 − 65 = 25 
 
e. Standar Deviasi 
𝑆 =
√𝛴𝑓𝑖(𝑥−x̅)
2
𝑛−1
= √
4136,47
68−1
= 6,43 dibulatkan menjadi 6 
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NORMALITY TEST (LILIFORS) 
CONSCIENTIOUSNESS PERSONALITY (X1) 
X1 fi fi.X1 (X1-x)2 fi(X1-x)2  X1 fi fkum Zi f(Zi) S(Zi) 
│f(Zi)-
S(Zi)│ 
125 1 125 1241,526 1241,526  125 1 1 -2,550 0,005 0,015 0,009 
130 1 130 914,173 914,173  130 1 2 -2,188 0,014 0,029 0,015 
131 1 131 854,702 854,702  131 1 3 -2,116 0,017 0,044 0,027 
133 1 133 741,761 741,761  133 1 4 -1,971 0,024 0,059 0,034 
136 1 136 587,349 587,349  136 1 5 -1,754 0,040 0,074 0,034 
140 1 140 409,467 409,467  140 1 6 -1,464 0,072 0,088 0,017 
144 2 288 263,585 527,170  144 2 8 -1,175 0,120 0,118 0,002 
146 1 146 202,644 202,644  146 1 9 -1,030 0,151 0,132 0,019 
148 3 444 149,702 449,107  148 3 12 -0,885 0,188 0,176 0,011 
150 2 300 104,761 209,522  150 2 14 -0,741 0,229 0,206 0,024 
151 2 302 85,291 170,581  151 2 16 -0,668 0,252 0,235 0,017 
153 6 918 52,349 314,097  153 6 22 -0,524 0,300 0,324 0,023 
155 1 155 27,408 27,408  155 1 23 -0,379 0,352 0,338 0,014 
156 2 312 17,938 35,875  156 2 25 -0,306 0,380 0,368 0,012 
157 5 785 10,467 52,336  157 5 30 -0,234 0,407 0,441 0,034 
158 3 474 4,997 14,990  158 3 33 -0,162 0,436 0,485 0,050 
159 1 159 1,526 1,526  159 1 34 -0,089 0,464 0,500 0,036 
160 1 160 0,055 0,055  160 1 35 -0,017 0,493 0,515 0,021 
161 3 483 0,585 1,754  161 3 38 0,055 0,522 0,559 0,037 
162 1 162 3,114 3,114  162 1 39 0,128 0,551 0,574 0,023 
164 5 820 14,173 70,865  164 5 44 0,272 0,607 0,647 0,040 
166 3 498 33,232 99,696  166 3 47 0,417 0,662 0,691 0,029 
169 4 676 76,820 307,280  169 4 51 0,634 0,737 0,750 0,013 
170 2 340 95,349 190,699  170 2 53 0,707 0,760 0,779 0,019 
173 2 346 162,938 325,875  173 2 55 0,924 0,822 0,809 0,013 
174 3 522 189,467 568,401  174 3 58 0,996 0,840 0,853 0,013 
175 1 175 217,997 217,997  175 1 59 1,068 0,857 0,868 0,010 
177 1 177 281,055 281,055  177 1 60 1,213 0,887 0,882 0,005 
179 2 358 352,114 704,228  179 2 62 1,358 0,913 0,912 0,001 
181 1 181 431,173 431,173  181 1 63 1,503 0,934 0,926 0,007 
182 2 364 473,702 947,405  182 2 65 1,575 0,942 0,956 0,014 
185 2 370 613,291 1226,581  185 2 67 1,792 0,963 0,985 0,022 
186 1 186 663,820 663,820  186 1 68 1,864 0,969 1,000 0,031 
68 10896     68      
         
Mean 160,2 
s 13,82 
Lo 0,0495 
Ltabel 0,1074 
Kesimpulan: 
0,0495<0,1074  
Lo < Lt maka data berdistribusi normal 
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NORMALITY TEST (LILIFORS) 
VOCABULARY MASTERY 
X1 fi fi.X1 
(X1-
x)2 
fi(X1-
x)2 
 X1 fi fkum Zi f(Zi) S(Zi) 
│f(Zi)-
S(Zi)│ 
53 1 53 539 539  53 1 1 -2,344 0,010 0,015 0,005 
57 2 114 369 739  57 2 3 -1,940 0,026 0,044 0,018 
60 3 180 263 789  60 3 6 -1,637 0,051 0,088 0,037 
63 4 252 175 699  63 4 10 -1,334 0,091 0,147 0,056 
67 3 201 85 255  67 3 13 -0,931 0,176 0,191 0,015 
70 11 770 39 426  70 11 24 -0,628 0,265 0,353 0,088 
73 7 511 10 73  73 7 31 -0,325 0,373 0,456 0,083 
77 7 539 1 4  77 7 38 0,079 0,531 0,559 0,027 
80 7 560 14 100  80 7 45 0,381 0,649 0,662 0,013 
83 7 581 46 322  83 7 52 0,684 0,753 0,765 0,012 
87 8 696 116 930  87 8 60 1,088 0,862 0,882 0,021 
90 6 540 190 1139  90 6 66 1,391 0,918 0,971 0,053 
93 2 186 282 563  93 2 68 1,693 0,955 1,000 0,045 
 68 5183     68      
 
Mean 76,221 
SD 9,9083 
Lo 0,0879 
Ltabel 0,1074 
 
Kesimpulan: 
0,0879<0,1074  
Lo < Lt maka data berdistribusi normal 
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NORMALITY TEST (LILIFORS) 
WRITING SKILL 
X1 fi fi.X1 
(X1-
x)2 
fi(X1-
x)2 
 X1 fi fkum Zi f(Zi) S(Zi) 
│f(Zi)-
S(Zi)│ 
65 1 65 199 199  65 1 1 -2,193 0,014 0,015 0,001 
66 1 66 172 172  66 1 2 -2,038 0,021 0,029 0,009 
68 3 204 123 370  68 3 5 -1,727 0,042 0,074 0,031 
69 2 138 102 204  69 2 7 -1,571 0,058 0,103 0,045 
71 4 284 66 263  71 4 11 -1,260 0,104 0,162 0,058 
72 1 72 50 50  72 1 12 -1,105 0,135 0,176 0,042 
73 3 219 37 112  73 3 15 -0,949 0,171 0,221 0,049 
74 2 148 26 52  74 2 17 -0,794 0,214 0,250 0,036 
75 2 150 17 34  75 2 19 -0,638 0,262 0,279 0,018 
76 4 304 10 39  76 4 23 -0,483 0,315 0,338 0,024 
77 4 308 4 18  77 4 27 -0,327 0,372 0,397 0,025 
78 4 312 1 5  78 4 31 -0,172 0,432 0,456 0,024 
79 5 395 0 0  79 5 36 -0,016 0,494 0,529 0,036 
81 5 405 4 18  81 5 41 0,295 0,616 0,603 0,013 
82 3 246 8 25  82 3 44 0,451 0,674 0,647 0,027 
83 2 166 15 30  83 2 46 0,606 0,728 0,676 0,051 
84 4 336 24 96  84 4 50 0,762 0,777 0,735 0,042 
85 5 425 35 174  85 5 55 0,917 0,820 0,809 0,012 
86 3 258 48 143  86 3 58 1,073 0,858 0,853 0,005 
87 6 522 62 374  87 6 64 1,228 0,890 0,941 0,051 
88 1 88 79 79  88 1 65 1,384 0,917 0,956 0,039 
89 2 178 98 196  89 2 67 1,539 0,938 0,985 0,047 
90 1 90 119 119  90 1 68 1,695 0,955 1,000 0,045 
 68 5379     68      
 
Mean 79,1 
SD 6,43 
Lo 0,05796 
Ltabel 0,1074 
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SIMPLE LINEAR REGRESSION TEST 
X1  ̶  Y 
  
  
Anova: Single Factor
SUMMARY
Groups Count Sum Average Variance
X1 68 10896 160,2353 190,95874
Y 68 5379 79,10294 41,347454
ANOVA
Source of Variation SS df MS F P-value F crit
Between Groups 223803,6 1 223803,6 1926,7984 2,13E-81 3,911795
Within Groups 15564,51 134 116,1531
Total 239368,1 135
SUMMARY OUTPUT
Regression Statistics
Multiple R 0,676
R Square 0,457
Adjusted R Square 0,415
Standard Error 13,92026
Observations 68
ANOVA
df SS MS F Significance F
Regression 1 5,1675 5,1675 0,57679 0,870779
Residual 66 12789,1 193,7738
Total 67 12794,2
CoefficientsStandard Errort Stat P-value Lower 95%Upper 95%Lower 95,0%Upper 95,0%
Intercept 12,692 20,9888 7,797099 6,11E-11 121,7462 205,5572 121,7462 205,5571959
Y 0,591 0,26448 -0,1633 0,8707793 -0,57123 0,484853 -0,57123 0,484853141
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X2  ̶  Y 
 
  
Anova: Single Factor
SUMMARY
Groups Count Sum Average Variance
X2 68 5183 76,22059 98,1745
Y 68 5379 79,10294 41,34745
ANOVA
Source of Variation SS df MS F P-value F crit
Between Groups 282,4706 1 282,4706 4,04912 0,046199 3,911795
Within Groups 9347,971 134 69,76097
Total 9630,441 135
SUMMARY OUTPUT
Regression Statistics
Multiple R 0,151908
R Square 0,023076
Adjusted R Square 0,008274
Standard Error 9,867227
Observations 68
ANOVA
df SS MS F Significance F
Regression 1 151,7879 151,7879 1,559003 0,216222
Residual 66 6425,903 97,36217
Total 67 6577,691
CoefficientsStandard Error t Stat P-value Lower 95% Upper 95%Lower 95,0%Upper 95,0%
Intercept 57,70449 14,87768 3,878595 0,000245 28,00025 87,40873 28,00025 87,40873
Y 0,234076 0,187471 1,248601 0,216222 -0,14022 0,608373 -0,14022 0,608373
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MULTIPLE LINEAR REGRESSION TEST 
 
  
SUMMARY OUTPUT
Regression Statistics
Multiple R 0,856166
R Square 0,024388
Adjusted R Square -0,00563
Standard Error 6,448277
Observations 68
ANOVA
df SS MS F Significance F
Regression 2 67,56128 33,78064 0,81242 0,448238
Residual 65 2702,718 41,58028
Total 67 2770,279
CoefficientsStandard Error t Stat P-value Lower 95%Upper 95%Lower 95,0%Upper 95,0%
Intercept 74,11539 10,50625 7,054412 1,39E-09 53,13297 95,09781 53,13297 95,09781
X1 -0,01695 0,057324 -0,29562 0,76846 -0,13143 0,097537 -0,13143 0,097537
X2 0,101061 0,079948 1,264093 0,210711 -0,05861 0,260728 -0,05861 0,260728
171 
 
 
 
HYPOTHESES TESTING 
X1 – Y 
r𝑥𝑦 =
𝑛 ∑𝑋 𝑌 − (∑𝑋)(∑𝑌)
√{𝑛∑𝑋2 − (∑𝑋)2}{𝑛∑𝑌2 − (∑𝑌)2}
 
r𝑥𝑦 =
68 𝑥 861786 − (10896)(5379)
√{68 𝑥 1758718 − (10896)2}{68 𝑥 428265 − (5379)2}
 
r𝑥𝑦 =
58601448 − 55382184
√{68 𝑥 1758718 − (10896)2}{68 𝑥 428265 − (5379)2}
 
r𝑥𝑦 =
3219264
√{119592824 − 118722816}{29122020 − 28933641}
 
r𝑥𝑦 =
3219264
√{870008}{188379}
 
r𝑥𝑦 =
3219264
√163891237032
 
r𝑥𝑦 =
3219264
8194336,771
 
r𝑥𝑦 = 0,392 
 
X2 - Y 
 
r𝑥𝑦 =
𝑛 ∑𝑋 𝑌 − (∑𝑋)(∑𝑌)
√{𝑛∑𝑋2 − (∑𝑋)2}{𝑛∑𝑌2 − (∑𝑌)2}
 
r𝑥𝑦 =
68 𝑥 410639 − (5183)(5379)
√{68 𝑥 401629 − (5183)2}{68 𝑥 428265 − (5379)2}
 
r𝑥𝑦 =
28059452 − 27879357
√{68 𝑥 401629 − (5183)2}{68 𝑥 428265 − (5379)2}
 
r𝑥𝑦 =
180095
√{27310772 − 26863489}{29122020 − 28933641}
 
r𝑥𝑦 =
180095
√{447283}{183790}
 
r𝑥𝑦 =
180095
√84258724257
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r𝑥𝑦 =
180095
290273,53
 
r𝑥𝑦 = 0,620 
 
 
X1 - X2  
r𝑥𝑦 =
𝑛 ∑X1X2 − (∑X1)(∑X2)
√{𝑛∑X1
2 − (∑X1}{𝑛∑X2
2 − (∑X2)2}
 
r𝑥𝑦 =
68 𝑥 831461 − (10896)(5183)
√{68 𝑥  401629 − (10896)2}{68 𝑥 428265 − (5379)2}
 
r𝑥𝑦 =
56539348 − 56473968
√{68 𝑥 401629 − (10896)2}{68 𝑥 428265 − (5379)2}
 
r𝑥𝑦 =
65380
√{27310772 − 118722816}{29122020 − 28933641}
 
r𝑥𝑦 =
65380
√{154610}{64490}
 
r𝑥𝑦 =
65380
√13044521280
 
r𝑥𝑦 =
65380
114212,61
 
r𝑥𝑦 = 0,572 
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Multiple Correlations (X1,X2 and Y) 
According to the correlation, it is know that: 
rx1y : 0.392 
rx2y : 0.620 
rx1x1 : 0.572 
N : 68 
 The calculation of the multiple correlation between conscientiousness 
(X1), vocabulary mastery (X2) and writing skill (Y) is as follows: 
𝑅𝑦𝑥1𝑥2 = √
𝑟2𝑥𝑦1 + 𝑟
2
𝑥𝑦2 − 2𝑟𝑥𝑦1𝑟𝑥𝑦2𝑟𝑥1𝑥2
1 − 𝑟2𝑥1𝑥2
 
𝑅𝑦𝑥1𝑥2 = √
(0,392)2 + (0,620)2 − 2(0,392)(0,620)(0,572)
1 − 0,503
 
𝑅𝑦𝑥1𝑥2 = √
0,538 − 2(0,139)
1 − (0,572)2
 
𝑅𝑦𝑥1𝑥2 = √
0,2600
0,6723
 
𝑅𝑦𝑥1𝑥2 = √0,3867648 
𝑅𝑦𝑥1𝑥2 = 0,621 
The correlation of conscientiousness (X1), vocabulary mastery (X2) and writing skill 
(Y) got value r = 0.621higher than rtabel= 0.244. 
CONTRIBUTION  
Conscientiousness (X1) and avocabulary mastery (X2) writing skill (Y) 
stimulantly give contribution toward writing skill (Y). the stimulant contribution 
is= r2 x 100%= (0.621)2 x 100%= 38.5% and 61.5% is influenced by other factor.   
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SIGNIFICANCE OF MULTIPLE CORRELATION COEFFICIENT 
𝐹ℎ =  
𝑅2/𝑘
(1 − 𝑅2)/(𝑛 − 𝑘 − 1)
 
𝐹ℎ =  
0,6212/2
(1 − 0,6212)/(68 − 2 − 1)
 
𝐹ℎ =  
0,386/2
(1 − 0,386)/(68 − 2 − 1)
 
𝐹ℎ =  
0,1934
(0,613)/(65)
 
𝐹ℎ =
0,1934
0,0094
 
𝐹ℎ =  20,498 
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Std Name X1 X2 Y X12 X22 Y1 X1Y X2Y X1 X2 
1 AH 181 77 88 32761 5929 7744 15928 6776 13937 
2 AMA 186 87 76 34596 7569 5776 14136 6612 16182 
3 ASA 179 70 89 32041 4900 7921 15931 6230 12530 
4 AM 169 53 76 28561 2809 5776 12844 4028 8957 
5 AHMS 166 77 79 27556 5929 6241 13114 6083 12782 
6 BSM 161 83 76 25921 6889 5776 12236 6308 13363 
7 DN 157 63 71 24649 3969 5041 11147 4473 9891 
8 FMA 140 60 66 19600 3600 4356 9240 3960 8400 
9 H 156 73 86 24336 5329 7396 13416 6278 11388 
10 HA 157 83 81 24649 6889 6561 12717 6723 13031 
11 IYPS 148 73 82 21904 5329 6724 12136 5986 10804 
12 IM 162 80 75 26244 6400 5625 12150 6000 12960 
13 MFA 160 77 68 25600 5929 4624 10880 5236 12320 
14 MIS 144 70 90 20736 4900 8100 12960 6300 10080 
15 MLH 158 67 71 24964 4489 5041 11218 4757 10586 
16 MNAA 153 60 68 23409 3600 4624 10404 4080 9180 
17 MTHMA 158 70 78 24964 4900 6084 12324 5460 11060 
18 RAA 177 63 75 31329 3969 5625 13275 4725 11151 
19 SGM 179 77 69 32041 5929 4761 12351 5313 13783 
20 SFW 157 80 79 24649 6400 6241 12403 6320 12560 
21 ANF 136 63 81 18496 3969 6561 11016 5103 8568 
22 AMA 133 80 78 17689 6400 6084 10374 6240 10640 
23 AUN 153 60 81 23409 3600 6561 12393 4860 9180 
24 AANR 169 73 78 28561 5329 6084 13182 5694 12337 
25 ARAK 153 87 69 23409 7569 4761 10557 6003 13311 
26 ALWU 157 57 73 24649 3249 5329 11461 4161 8949 
27 FRA 164 70 81 26896 4900 6561 13284 5670 11480 
28 FPN 159 57 82 25281 3249 6724 13038 4674 9063 
29 HPID 164 87 81 26896 7569 6561 13284 7047 14268 
30 HN 169 73 79 28561 5329 6241 13351 5767 12337 
31 IARD 151 73 77 22801 5329 5929 11627 5621 11023 
32 IAS 148 77 78 21904 5929 6084 11544 6006 11396 
33 IB 157 90 85 24649 8100 7225 13345 7650 14130 
34 LKFS 166 87 84 27556 7569 7056 13944 7308 14442 
35 MTI 156 70 68 24336 4900 4624 10608 4760 10920 
36 NAL 146 73 83 21316 5329 6889 12118 6059 10658 
37 QA 150 87 87 22500 7569 7569 13050 7569 13050 
38 RC 148 63 77 21904 3969 5929 11396 4851 9324 
39 RHNA 153 67 84 23409 4489 7056 12852 5628 10251 
40 SRS 155 77 82 24025 5929 6724 12710 6314 11935 
41 SQF 182 70 79 33124 4900 6241 14378 5530 12740 
42 SAK 174 80 85 30276 6400 7225 14790 6800 13920 
43 VNH 166 77 87 27556 5929 7569 14442 6699 12782 
44 ZL 170 73 71 28900 5329 5041 12070 5183 12410 
45 AKF 175 80 85 30625 6400 7225 14875 6800 14000 
46 ANBB 185 80 72 34225 6400 5184 13320 5760 14800 
47 AM 185 87 77 34225 7569 5929 14245 6699 16095 
48 AQA 174 80 73 30276 6400 5329 12702 5840 13920 
49 FNR 182 67 86 33124 4489 7396 15652 5762 12194 
50 FFM 174 90 86 30276 8100 7396 14964 7740 15660 
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51 IF 164 90 71 26896 8100 5041 11644 6390 14760 
52 IAS 161 93 73 25921 8649 5329 11753 6789 14973 
53 ISS 151 83 83 22801 6889 6889 12533 6889 12533 
54 MH 164 83 65 26896 6889 4225 10660 5395 13612 
55 MZA 153 90 87 23409 8100 7569 13311 7830 13770 
56 NA 130 70 74 16900 4900 5476 9620 5180 9100 
57 NZA 158 83 87 24964 6889 7569 13746 7221 13114 
58 NRDA 170 87 84 28900 7569 7056 14280 7308 14790 
59 NHK 173 90 74 29929 8100 5476 12802 6660 15570 
60 N 169 87 85 28561 7569 7225 14365 7395 14703 
61 PH 153 70 84 23409 4900 7056 12852 5880 10710 
62 QAB 173 70 85 29929 4900 7225 14705 5950 12110 
63 RARP 164 83 76 26896 6889 5776 12464 6308 13612 
64 RSA 144 70 87 20736 4900 7569 12528 6090 10080 
65 SPDA 150 70 79 22500 4900 6241 11850 5530 10500 
66 SAFM 125 90 87 15625 8100 7569 10875 7830 11250 
67 SA 131 93 77 17161 8649 5929 10087 7161 12183 
68 UN 161 83 89 25921 6889 7921 14329 7387 13363 
  ∑ 10896 5183 5379 1758718 401629 428265 861786 410639 831461 
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SILABUS BAHASA INGGRIS KELAS XI PEMINATAN 
SILABUS SMA/MA 
 
 
Mata Pelajaran : Bahasa Inggris - Peminatan 
Kelas   : XI 
Kompetensi Inti : 
 
KI 1: Menghayati dan mengamalkan  ajaran agama yang dianutnya 
KI 2: Menghayati dan mengamalkan perilaku jujur, disiplin, tanggungjawab, peduli (gotong royong, kerjasama, toleran, damai),  
santun, responsif dan pro-aktif  dan menunjukan sikap sebagai bagian dari solusi atas berbagai permasalahan dalam 
berinteraksi secara efektif dengan lingkungan sosial dan alam serta dalam menempatkan diri sebagai cerminan bangsa dalam 
pergaulan dunia 
KI 3: Memahami, menerapkan, menganalisis pengetahuan faktual, konseptual, prosedural berdasarkan rasa ingin tahunya tentang 
ilmu pengetahuan, teknologi, seni, budaya, dan humaniora dengan wawasan kemanusiaan,  kebangsaan, kenegaraan, dan 
peradaban terkait penyebab fenomena dan kejadian, serta menerapkan pengetahuan prosedural pada bidang kajian yang 
spesifik sesuai dengan bakat dan minatnya untuk memecahkan masalah. 
KI 4: Mengolah, menalar,  dan menyaji  dalam ranah konkret dan ranah abstrak terkait dengan pengembangan dari yang dipelajarinya di sekolah secara mandiri, 
dan mampu  menggunakan metoda sesuai kaidah keilmuan 
 
Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
1.1. Mensyukuri 
kesempatan dapat 
mempelajari bahasa 
Inggris sebagai bahasa 
pengantar komunikasi 
International  yang 
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SILABUS BAHASA INGGRIS KELAS XI PEMINATAN 
Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
diwujudkan dalam 
semangat belajar 
2.1 Menunjukkan perilaku 
santun dan peduli 
dalam melaksanakan 
komunikasi antar 
pribadi dengan guru 
dan teman. 
2.2 Menunjukkan perilaku 
jujur, disiplin, percaya 
diri, dan bertanggung 
jawab dalam 
melaksanakan 
komunikasi 
transaksional dengan 
guru dan teman. 
2.3 Menunjukkankan 
perilaku tanggung 
jawab, peduli, 
kerjasama, dan cinta 
damai, dalam 
melaksanakan 
komunikasi fungsional 
 
    
3.1 Menganalisis fungsi 
sosial, struktur teks, dan 
unsur kebahasaan dari 
ungkapan untuk 
menyatakan pendapat 
Teks lisan dan tulis untuk 
mengucapkan dan 
merespons ungkapan 
untuk menyatakan 
Mengamati 
 Siswa terbiasa atau sering mendengar 
dan menyaksikan guru dan warga 
sekolah lain menyatakan pendapat 
KRITERIA PENILAIAN 
 Tingkat ketercapaian 
fungsi sosial 
menyatakan pendapat 
4 JP  Buku Teks 
wajib 
 Keteladanan 
ucapan dan 
tindakan guru 
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SILABUS BAHASA INGGRIS KELAS XI PEMINATAN 
Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
dengan penjelasan, 
serta responsnya, sesuai 
dengan konteks 
penggunaannya. 
4.1. Menyusun teks lisan 
dan tulis untuk 
menyatakan, 
menanyakan, dan 
merespons ungkapan 
untuk menyatakan 
pendapat dengan 
penjelasan, dengan 
memperhatikan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan yang 
benar dan sesuai 
konteks. 
 
pendapat dengan 
penjelasan. 
Fungsi sosial 
Menjaga hubungan 
interpersonal dengan 
guru, teman, dan 
orang lain 
Struktur  teks  
Pernyataan pendapat 
disertai penjelasan yang 
logis dan relevan 
Marini: In my opinion, not 
only boys but also girls 
can play football. It is just 
a matter of training. 
Joshua: I think so too. Not 
all boys can play football, 
and not all girls cannot 
play football. 
Marini: You make a good 
point! 
Dan semacamnya dari 
sumber-sumber otentik. 
Unsur kebahasaan 
(1) Ungkapan: I believe 
..., I think ..., I 
dengan penjelasan yang logis dan 
relevan, serta responnya, dalam 
bahasa Inggris, dengan unsur 
kebahasaan yang sesuai dengan 
fungsi sosialnya. 
 Siswa dituntut untuk mencontoh 
kebiasaan tersebut dengan 
menyatakan pendapat dengan 
penjelasan yang logis dan relevan 
serta responnya, dalam bahasa 
Inggris, dengan unsur kebahasaan 
yang sesuai dengan fungsi sosialnya. 
Menanya 
Dengan bimbingan dan arahan guru, siswa 
menanyakan dan mempertanyakan antara lain 
tentang perbedaan antara cara menyatakan 
pendapat dengan penjelasan yang logis dan 
relevan serta responnya, dalam bahasa Inggris 
dengan yang ada dalam bahasa Indonesia, 
kemungkinan menggunakan ungkapan lain, 
akibat jika tidak melakukan, dsb. 
Mengumpulkan Informasi 
 Siswa mendengarkan dan 
menyaksikan banyak contoh interaksi 
menyatakan pendapat dengan 
penjelasan yang logis dan relevan 
dengan penjelasan yang 
logis dan relevan, serta 
responnya. 
 Tingkat kelengkapan 
dan keruntutan struktur 
ungkapan untuk 
menyatakan pendapat 
dengan penjelasan yang 
logis dan relevan, serta 
responnya. 
 Tingkat ketepatan unsur 
kebahasaan: tata bahasa, 
kosa kata, ucapan, 
tekanan kata, intonasi, 
ejaan, tanda baca, 
tulisan tangan. 
 Sikap santun, peduli, 
percaya diri dan cinta 
damai yang menyertai 
ungkapan menyatakan 
pendapat dengan 
penjelasan yang logis 
dan relevan, serta 
responnya. 
 
CARA PENILAIAN: 
menggunakan 
setiap tindakan 
komunikasi 
interpersonal/ 
transaksional  
dengan benar 
dan akurat 
 Contoh peragaan 
dalam bentuk  
rekaman 
CD/VCD/ 
DVD/kaset 
 Contoh interaksi 
tertulis 
 Contoh teks 
tertulis 
 Sumber dari 
internet, seperti: 
- www.daily
english.co
m 
- http://ameri
canenglish.
state.gov/fil
es/ae/resour
ce_files 
- http://learn
english.brit
ishcouncil.
org/en/ 
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SILABUS BAHASA INGGRIS KELAS XI PEMINATAN 
Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
suppose ..., In my 
opinion ... 
(2) Tense: Tense 
Simple, 
Continuous, 
Perfect, dalam 
bentuk Present dan 
Past, dengan atau 
tanpa kata kerja 
bantu modal, secara 
terintegrasi 
(3) Penggunaan 
nominal singular 
dan plural secara 
tepat, dengan atau 
tanpa a, the, this, 
those, my, their, dsb 
secara tepat dalam 
frasa nominal  
(4) Ucapan, tekanan 
kata, intonasi 
(5) Ejaan dan tanda 
baca 
(6) Tulisan tangan 
Topik 
Berbagai kegiatan 
yang terkait dengan 
serta responnya dalam bahasa Inggris 
dari film, kaset, buku teks, dsb. 
 Siswa menirukan contoh-contoh 
interaksi menyatakan pendapat 
dengan penjelasan yang logis dan 
relevan serta responnya dalam bahasa 
Inggris dengan ucapan, tekanan kata, 
intonasi, dan sikap yang benar. 
 Dengan bimbingan dan arahan guru, 
siswa mengidentifikasi ciri-ciri 
(fungsi sosial, struktur teks, dan unsur 
kebahasaan) interaksi menyatakan 
pendapat dengan penjelasan yang 
logis dan relevan serta responnya. 
 Secara kolaboratif, siswa berusaha 
menggunakan bahasa Inggris untuk 
menyatakan pendapat dengan 
penjelasan yang logis dan relevan 
serta responnya dalam konteks 
pembelajaran, simulasi, role-play, 
dan kegiatan lain yang terstruktur. 
Mengasosiasi 
 Siswa membandingkan ungkapan 
menyatakan pendapat dengan 
penjelasan yang logis dan relevan 
serta responnya yang telah 
Kinerja (praktik) 
Simulasi dan/atau bermain peran 
(role play) untuk menyatakan 
pendapat dengan penjelasan 
yang logis dan relevan, serta 
responnya. 
Observasi:   
(penilaian yang bertujuan untuk 
memberikan balikan secara lebih 
cepat) 
 Observasi terhadap 
tindakan siswa 
menggunakan bahasa 
Inggris untuk 
menyatakan pendapat 
dengan penjelasan yang 
logis dan relevan ketika 
muncul kesempatan di 
dalam dan di luar kelas. 
 Observasi terhadap 
kesungguhan siswa 
dalam proses 
pembelajaran di setiap 
tahapan. 
 Observasi terhadap 
kesantunan dan 
kepedulian dalam 
melaksanakan 
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SILABUS BAHASA INGGRIS KELAS XI PEMINATAN 
Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
siswa sebagai remaja 
dan pelajar SMA, 
dengan memberikan 
keteladanan tentang 
perilaku santun, 
gotong royong, 
peduli, jujur, disiplin, 
percaya diri, 
kerjasama, dan 
bertanggung jawab.  
dikumpulkan dari berbagai sumber 
tersebut di atas. 
 Siswa membandingkan ungkapan 
menyatakan pendapat dengan 
penjelasan yang logis dan relevan 
serta responnya yang telah dipelajari  
tersebut di atas dengan yang ada di 
sumber-sumber lain, atau dengan 
yang digunakan dalam bahasa lain.  
 Siswa memperoleh balikan 
(feedback) dari guru dan teman 
tentang fungsi sosial dan unsur 
kebahasaan yang digunakan. 
Mengkomunikasikan 
 Siswa menggunakan bahasa Inggris 
setiap kali muncul kesempatan untuk 
menyatakan pendapat dengan 
penjelasan yang logis dan relevan 
serta responnya, di dalam dan di luar 
kelas, dengan unsur kebahasaan yang 
sesuai dengan fungsi sosialnya.  
 Siswa berupaya berbicara secara 
lancar dengan ucapan, tekanan kata, 
intonasi yang benar dan menulis 
dengan ejaan dan tanda baca yang 
benar, serta tulisan yang jelas dan 
rapi. 
komunikasi di dalam 
dan di luar kelas. 
Penilaian diri: 
Pernyataan siswa secara tertulis 
dalam jurnal belajar sederhana 
bahasa Indonesia atau bahasa 
Inggris (jika mungkin) tentang 
pengalaman belajar berinteraksi 
dengan menyatakan pendapat 
dengan penjelasan yang logis 
dan relevan, termasuk 
kemudahan dan kesulitannya. 
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SILABUS BAHASA INGGRIS KELAS XI PEMINATAN 
Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
 Siswa membicarakan permasalahan 
yang dialami dalam menggunakan 
bahasa Inggris untuk menyatakan 
pendapat dengan penjelasan yang 
logis dan relevan serta responnya dan 
menuliskannya dalam jurnal belajar 
sederhana dalam bahasa Indonesia 
atau bahasa Inggris jika mungkin. 
3.2 Menganalisis fungsi 
sosial, struktur teks, dan 
unsur kebahasaan dari 
ungkapan untuk 
menyarankan untuk 
melakukan atau tidak 
melakukan sesuatu 
dengan penjelasan, 
serta responsnya, sesuai 
dengan konteks 
penggunaannya. 
4.2. Menyusun teks lisan 
dan tulis untuk 
menyatakan, 
menanyakan, dan 
merespons ungkapan 
menyarankan untuk 
melakukan atau tidak 
melakukan sesuatu 
dengan penjelasan, 
dengan memperhatikan 
Teks lisan dan tulis untuk 
menyatakan, menanyakan, 
dan merespons ungkapan 
menyarankan untuk 
melakukan atau tidak 
melakukan sesuatu  
Fungsi sosial 
Menjaga hubungan 
interpersonal dengan 
guru, teman, dan 
orang lain 
Struktur  teks  
Pernyataan pendapat 
disertai penjelasan yang 
logis dan relevan 
Marini: In my opinion, not 
only boys but also girls 
can play football. It is just 
a matter of training. 
Mengamati 
 Siswa terbiasa atau sering mendengar 
dan menyaksikan guru dan warga 
sekolah lain menyarankan untuk 
melakukan atau tidak melakukan 
sesuatu dengan penjelasan, serta 
responnya, dalam bahasa Inggris, 
dengan unsur kebahasaan yang sesuai 
dengan fungsi sosialnya. 
 Siswa dituntut untuk mencontoh 
kebiasaan tersebut dengan 
menyarankan untuk melakukan atau 
tidak melakukan sesuatu dengan 
penjelasan serta responnya, dalam 
bahasa Inggris, dengan unsur 
kebahasaan yang sesuai dengan 
fungsi sosialnya. 
Menanya 
KRITERIA PENILAIAN 
 Tingkat ketercapaian 
fungsi sosial 
menyarankan untuk 
melakukan atau tidak 
melakukan sesuatu 
dengan penjelasan, serta 
responnya. 
 Tingkat kelengkapan 
dan keruntutan struktur 
ungkapan untuk 
menyarankan untuk 
melakukan atau tidak 
melakukan sesuatu 
dengan penjelasan, serta 
responnya. 
 Tingkat ketepatan unsur 
kebahasaan: tata bahasa, 
kosa kata, ucapan, 
tekanan kata, intonasi, 
4 JP  Buku Teks 
wajib 
 Keteladanan 
ucapan dan 
tindakan guru 
menggunakan 
setiap tindakan 
komunikasi 
interpersonal/ 
transaksional  
dengan benar 
dan akurat 
 Contoh peragaan 
dalam bentuk  
rekaman 
CD/VCD/ 
DVD/kaset 
 Contoh interaksi 
tertulis 
 Contoh teks 
tertulis 
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SILABUS BAHASA INGGRIS KELAS XI PEMINATAN 
Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
fungsi sosial, struktur 
teks, dan unsur 
kebahasaan yang benar 
dan sesuai konteks. 
Joshua: I think so too. Not 
all boys can play football, 
and not all girls cannot 
play football. 
Marini: You make a good 
point! 
Dan semacamnya dari 
sumber-sumber otentik. 
Unsur kebahasaan 
(1) Ungkapan: I 
believe ..., I think 
..., I suppose ..., In 
my opinion ... 
(2) Penggunaan 
nominal singular 
dan plural secara 
tepat, dengan atau 
tanpa a, the, this, 
those, my, their, dsb 
secara tepat dalam 
frasa nominal 
(3) Ucapan, tekanan 
kata, intonasi 
(4) Ejaan dan tanda 
baca 
(5) Tulisan tangan 
Dengan bimbingan dan arahan guru, siswa 
menanyakan dan mempertanyakan antara lain 
tentang perbedaan antara cara menyarankan 
untuk melakukan atau tidak melakukan sesuatu 
dengan penjelasan serta responnya, dalam 
bahasa Inggris dengan yang ada dalam bahasa 
Indonesia, kemungkinan menggunakan 
ungkapan lain, akibat jika tidak melakukan, dsb. 
Mengumpulkan Informasi 
 Siswa mendengarkan dan 
menyaksikan banyak contoh interaksi 
menyarankan untuk melakukan atau 
tidak melakukan sesuatu dengan 
penjelasan serta responnya dalam 
bahasa Inggris dari film, kaset, buku 
teks, dsb. 
 Siswa menirukan contoh-contoh 
interaksi menyarankan untuk 
melakukan atau tidak melakukan 
sesuatu dengan penjelasan serta 
responnya dalam bahasa Inggris 
dengan ucapan, tekanan kata, 
intonasi, dan sikap yang benar. 
 Dengan bimbingan dan arahan guru, 
siswa mengidentifikasi ciri-ciri 
(fungsi sosial, struktur teks, dan unsur 
kebahasaan) interaksi menyarankan 
untuk melakukan atau tidak 
ejaan, tanda baca, 
tulisan tangan. 
 Sikap santun, peduli, 
percaya diri dan cinta 
damai yang menyertai 
ungkapan menyarankan 
untuk melakukan atau 
tidak melakukan sesuatu 
dengan penjelasan, serta 
responnya. 
 
CARA PENILAIAN: 
Kinerja (praktik) 
Simulasi dan/atau bermain peran 
(role play) untuk menyarankan 
untuk melakukan atau tidak 
melakukan sesuatu dengan 
penjelasan, serta responnya. 
Observasi:   
(penilaian yang bertujuan untuk 
memberikan balikan secara lebih 
cepat) 
 Observasi terhadap 
tindakan siswa 
menggunakan bahasa 
Inggris untuk 
 Sumber dari 
internet, seperti: 
- www.daily
english.co
m 
- http://ameri
canenglish.
state.gov/fil
es/ae/resour
ce_files 
- http://learn
english.brit
ishcouncil.
org/en/ 
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SILABUS BAHASA INGGRIS KELAS XI PEMINATAN 
Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
Topik 
Berbagai kegiatan yang 
terkait dengan siswa sebagai 
remaja dan pelajar SMA, 
dengan memberikan 
keteladanan tentang perilaku 
santun, gotong royong, 
peduli, jujur, disiplin, 
percaya diri, kerjasama, dan 
bertanggung jawab.  
 
melakukan sesuatu dengan 
penjelasan. 
 Secara kolaboratif, siswa berusaha 
menggunakan bahasa Inggris untuk 
menyarankan untuk melakukan atau 
tidak melakukan sesuatu dengan 
penjelasan serta responnya dalam 
konteks pembelajaran, simulasi, role-
play, dan kegiatan lain yang 
terstruktur. 
Mengasosiasi 
 Siswa membandingkan ungkapan 
menyarankan untuk melakukan atau 
tidak melakukan sesuatu dengan 
penjelasan serta responnya yang telah 
dikumpulkan dari berbagai sumber 
tersebut di atas. 
 Siswa membandingkan ungkapan 
menyarankan untuk melakukan atau 
tidak melakukan sesuatu dengan 
penjelasan serta responnya yang telah 
dipelajari  tersebut di atas dengan 
yang ada di sumber-sumber lain, atau 
dengan yang digunakan dalam bahasa 
lain.  
 Siswa memperoleh balikan 
(feedback) dari guru dan teman 
menyarankan untuk 
melakukan atau tidak 
melakukan sesuatu 
dengan penjelasan 
ketika muncul 
kesempatan di dalam 
dan di luar kelas. 
 Observasi terhadap 
kesungguhan siswa 
dalam proses 
pembelajaran di setiap 
tahapan. 
 Observasi terhadap 
kesantunan dan 
kepedulian dalam 
melaksanakan 
komunikasi di dalam 
dan di luar kelas. 
Penilaian diri: 
Pernyataan siswa secara tertulis 
dalam jurnal belajar sederhana 
bahasa Indonesia atau bahasa 
Inggris (jika mungkin) tentang 
pengalaman belajar berinteraksi 
dengan menyarankan untuk 
melakukan atau tidak melakukan 
sesuatu dengan penjelasan, 
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SILABUS BAHASA INGGRIS KELAS XI PEMINATAN 
Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
tentang fungsi sosial dan unsur 
kebahasaan yang digunakan. 
Mengkomunikasikan 
 Siswa menggunakan bahasa Inggris 
setiap kali muncul kesempatan untuk 
menyarankan untuk melakukan atau 
tidak melakukan sesuatu dengan 
penjelasan serta responnya, di dalam 
dan di luar kelas, dengan unsur 
kebahasaan yang sesuai dengan 
fungsi sosialnya.  
 Siswa berupaya berbicara secara 
lancar dengan ucapan, tekanan kata, 
intonasi yang benar dan menulis 
dengan ejaan dan tanda baca yang 
benar, serta tulisan yang jelas dan 
rapi. 
 Siswa membicarakan permasalahan 
yang dialami dalam menggunakan 
bahasa Inggris untuk menyarankan 
untuk melakukan atau tidak 
melakukan sesuatu dengan penjelasan 
serta responnya dan menuliskannya 
dalam jurnal belajar sederhana dalam 
bahasa Indonesia atau bahasa Inggris 
jika mungkin. 
termasuk kemudahan dan 
kesulitannya. 
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SILABUS BAHASA INGGRIS KELAS XI PEMINATAN 
Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
3.3 Menganalisis fungsi 
sosial, struktur teks, dan 
unsur kebahasaan 
dalam teks lisan untuk 
menelpon dan 
menerima telepon 
dalam membuat 
perjanjian dan 
reservasi, sesuai dengan 
konteks 
penggunaannya. 
4.3. Menyusun teks lisan 
untuk menelpon dan 
menerima telepon 
dalam membuat 
perjanjian dan 
reservasi, dengan 
memperhatikan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan yang 
benar dan sesuai 
konteks 
 
Teks lisan untuk menelpon 
dan menerima telpon 
dalam (a) membuat 
perjanjian dan (b) 
membuat reservasi  
Fungsi sosial 
Menjaga 
keharmonisan 
komunikasi antara 
penyedia jasa dan 
pelanggan untuk 
saling 
menguntungkan  
 Struktur teks 
Melani: Good morning. 
This is Melani. How may I 
help you? 
Budi: Good morning. I’d 
like to make an 
appointment with the 
Personnel manager. 
Melani: Hold on a 
moment, please. I’ll check 
his diary. ... Is 11 
tomorrow okay? 
Mengamati 
 Siswa mendengarkan dan 
menyaksikan contoh-contoh 
melaksanakan interaksi untuk (a) 
membuat perjanjian dan (b) membuat 
reservasi melalui telelpon, dengan 
unsur kebahasaan yang lazim 
digunakan, yang diperagakan guru 
atau rekaman percakapan telepon 
dalam CD/VCD/ DVD/kaset. 
 Siswa diajak untuk mengikuti dan 
menirukan contoh-contoh tersebut 
secara lisan beberapa kali secara 
bermakna dengan unsur kebahasaan 
sebagaimana dalam contoh. 
Menanya 
Dengan bimbingan dan arahan guru, siswa 
menanyakan dan mempertanyakan antara lain 
tentang perbedaan cara (a) membuat perjanjian 
dan (b) membuat reservasi melalui telepon, 
dalam bahasa Inggris dengan yang ada dalam 
bahasa Indonesia, kemungkinan menggunakan 
ungkapan lain, akibat jika tidak melakukan, dsb. 
Mengumpulkan Informasi 
 Siswa membaca, mendengarkan dan 
menyaksikan lebih banyak lagi 
contoh interaksi (a) membuat 
KRITERIA PENILAIAN 
 Tingkat ketercapaian 
fungsi sosial (a) 
membuat perjanjian dan 
(b) membuat reservasi 
melalui telelpon. 
 Tingkat kelengkapan 
dan keruntutan struktur 
ungkapan (a) membuat 
perjanjian dan (b) 
membuat reservasi 
melalui telelpon. 
 Tingkat ketepatan unsur 
kebahasaan: tata bahasa, 
kosa kata, ucapan, 
tekanan kata, intonasi, 
ejaan, tanda baca, 
tulisan tangan. 
 Sikap santun, peduli, 
dan percaya diri yang 
menyertai tindakan (a) 
membuat perjanjian dan 
(b) membuat reservasi 
melalui telelpon. 
 
  Buku Teks 
wajib 
 Keteladanan 
ucapan dan 
tindakan guru 
menggunakan 
setiap tindakan 
komunikasi 
interpersonal/ 
transaksional  
dengan benar 
dan akurat 
 Contoh peragaan 
dalam bentuk  
rekaman 
CD/VCD/ 
DVD/kaset 
 Contoh interaksi 
tertulis dalam 
buku teks, buku 
manual, atau 
sumber lain 
 Sumber dari 
internet, seperti: 
- www.daily
english.co
m 
- http://ameri
canenglish.
state.gov/fil
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SILABUS BAHASA INGGRIS KELAS XI PEMINATAN 
Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
Budi: Perfect! Thank you. 
Unsur kebahasaan 
(1) Ungkapan baku 
yang lazim 
digunakan. 
(2) Penggunaan 
nominal singular 
dan plural secara 
tepat, dengan atau 
tanpa a, the, this, 
those, my, their, 
dsb secara tepat 
dalam frasa 
nominal  
(3) Ucapan, tekanan 
kata, intonasi 
(4) Ejaan dan tanda 
baca 
(5) Tulisan tangan 
Topik  
Berbagai kegiatan 
yang terkait dengan 
siswa sebagai remaja 
dan pelajar SMA, 
dengan memberikan 
keteladanan tentang 
perjanjian dan (b) membuat reservasi 
melalui telepon dari berbagai sumber 
yang tersedia di sekolah, buku teks, 
buku panduan telepon, internet, dsb. 
 Siswa mengikuti dan menirukan 
masing-masing contoh tersebut secara 
lisan beberapa kali secara bermakna 
dengan ucapan, tekanan kata, 
intonasi, dan sikap yang benar. 
 Dengan bimbingan dan arahan guru, 
siswa menyebutkan secara eksplisit 
ciri-ciri (fungsi sosial, struktur teks, 
dan unsur kebahasaan) interaksi (a) 
membuat perjanjian dan (b) membuat 
reservasi melalui telepon. 
 Secara kolaboratif, siswa berusaha 
menggunakan bahasa Inggris untuk 
(a) membuat perjanjian dan (b) 
membuat reservasi melalui telepon, 
dalam konteks pembelajaran, 
simulasi, role-play, dan kegiatan lain 
yang terstruktur. 
Mengasosiasi 
 Siswa membandingkan berbagai 
ungkapan untuk (a) membuat 
perjanjian dan (b) membuat reservasi 
CARA PENILAIAN: 
Kinerja (praktik) 
Simulasi dan/atau bermain peran 
(role play) (a) membuat 
perjanjian dan (b) membuat 
reservasi melalui telelpon. 
Observasi:   
(penilaian yang bertujuan untuk 
memberikan balikan secara lebih 
cepat) 
 Observasi terhadap 
tindakan siswa berupaya 
menggunakan bahasa 
Inggris untuk (a) 
membuat perjanjian dan 
(b) membuat reservasi 
melalui telelpon. 
 Observasi terhadap 
kesungguhan siswa 
dalam proses 
pembelajaran di setiap 
tahapan. 
 Observasi terhadap 
kesantunan, kepedulian, 
dan kepercayaan diri 
dalam melaksanakan 
es/ae/resour
ce_files 
- http://learn
english.brit
ishcouncil.
org/en/ 
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SILABUS BAHASA INGGRIS KELAS XI PEMINATAN 
Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
perilaku santun, gotong 
royong, peduli, jujur, 
disiplin, percaya diri, 
kerjasama, dan 
bertanggung jawab. 
 
melalui telepon dari berbagai sumber 
tersebut di atas. 
 Siswa membandingkan berbagai 
ungkapan untuk (a) membuat 
perjanjian dan (b) membuat reservasi 
melalui telepon yang telah dipelajari  
tersebut di atas dengan yang ada di 
sumber-sumber lain, atau dengan 
yang digunakan dalam bahasa lain.  
 Siswa memperoleh balikan 
(feedback) dari guru dan teman 
tentang fungsi sosial dan unsur 
kebahasaan yang digunakan. 
Mengkomunikasikan 
 Siswa berusaha menggunakan bahasa 
Inggris setiap kali muncul 
kesempatan untuk (a) membuat 
perjanjian dan (b) membuat reservasi 
melalui telepon, dengan sikap dan 
unsur kebahasaan yang benar.  
 Siswa berupaya berbicara secara 
lancar dengan ucapan, tekanan kata, 
intonasi yang benar dan menulis 
dengan ejaan dan tanda baca yang 
benar, serta tulisan yang jelas dan 
rapi. 
komunikasi di dalam 
dan di luar kelas. 
Penilaian diri: 
Pernyataan siswa secara tertulis 
dalam jurnal belajar sederhana 
bahasa Indonesia atau bahasa 
Inggris (jika mungkin) tentang 
pengalaman belajar berinteraksi 
(a) membuat perjanjian dan (b) 
membuat reservasi melalui 
telelpon, termasuk kemudahan 
dan kesulitannya. 
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SILABUS BAHASA INGGRIS KELAS XI PEMINATAN 
Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
 Siswa membicarakan permasalahan 
yang dialami dalam menggunakan 
bahasa Inggris untuk (a) membuat 
perjanjian dan (b) membuat reservasi 
melalui telepon, dan menuliskannya 
dalam jurnal belajar sederhana dalam 
bahasa Indonesia atau bahasa Inggris 
jika mungkin. 
3.4 Menganalisis fungsi 
sosial, struktur teks, dan 
unsur kebahasaan dari 
teks khusus, lisan dan 
tulis, berbentuk brosur, 
leaflet, banner, dan 
pamflet, sesuai dengan 
konteks penggunaannya 
4.4. Menangkap makna 
dalam brosur, leaflet, 
banner, dan pamflet. 
4.5. Menyusun brosur, 
leaflet, banner, dan 
pamflet, dengan 
memperhatikan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan yang 
benar dan sesuai 
konteks. 
 
Teks khusus, lisan dan 
tulis, berbentuk brosur, 
leaflet, banner, dan pamflet 
Fungsi sosial  
Mempromosikan kegiatan, 
program, tokoh, dsb., agar 
menarik perhatian 
khalayak sasaran 
Struktur text 
(informasi rinci dan 
informasi tertentu) 
a. Menyebutkan tujuan 
brosur, leaflet, banner, 
dan pamflet 
b. Menyebutkan informasi 
rinci dan informasi 
tertentu dari brosur, 
leaflet, banner, dan 
pamflet 
Mengamati 
 Siswa mencari brosur, leaflet, banner, 
dan pamflet, termasuk yang 
menggunakan bahasa Indonesia. 
 Siswa mengumpulkan gambar dan 
foto brosur, leaflet, banner, dan 
pamflet dari berbagai sumber 
termasuk internet, buku teks, dsb. 
 Siswa memberikan komentar dan 
pandangannya tentang fungsi brosur, 
leaflet, banner, dan pamflet, 
ketepatan unsur kebahasaannya, 
format, tampilan, dsb. 
Menanya 
Dengan bimbingan dan arahan guru, siswa 
menanyakan dan mempertanyakan antara lain 
tentang perbedaan dalam hal fungsi sosial, 
struktur teks, dan unsur kebahasaan, antara 
brosur, leaflet, banner, dan pamflet dalam 
KRITERIA PENILAIAN 
 Tingkat ketercapaian 
fungsi sosial brosur, 
leaflet, banner, dan 
pamflet. 
 Tingkat kelengkapan 
dan keruntutan brosur, 
leaflet, banner, dan 
pamflet. 
 Tingkat ketepatan unsur 
kebahasaan: tata bahasa, 
kosa kata, ucapan, 
tekanan kata, intonasi, 
ejaan, tanda baca, 
tulisan tangan. 
 Sikap tanggung jawab, 
kerjasama, peduli, dan 
percaya diri yang 
menyertai tindakan 
8 JP Suara guru 
 
Audio CD/ kaset 
 
www.dailyenglish.c
om 
 
http://americanengli
sh.state.gov/files/ae/
resource_files 
 
http://learnenglish.br
itishcouncil.org/en/ 
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SILABUS BAHASA INGGRIS KELAS XI PEMINATAN 
Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
Unsur kebahasaan 
(1) Ungkapan dan 
kosa kata yang 
lazim digunakan 
brosur, leaflet, 
banner, dan 
pamflet 
(2) Penggunaan 
nominal singular 
dan plural secara 
tepat, dengan atau 
tanpa a, the, this, 
those, my, their, 
dsb secara tepat 
dalam frasa 
nominal  
(3) Ucapan, tekanan 
kata, intonasi 
(4) Ejaan dan tanda 
baca 
(5) Tulisan tangan 
Topik 
Orang, barang, jasa, dan 
kegiatan (event) yang 
relevan dengan kehidupan 
siswa sebagai remaja dan 
siswa SMA,  dengan 
bahasa Inggris dengan yang ada dalam bahasa 
Indonesia, kemungkinan menggunakan 
ungkapan lain, akibat jika tidak ada, dsb. 
Mengumpulkan Informasi 
 Siswa membaca rujukan dari 
berbagai sumber, termasuk buku teks, 
untuk mengetahui fungsi sosial, 
struktur teks, dan unsur kebahasaan 
dari brosur, leaflet, banner, dan 
pamflet. 
 Siswa membaca secara lebih cermat 
semua brosur, leaflet, banner, dan 
pamflet yang telah terkumpul dalam 
bentuk gambar dan foto tersebut di 
atas, untuk memberikan komentar 
dan pandangannya tentang fungsi 
sosial, struktur teks, dan unsur 
kebahasaannya. 
 Secara kolaboratif siswa meniru 
contoh-contoh yang ada untuk 
membuat brosur, leaflet, banner, dan 
pamflet untuk fungsi nyata di 
lingkungan kelas, sekolah, rumah, 
dan sekitarnya. 
Mengasosiasi 
 Siswa membandingkan fungsi sosial, 
struktur teks, dan unsur kebahasaan 
memahami dan 
membuat brosur, leaflet, 
banner, dan pamflet. 
 
CARA PENILAIAN: 
Kinerja (praktik) 
Tugas menganalisis dan 
membuat brosur, leaflet, banner, 
dan pamflet untuk fungsi nyata. 
Observasi:   
(penilaian yang bertujuan untuk 
memberikan balikan secara lebih 
cepat) 
 Observasi terhadap 
tindakan siswa 
memahami dan 
menghasilkan brosur, 
leaflet, banner, dan 
pamflet sesuai fungsi 
sosialnya, di dalam dan 
di luar kelas. 
 Observasi terhadap 
kesungguhan, tanggung 
jawab, dan kerja sama 
siswa dalam proses 
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SILABUS BAHASA INGGRIS KELAS XI PEMINATAN 
Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
memberikan keteladanan 
tentang perilaku jujur, 
disiplin, percaya diri, 
kerjasama dan bertanggung 
jawab 
Multimedia: 
Layout dan dekorasi yang 
membuat tampilan masing-
masing teks dalam formulir 
dan formulir secara 
keseluruhan lebih menarik. 
 
dari berbagai brosur, leaflet, banner, 
dan pamflet yang telah dikumpulkan 
dari berbagai sumber tersebut di atas. 
 Siswa menganalisis perbedaan dan 
persamaan dalam hal fungsi sosial, 
struktur teks, dan unsur kebahasaan 
dari berbagai brosur, leaflet, banner, 
dan pamflet yang telah dipelajari  
tersebut di atas dengan yang ada di 
sumber-sumber lain, atau dengan 
yang digunakan dalam bahasa lain.  
 Siswa memperoleh balikan 
(feedback) dari guru dan teman 
tentang fungsi sosial dan unsur 
kebahasaan yang digunakan. 
Mengkomunikasikan 
 Siswa membuat lebih banyak brosur, 
leaflet, banner, dan pamflet dalam 
bahasa Inggris untuk fungsi sosial 
nyata di kelas, sekolah, dan rumah. 
 Siswa berupaya berbicara secara 
lancar dengan ucapan, tekanan kata, 
intonasi yang benar dan menulis 
dengan ejaan dan tanda baca yang 
benar, serta tulisan yang jelas dan 
rapi. 
pembelajaran di setiap 
tahapan. 
 Observasi terhadap 
kepedulian dan 
kepercayaan diri dalam 
melaksanakan 
komunikasi, di dalam 
dan di luar kelas. 
Penilaian diri: 
Pernyataan siswa secara tertulis 
dalam jurnal belajar sederhana 
berbahasa Indonesia atau bahasa 
Inggris (jika mungkin) tentang 
pengalaman belajar memahami 
dan membuat brosur, leaflet, 
banner, dan pamflet, termasuk 
kemudahan dan kesulitannya. 
Portofolio 
 Kumpulan karya 
berbagai brosur, leaflet, 
banner, dan pamflet 
yang telah dibuat. 
 Kumpulan hasil analisis 
tentang beberapa 
berbagai brosur, leaflet, 
banner, dan pamflet. 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
 Siswa membicarakan permasalahan 
yang dialami dalam membuat brosur, 
leaflet, banner, dan pamflet dan 
menuliskannya dalam jurnal belajar 
sederhana dalam bahasa Indonesia 
atau bahasa Inggris jika mungkin. 
3.5 Menganalisis fungsi 
sosial, struktur teks, dan 
unsur kebahasaan untuk 
menyatakan dan 
menanyakan tentang 
benda dengan pewatas 
berupa sifat, jenis, dan 
fakta keadaan/kejadian, 
sesuai dengan konteks 
penggunaannya. 
4.6. Menyusun teks lisan 
dan tulis untuk 
menyatakan dan 
menanyakan tentang 
benda dengan pewatas 
berupa sifat, jenis, dan 
fakta keadaan/kejadian, 
dengan memperhatikan 
fungsi sosial, struktur 
teks, dan unsur 
kebahasaan yang benar 
dan sesuai konteks. 
Frasa nominal dengan 
pewatas berupa kata sifat, 
jenis, dan fakta 
keadaan/kejadian. 
Fungsi sosial  
Menggunakan frasa 
nominal secara efektif 
Struktur teks 
The beautiful Sundanese 
girl from Bandung wants 
to see you., I want a strong 
electric machine for the 
toy car. dan semacamnya. 
Unsur kebahasaan 
(1) Pewatas berupa 
sifat: beautiful, 
small, nice, dsb. 
Mengamati 
 Siswa terbiasa atau sering mendengar 
dan menyaksikan guru dan warga 
sekolah lain menyebutkan frasa 
nominal dengan pewatas berupa sifat, 
jenis, dan fakta keadaan/kejadian, 
serta responnya, dalam bahasa 
Inggris, dengan unsur kebahasaan 
yang sesuai dengan fungsi sosialnya. 
 Siswa dituntut untuk mencontoh 
kebiasaan tersebut dengan 
menyebutkan frasa nominal dengan 
pewatas berupa sifat, jenis, dan fakta 
keadaan/kejadian serta responnya, 
dalam bahasa Inggris, dengan unsur 
kebahasaan yang sesuai dengan 
fungsi sosialnya. 
Menanya 
Dengan bimbingan dan arahan guru, siswa 
menanyakan dan mempertanyakan antara lain 
tentang perbedaan antara cara menyebutkan 
frasa nominal dengan pewatas berupa sifat, 
KRITERIA PENILAIAN 
 Tingkat ketercapaian 
fungsi sosial 
menyebutkan frasa 
nominal dengan pewatas 
berupa sifat, jenis, dan 
fakta keadaan/ kejadian, 
serta responnya. 
 Tingkat kelengkapan 
dan keruntutan struktur 
ungkapan untuk 
menyebutkan frasa 
nominal dengan pewatas 
berupa sifat, jenis, dan 
fakta keadaan/kejadian, 
serta responnya. 
 Tingkat ketepatan unsur 
kebahasaan: tata bahasa, 
kosa kata, ucapan, 
tekanan kata, intonasi, 
8 JP  Buku Teks 
wajib 
 Keteladanan 
ucapan dan 
tindakan guru 
menggunakan 
setiap tindakan 
komunikasi 
interpersonal/ 
transaksional  
dengan benar 
dan akurat 
 Contoh peragaan 
dalam bentuk  
rekaman 
CD/VCD/ 
DVD/kaset 
 Contoh interaksi 
tertulis 
 Contoh teks 
tertulis 
 Sumber dari 
internet, seperti: 
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Alokasi 
Waktu 
Sumber Belajar 
 (2) Pewatas jenis: 
Sundanese, 
electric, iron, dsb. 
(3) Pewatas dalam 
bentuk frasa 
preposisional: in 
the library, over 
there, from China, 
dsb. 
(4) Penggunaan 
nominal singular 
dan plural secara 
tepat, dengan atau 
tanpa a, the, this, 
those, my, their, 
dsb secara tepat 
dalam frasa 
nominal  
(5) Ucapan, tekanan 
kata, intonasi 
(6) Ejaan dan tanda 
baca 
(7) Tulisan tangan. 
Topik 
orang, benda, binatang, di 
sekolah, rumah, dan 
sekitarnya dan yang 
relevan dengan kehidupan 
jenis, dan fakta keadaan/kejadian serta 
responnya, dalam bahasa Inggris dengan yang 
ada dalam bahasa Indonesia, kemungkinan 
menggunakan ungkapan lain, akibat jika tidak 
melakukan, dsb. 
Mengumpulkan Informasi 
 Siswa mendengarkan dan 
menyaksikan banyak contoh interaksi 
dengan menyebutkan frasa nominal 
dengan pewatas berupa sifat, jenis, 
dan fakta keadaan/kejadian serta 
responnya dalam bahasa Inggris dari 
film, kaset, buku teks, dsb. 
 Siswa menirukan contoh-contoh 
interaksi dengan menyebutkan frasa 
nominal dengan pewatas berupa sifat, 
jenis, dan fakta keadaan/kejadian 
serta responnya dalam bahasa Inggris 
dengan ucapan, tekanan kata, 
intonasi, dan sikap yang benar. 
 Dengan bimbingan dan arahan guru, 
siswa mengidentifikasi ciri-ciri 
(fungsi sosial, struktur teks, dan unsur 
kebahasaan) interaksi dengan 
menyebutkan frasa nominal dengan 
pewatas berupa sifat, jenis, dan fakta 
keadaan/kejadian. 
ejaan, tanda baca, 
tulisan tangan. 
 Sikap santun, peduli, 
percaya diri dan cinta 
damai yang menyertai 
ungkapan menyebutkan 
frasa nominal dengan 
pewatas berupa sifat, 
jenis, dan fakta keadaan/ 
kejadian, serta 
responnya. 
 
CARA PENILAIAN: 
Kinerja (praktik) 
Simulasi dan/atau bermain peran 
(role play) untuk menyebutkan 
frasa nominal dengan pewatas 
berupa sifat, jenis, dan fakta 
keadaan/kejadian, serta 
responnya. 
Observasi:   
(penilaian yang bertujuan untuk 
memberikan balikan secara lebih 
cepat) 
 Observasi terhadap 
tindakan siswa 
- www.daily
english.co
m 
- http://ameri
canenglish.
state.gov/fil
es/ae/resour
ce_files 
- http://learn
english.brit
ishcouncil.
org/en/ 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
siswa sebagai remaja dan 
pelajar SMA, dengan 
memberikan keteladanan 
tentang perilaku santun, 
gotong royong, peduli, 
jujur, disiplin, percaya diri, 
kerjasama, dan 
bertanggung jawab.  
 Secara kolaboratif, siswa berusaha 
menggunakan bahasa Inggris untuk 
menyebutkan frasa nominal dengan 
pewatas berupa sifat, jenis, dan fakta 
keadaan/kejadian serta responnya 
dalam konteks pembelajaran, 
simulasi, role-play, dan kegiatan lain 
yang terstruktur. 
Mengasosiasi 
 Siswa membandingkan ungkapan 
menyebutkan frasa nominal dengan 
pewatas berupa sifat, jenis, dan fakta 
keadaan/kejadian serta responnya 
yang telah dikumpulkan dari berbagai 
sumber tersebut di atas. 
 Siswa membandingkan ungkapan 
menyebutkan frasa nominal dengan 
pewatas berupa sifat, jenis, dan fakta 
keadaan/kejadian serta responnya 
yang telah dipelajari  tersebut di atas 
dengan yang ada di sumber-sumber 
lain, atau dengan yang digunakan 
dalam bahasa lain.  
 Siswa memperoleh balikan 
(feedback) dari guru dan teman 
tentang fungsi sosial dan unsur 
kebahasaan yang digunakan. 
menggunakan bahasa 
Inggris untuk 
menyebutkan frasa 
nominal dengan pewatas 
berupa sifat, jenis, dan 
fakta keadaan/kejadian 
ketika muncul 
kesempatan di dalam 
dan di luar kelas. 
 Observasi terhadap 
kesungguhan siswa 
dalam proses 
pembelajaran di setiap 
tahapan. 
 Observasi terhadap 
kesantunan dan 
kepedulian dalam 
melaksanakan 
komunikasi di dalam 
dan di luar kelas. 
Penilaian diri: 
Pernyataan siswa secara tertulis 
dalam jurnal belajar sederhana 
bahasa Indonesia atau bahasa 
Inggris (jika mungkin) tentang 
pengalaman belajar berinteraksi 
dengan menyebutkan frasa 
nominal dengan pewatas berupa 
sifat, jenis, dan fakta 
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Mengkomunikasikan 
 Siswa menggunakan bahasa Inggris 
setiap kali muncul kesempatan untuk 
menyebutkan frasa nominal dengan 
pewatas berupa sifat, jenis, dan fakta 
keadaan/kejadian serta responnya, di 
dalam dan di luar kelas, dengan unsur 
kebahasaan yang sesuai dengan 
fungsi sosialnya.  
 Siswa berupaya berbicara secara 
lancar dengan ucapan, tekanan kata, 
intonasi yang benar dan menulis 
dengan ejaan dan tanda baca yang 
benar, serta tulisan yang jelas dan 
rapi. 
 Siswa membicarakan permasalahan 
yang dialami dalam menggunakan 
bahasa Inggris untuk menyebutkan 
frasa nominal dengan pewatas berupa 
sifat, jenis, dan fakta keadaan/ 
kejadian serta responnya dan 
menuliskannya dalam jurnal belajar 
sederhana dalam bahasa Indonesia 
atau bahasa Inggris jika mungkin. 
keadaan/kejadian, termasuk 
kemudahan dan kesulitannya. 
3.6 Menganalisis fungsi 
sosial, struktur teks, dan 
unsur kebahasaan dari 
teks factual report 
Teks ilmiah faktual 
(factual report) lisan dan 
tulis sederhana tentang 
orang, binatang, benda, 
Mengamati 
 Siswa menyalin dengan tulisan 
tangan yang rapi beberapa teks 
ilmiah faktual (factual report) lisan 
KRITERIA PENILAIAN 
 Tingkat pemahaman 
fungsi sosial teks teks 
16 JP  Buku Teks 
wajib 
 Keteladanan 
ucapan dan 
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Alokasi 
Waktu 
Sumber Belajar 
tentang orang, binatang, 
benda, gejala dan 
peristiwa alam dan 
sosial, sesuai dengan 
konteks pembelajaran 
di pelajaran lain di 
Kelas XI. 
4.7. Menangkap makna 
dalam teks ilmiah 
faktual (factual report) 
lisan dan tulis, tentang 
orang, binatang, benda, 
gejala dan peristiwa 
alam dan sosial, terkait 
dengan mata pelajaran 
lain di Kelas XI. 
4.8. Menyunting teks ilmiah 
faktual (factual 
report)tentang orang, 
binatang, benda, gejala 
dan peristiwa alam dan 
sosial, terkait dengan 
mata pelajaran lain di 
Kelas XI, dengan 
memperhatikan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan teks 
tersebut. 
gejala dan peristiwa alam 
dan sosial 
Fungsi sosial  
Memperoleh gambaran 
umum tentang tentang 
orang, binatang, benda, 
gejala dan peristiwa alam 
dan sosial, secara objektif 
dan ilmiah. 
Struktur text 
(gagasan utama dan 
informasi rinci) 
a. Menyebutkan jenis 
atau golongan dari 
obyek yang 
dipaparkan. 
b. Deskripsi obyek 
termasuk nama, 
bagian-bagian, 
sifat dan perilaku  
yang umum 
ditemukan/ dilihat. 
Unsur kebahasaan 
(1) Kosa kata tentang 
orang, binatang, 
benda, gejala dan 
dan tulis sederhana tentang orang, 
binatang, benda, gejala dan peristiwa 
alam dan sosial, sesuai dengan 
konteks pembelajaran di mata 
pelajaran di Kelas XI dari berbagai 
sumber, dengan menggunakan ejaan 
dan tanda baca dengan benar. 
 Siswa membaca dan mendengarkan 
teks ilmiah faktual (factual report) 
tersebut untuk memahami isi 
pesannya. 
 Dengan bimbingan guru, siswa 
mengidentifikasi fungsi sosialnya, 
struktur teks (termasuk a.l. gagasan 
utama dan informasi rinci) dari teks 
ilmiah faktual (factual report) 
tersebut. 
Menanya 
Dengan bimbingan dan arahan guru, siswa 
menanyakan dan mempertanyakan tentang 
fungsi sosial, struktur teks, dan unsur 
kebahasaan dari setiap teks ilmiah faktual 
(factual report) tentang orang, binatang, benda, 
gejala dan peristiwa alam dan sosial tersebut. 
Mengumpulkan Informasi 
 Secara kolaboratif, siswa mencari 
dan mengumpulan beberapa teks 
ilmiah faktual (factual report) lisan 
ilmiah faktual (factual 
report) tentang orang, 
binatang, benda, gejala 
dan peristiwa alam dan 
sosial sesuai dengan 
konteks pembelajaran di 
mata pelajaran di Kelas 
XI. 
 Tingkat kelengkapan 
dan keruntutan 
pemahaman isi pesan 
teks ilmiah faktual 
(factual report) tentang 
orang, binatang, benda, 
gejala dan peristiwa 
alam dan sosial. 
 Tingkat ketepatan unsur 
kebahasaan: tata bahasa, 
kosa kata, ucapan, 
tekanan kata, intonasi, 
ejaan, tanda baca, 
kerapihan tulisan 
tangan. 
 Sikap tanggung jawab, 
kerjasama, cinta damai, 
dan percaya diri yang 
menyertai tindakan 
memahami isi pesan 
teks ilmiah faktual 
tindakan guru 
menggunakan 
setiap tindakan 
komunikasi 
interpersonal/ 
transaksional  
dengan benar 
dan akurat 
 Contoh teks dari 
sumber otentik 
 Sumber dari 
internet, seperti: 
- www.daily
english.co
m 
- http://ameri
canenglish.
state.gov/fil
es/ae/resour
ce_files 
- http://learn
english.brit
ishcouncil.
org/en/ 
- https://ww
w.google.c
om/ 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
4.9. Menyusun teks ilmiah 
faktual (factual report), 
lisan dan tulis, tentang 
orang, binatang, benda, 
gejala dan peristiwa 
alam dan sosial, terkait 
dengan mata pelajaran 
lain di Kelas XI, 
dengan memperhatikan 
fungsi sosial, struktur 
teks, dan unsur 
kebahasaan yang benar 
dan sesuai konteks. 
peristiwa alam dan 
sosial yang 
diamati: banyak 
peristilahan ilmiah 
(2) Kata kerja keadaan 
be, have, look, 
need, breed, dll., 
dalam Simple 
Present tense, atau 
Simple Past tense 
jika sudah punah 
atau tidak ada lagi 
(3) Penggunaan 
nominal singular 
dan plural secara 
tepat, dengan atau 
tanpa a, the, this, 
those, my, their, 
dsb secara tepat 
dalam frasa 
nominal  
(4) Ucapan, tekanan 
kata, intonasi 
(5) Ejaan dan tanda 
baca 
(6) Tulisan tangan 
Topik 
dan tulis sederhana tentang orang, 
binatang, benda, gejala dan peristiwa 
alam dan sosial, sesuai dengan 
konteks pembelajaran di mata 
pelajaran di Kelas XI, dari berbagai 
sumber, termasuk dari internet, film, 
koran, majalah, buku teks, dsb. 
 Siswa membaca rujukan dari 
berbagai sumber, termasuk buku 
teks, untuk mengetahui fungsi sosial, 
struktur teks, dan unsur kebahasaan 
dari teks ilmiah faktual (factual 
report). 
 Siswa membaca semua teks ilmiah 
faktual (factual report) lisan dan tulis 
sederhana tentang orang, binatang, 
benda, gejala dan peristiwa alam dan 
sosial yang telah terkumpul tsb., 
secara lebih cermat dengan cara 
mengidentifikasi dan menyebutkan: 
- fungsi sosial setiap teks 
- jenis atau golongan dari obyek 
yang dipaparkan 
- nama, bagian-bagian, sifat dan 
perilaku  yang umum ditemukan/ 
dilihat  
(factual report) tentang 
orang, binatang, benda, 
gejala dan peristiwa 
alam dan sosial. 
 
CARA PENILAIAN: 
Kinerja (praktik) 
Menganalisis isi pesan teks 
ilmiah faktual (factual report) 
tentang orang, binatang, benda, 
gejala dan peristiwa alam dan 
sosial, sesuai dengan konteks 
pembelajaran di mata pelajaran 
di Kelas XI. 
Observasi:   
(penilaian yang bertujuan untuk 
memberikan balikan secara lebih 
cepat) 
 Observasi terhadap 
tindakan siswa berusaha 
memahami dan 
menganalisis isi pesan 
teks ilmiah faktual 
(factual report) tentang 
orang, binatang, benda, 
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Alokasi 
Waktu 
Sumber Belajar 
orang, binatang, benda, 
gejala dan peristiwa alam 
dan sosial yang terkait 
dengan mata pelajaran lain 
di Kelas XI  
- kosa kata, tata bahasa, ucapan, 
tekanan kata, ejaan, tanda baca 
yang digunakan 
Mengasosiasi 
 Siswa membandingkan fungsi sosial, 
struktur teks, dan unsur kebahasaan 
dari beberapa teks ilmiah faktual 
(factual report) yang telah 
dikumpulkan dari berbagai sumber 
tersebut di atas. 
 Siswa memperoleh balikan (feedback) 
dari guru dan teman tentang hasil 
analisis mereka tentang fungsi sosial, 
struktur teks, dan unsur kebahasaan 
yang digunakan dalam teks ilmiah 
faktual (factual report) yang mereka 
baca.  
Mengkomunikasikan 
 Siswa menyampaikan beberapa teks 
ilmiah faktual (factual report) 
sederhana yang telah dibaca atau 
dibuat sendiri kepada teman-
temannya, dengan cara antara lain 
membacakan, menyalin/menulis dan 
menerbitkan di majalah dinding, 
bertanya jawab, membahas 
gejala dan peristiwa 
alam dan sosial. 
 Observasi terhadap 
kesungguhan, tanggung 
jawab, dan kerja sama 
siswa dalam proses 
pembelajaran di setiap 
tahapan. 
Penilaian diri: 
Pernyataan siswa secara tertulis 
dalam jurnal belajar sederhana 
berbahasa Indonesia atau bahasa 
Inggris (jika mungkin) tentang 
pengalaman belajar 
menganalisis teks ilmiah faktual 
(factual report) tentang orang, 
binatang, benda, gejala dan 
peristiwa alam dan sosial, sesuai 
dengan konteks pembelajaran di 
mata pelajaran di Kelas XI, 
termasuk kemudahan dan 
kesulitannya. 
Tes tertulis 
Membaca teks yang menuntut 
pemahaman tentang teks ilmiah 
faktual (factual report) tentang 
orang, binatang, benda, gejala 
dan peristiwa alam dan sosial, 
201 
 
201 
SILABUS BAHASA INGGRIS KELAS XI PEMINATAN 
Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
pandangan masing-masing tentang isi 
teks ilmiah factual, dsb. 
 Siswa berupaya membaca secara 
lancar dengan ucapan, tekanan kata, 
intonasi yang benar dan menulis 
dengan ejaan dan tanda baca yang 
benar, serta tulisan yang jelas dan 
rapi. 
 Siswa membicarakan permasalahan 
yang dialami dalam memahami teks 
ilmiah faktual (factual report) dan 
menuliskannya dalam jurnal belajar 
sederhana dalam bahasa Indonesia 
atau bahasa Inggris jika mungkin. 
sesuai dengan konteks 
pembelajaran di mata pelajaran 
di Kelas XI. 
Portofolio 
 Kumpulan hasil analisis 
tentang beberapa teks 
ilmiah faktual (factual 
report) tentang orang, 
binatang, benda, gejala 
dan peristiwa alam dan 
sosial yang telah dibuat. 
 Lembar soal dan hasil tes 
 
 
3.7 Menganalisis fungsi 
sosial, struktur teks, dan 
unsur kebahasaan untuk 
menyatakan dan 
menanyakan tentang 
tindakan/kegiatan/kejad
ian yang sudah/telah 
dilakukan/terjadi 
dikaitkan dengan satu 
titik waktu di waktu 
lampau, saat ini, dan 
waktu yang akan 
Teks lisan dan tulis 
untuk menyatakan 
dan menanyakan 
tentang 
tindakan/kegiatan/kej
adian yang 
sudah/telah 
dilakukan/terjadi 
dikaitkan dengan satu 
titik waktu di waktu 
lampau, saat ini, dan 
Mengamati 
 Siswa terbiasa atau sering mendengar 
dan menyaksikan guru dan warga 
sekolah lain menyatakan dan 
menanyakan tentang 
tindakan/kegiatan/kejadian yang 
sudah/telah dilakukan/terjadi 
dikaitkan dengan satu titik waktu di 
waktu lampau, saat ini, dan waktu 
yang akan datang, serta responnya, 
dalam bahasa Inggris, dengan unsur 
KRITERIA PENILAIAN 
 Tingkat ketercapaian 
fungsi sosial 
menyatakan dan 
menanyakan tentang 
tindakan/kegiatan/kejadi
an yang sudah/telah 
dilakukan/terjadi 
dikaitkan dengan satu 
titik waktu di waktu 
lampau, saat ini, dan 
4 JP  Buku Teks 
wajib 
 Keteladanan 
ucapan dan 
tindakan guru 
menggunakan 
setiap tindakan 
komunikasi 
interpersonal/ 
transaksional  
dengan benar 
dan akurat 
 Contoh peragaan 
dalam bentuk  
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Alokasi 
Waktu 
Sumber Belajar 
datang, sesuai dengan 
konteks 
penggunaannya.  
4.10. Menyusun teks lisan 
dan tulis untuk 
menyatakan dan 
menanyakan tentang 
tindakan/kegiatan/kejad
ian yang sudah/telah 
dilakukan/terjadi 
dikaitkan dengan satu 
titik waktu di waktu 
lampau, saat ini, dan 
waktu yang akan 
datang, dengan 
memperhatikan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan yang 
benar dan sesuai 
konteks. 
 
waktu yang akan 
datang  
Fungsi sosial  
Menjelaskan, meyakinkan, 
mengarahkan, menjanjikan, 
dsb. 
Struktur teks 
The boys have been 
practising the music for 
almost two hours. They 
must be tired and hungry, 
dan semacamnya. 
I was too late. I got here at 
9. By that time, everybody 
had left for Bali., dan 
semacamnya. 
Right. I’m not yet done 
with my homework. But I’m 
sure I will have finished it 
before lunch., dan 
semacamnya. 
Unsur kebahasaan 
(1) Kata kerja dalam 
Perfect Tense 
dalam bentuk 
Present (have 
done), Past (had 
kebahasaan yang sesuai dengan 
fungsi sosialnya. 
 Siswa dituntut untuk mencontoh 
kebiasaan tersebut dengan 
menyatakan dan menanyakan tentang 
tindakan/kegiatan/kejadian yang 
sudah/telah dilakukan/terjadi 
dikaitkan dengan satu titik waktu di 
waktu lampau, saat ini, dan waktu 
yang akan datang serta responnya, 
dalam bahasa Inggris, dengan unsur 
kebahasaan yang sesuai dengan 
fungsi sosialnya. 
Menanya 
Dengan bimbingan dan arahan guru, siswa 
menanyakan dan mempertanyakan antara lain 
tentang perbedaan antara cara menyatakan dan 
menanyakan tentang tindakan/kegiatan/kejadian 
yang sudah/telah dilakukan/terjadi dikaitkan 
dengan satu titik waktu di waktu lampau, saat 
ini, dan waktu yang akan datang n serta 
responnya, dalam bahasa Inggris dengan yang 
ada dalam bahasa Indonesia, kemungkinan 
menggunakan ungkapan lain, akibat jika tidak 
melakukan, dsb. 
Mengumpulkan Informasi 
 Siswa mendengarkan dan 
menyaksikan banyak contoh interaksi 
waktu yang akan 
datang, serta responnya. 
 Tingkat kelengkapan 
dan keruntutan struktur 
ungkapan untuk 
menyatakan dan 
menanyakan tentang 
tindakan/kegiatan/kejadi
an yang sudah/telah 
dilakukan/terjadi 
dikaitkan dengan satu 
titik waktu di waktu 
lampau, saat ini, dan 
waktu yang akan 
datang, serta responnya. 
 Tingkat ketepatan unsur 
kebahasaan: tata bahasa, 
kosa kata, ucapan, 
tekanan kata, intonasi, 
ejaan, tanda baca, 
tulisan tangan. 
 Sikap santun, peduli, 
percaya diri dan cinta 
damai yang menyertai 
ungkapan menyatakan 
dan menanyakan tentang 
tindakan/kegiatan/kejadi
an yang sudah/telah 
dilakukan/terjadi 
rekaman 
CD/VCD/ 
DVD/kaset 
 Contoh interaksi 
tertulis 
 Contoh teks 
tertulis 
 Sumber dari 
internet, seperti: 
- www.daily
english.co
m 
- http://ameri
canenglish.
state.gov/fil
es/ae/resour
ce_files 
- http://learn
english.brit
ishcouncil.
org/en/ 
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Waktu 
Sumber Belajar 
done), dan dengan 
kata kerja bantu 
bantu modal will 
(will have done) 
(2) Penggunaan 
nominal singular 
dan plural secara 
tepat, dengan atau 
tanpa a, the, this, 
those, my, their, 
dsb secara tepat 
dalam frasa 
nominal  
(3) Ucapan, tekanan 
kata, intonasi 
(4) Ejaan dan tanda 
baca 
(5) Tulisan tangan. 
Topik 
Perbuatan, kegiatan, dan 
tindakan di sekolah, rumah, 
dan sekitarnya dan yang 
relevan dengan kehidupan 
siswa sebagai remaja dan 
pelajar SMA, dengan 
memberikan keteladanan 
tentang perilaku santun, 
gotong royong, peduli, 
dengan menyatakan dan menanyakan 
tentang tindakan/kegiatan/kejadian 
yang sudah/telah dilakukan/terjadi 
dikaitkan dengan satu titik waktu di 
waktu lampau, saat ini, dan waktu 
yang akan datang serta responnya 
dalam bahasa Inggris dari film, kaset, 
buku teks, dsb. 
 Siswa menirukan contoh-contoh 
interaksi dengan menyatakan dan 
menanyakan tentang 
tindakan/kegiatan/kejadian yang 
sudah/telah dilakukan/terjadi 
dikaitkan dengan satu titik waktu di 
waktu lampau, saat ini, dan waktu 
yang akan datang serta responnya 
dalam bahasa Inggris dengan ucapan, 
tekanan kata, intonasi, dan sikap yang 
benar. 
 Dengan bimbingan dan arahan guru, 
siswa mengidentifikasi ciri-ciri 
(fungsi sosial, struktur teks, dan unsur 
kebahasaan) interaksi dengan 
menyatakan dan menanyakan tentang 
tindakan/kegiatan/kejadian yang 
sudah/telah dilakukan/terjadi 
dikaitkan dengan satu titik waktu di 
waktu lampau, saat ini, dan waktu 
yang akan datang. 
dikaitkan dengan satu 
titik waktu di waktu 
lampau, saat ini, dan 
waktu yang akan datang, 
serta responnya. 
 
CARA PENILAIAN: 
Kinerja (praktik) 
Simulasi dan/atau bermain peran 
(role play) untuk menyatakan 
dan menanyakan tentang 
tindakan/kegiatan/kejadian yang 
sudah/telah dilakukan/terjadi 
dikaitkan dengan satu titik 
waktu di waktu lampau, saat ini, 
dan waktu yang akan datang, 
serta responnya. 
Observasi:   
(penilaian yang bertujuan untuk 
memberikan balikan secara lebih 
cepat) 
 Observasi terhadap 
tindakan siswa 
menggunakan bahasa 
Inggris untuk 
menyatakan dan 
menanyakan tentang 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
jujur, disiplin, percaya diri, 
kerjasama, dan 
bertanggung jawab.  
 Secara kolaboratif, siswa berusaha 
menggunakan bahasa Inggris untuk 
menyatakan dan menanyakan tentang 
tindakan/kegiatan/kejadian yang 
sudah/telah dilakukan/terjadi 
dikaitkan dengan satu titik waktu di 
waktu lampau, saat ini, dan waktu 
yang akan datang serta responnya 
dalam konteks pembelajaran, 
simulasi, role-play, dan kegiatan lain 
yang terstruktur. 
Mengasosiasi 
 Siswa membandingkan ungkapan 
menyatakan dan menanyakan tentang 
tindakan/kegiatan/kejadian yang 
sudah/telah dilakukan/terjadi 
dikaitkan dengan satu titik waktu di 
waktu lampau, saat ini, dan waktu 
yang akan datang serta responnya 
yang telah dikumpulkan dari berbagai 
sumber tersebut di atas. 
 Siswa membandingkan ungkapan 
menyatakan dan menanyakan tentang 
tindakan/kegiatan/kejadian yang 
sudah/telah dilakukan/terjadi 
dikaitkan dengan satu titik waktu di 
waktu lampau, saat ini, dan waktu 
yang akan datang serta responnya 
yang telah dipelajari  tersebut di atas 
tindakan/kegiatan/kejadi
an yang sudah/telah 
dilakukan/terjadi 
dikaitkan dengan satu 
titik waktu di waktu 
lampau, saat ini, dan 
waktu yang akan datang 
ketika muncul 
kesempatan di dalam 
dan di luar kelas. 
 Observasi terhadap 
kesungguhan siswa 
dalam proses 
pembelajaran di setiap 
tahapan. 
 Observasi terhadap 
kesantunan dan 
kepedulian dalam 
melaksanakan 
komunikasi di dalam 
dan di luar kelas. 
Penilaian diri: 
Pernyataan siswa secara tertulis 
dalam jurnal belajar sederhana 
bahasa Indonesia atau bahasa 
Inggris (jika mungkin) tentang 
pengalaman belajar berinteraksi 
dengan menyatakan dan 
menanyakan tentang 
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Alokasi 
Waktu 
Sumber Belajar 
dengan yang ada di sumber-sumber 
lain, atau dengan yang digunakan 
dalam bahasa lain.  
 Siswa memperoleh balikan 
(feedback) dari guru dan teman 
tentang fungsi sosial dan unsur 
kebahasaan yang digunakan. 
Mengkomunikasikan 
 Siswa menggunakan bahasa Inggris 
setiap kali muncul kesempatan untuk 
menyatakan dan menanyakan tentang 
tindakan/kegiatan/kejadian yang 
sudah/telah dilakukan/terjadi 
dikaitkan dengan satu titik waktu di 
waktu lampau, saat ini, dan waktu 
yang akan datang serta responnya, di 
dalam dan di luar kelas, dengan unsur 
kebahasaan yang sesuai dengan 
fungsi sosialnya.  
 Siswa berupaya berbicara secara 
lancar dengan ucapan, tekanan kata, 
intonasi yang benar dan menulis 
dengan ejaan dan tanda baca yang 
benar, serta tulisan yang jelas dan 
rapi. 
 Siswa membicarakan permasalahan 
yang dialami dalam menggunakan 
bahasa Inggris untuk menyatakan dan 
tindakan/kegiatan/kejadian yang 
sudah/telah dilakukan/terjadi 
dikaitkan dengan satu titik 
waktu di waktu lampau, saat ini, 
dan waktu yang akan datang, 
termasuk kemudahan dan 
kesulitannya. 
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Alokasi 
Waktu 
Sumber Belajar 
menanyakan tentang 
tindakan/kegiatan/kejadian yang 
sudah/telah dilakukan/terjadi 
dikaitkan dengan satu titik waktu di 
waktu lampau, saat ini, dan waktu 
yang akan datang serta responnya dan 
menuliskannya dalam jurnal belajar 
sederhana dalam bahasa Indonesia 
atau bahasa Inggris jika mungkin. 
3.8 Menganalisis fungsi 
sosial, struktur teks, dan 
unsur kebahasaan dari 
teks biografi tentang 
tokoh terkenal, sesuai 
dengan konteks 
penggunaannya. 
4.11. Menangkap makna 
dalam teks biografi 
tokoh terkenal. 
Teks biografi tentang 
tokoh terkenal 
Fungsi sosial  
Meneladani,  
membanggakan, 
mengagumi 
Struktur text 
(gagasan utama dan 
informasi rinci) 
a. Mengenalkan 
tokohnya dan 
uraian umum 
tentang 
ketokohannya 
b. Menyebutkan 
urutan tindakan/ 
kejadian/peristiwa 
Mengamati 
 Siswa menyalin dengan tulisan 
tangan yang rapi beberapa teks 
biografi tentang tokoh terkenal dari 
berbagai sumber, dengan 
menggunakan ejaan dan tanda baca 
dengan benar. 
 Siswa membaca dan mendengarkan 
teks biografi tentang tokoh terkenal 
tersebut untuk memahami isi 
pesannya. 
 Dengan bimbingan guru, siswa 
mengidentifikasi fungsi sosialnya, 
struktur teks (termasuk a.l. gagasan 
utama dan informasi rinci) dari teks 
biografi tentang tokoh terkenal 
tersebut. 
Menanya 
KRITERIA PENILAIAN 
 Tingkat pemahaman 
fungsi sosial teks 
biografi tentang tokoh 
terkenal. 
 Tingkat kelengkapan 
dan keruntutan 
pemahaman isi pesan 
teks biografi tentang 
tokoh terkenal. 
 Tingkat ketepatan unsur 
kebahasaan: tata bahasa, 
kosa kata, ucapan, 
tekanan kata, intonasi, 
ejaan, tanda baca, 
kerapihan tulisan 
tangan. 
  Buku Teks 
wajib 
 Keteladanan 
ucapan dan 
tindakan guru 
menggunakan 
setiap tindakan 
komunikasi 
interpersonal/ 
transaksional  
dengan benar 
dan akurat 
 Contoh teks dari 
sumber otentik 
 Sumber dari 
internet, seperti: 
- www.daily
english.co
m 
- http://ameri
canenglish.
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Alokasi 
Waktu 
Sumber Belajar 
yang dilakukan 
atau dialami tokoh 
secara kronologis, 
dan runtut yang 
mencerminkan 
ketokohannya 
Unsur kebahasaan 
(1) Kosa kata terkait 
dengan topik yang 
dibahas 
(2) Tata bahasa: semua 
Past Tense, dan 
kata-kata 
penghubung yang 
menunjukkan 
urutan secara 
kronologis 
(3) Penggunaan 
nominal singular 
dan plural secara 
tepat, dengan atau 
tanpa a, the, this, 
those, my, their, 
dsb secara tepat 
dalam frasa 
nominal  
(4) Ucapan, tekanan 
kata, intonasi 
Dengan bimbingan dan arahan guru, siswa 
menanyakan dan mempertanyakan tentang 
fungsi sosial, struktur teks, dan unsur 
kebahasaan dari setiap teks biografi tentang 
tokoh terkenal tersebut. 
Mengumpulkan Informasi 
 Secara kolaboratif, siswa mencari 
dan mengumpulan beberapa teks 
biografi tentang tokoh terkenal dari 
berbagai sumber, termasuk dari 
internet, film, koran, majalah, buku 
teks, dsb. 
 Siswa membaca rujukan dari 
berbagai sumber, termasuk buku 
teks, untuk mengetahui fungsi sosial, 
struktur teks, dan unsur kebahasaan 
dari teks biografi tentang tokoh 
terkenal. 
 Siswa membaca semua teks biografi 
tentang tokoh terkenal yang telah 
terkumpul tsb., secara lebih cermat 
dengan cara mengidentifikasi dan 
menyebutkan: 
- fungsi sosial setiap teks 
- jenis atau golongan dari obyek 
yang dipaparkan 
 Sikap tanggung jawab, 
kerjasama, cinta damai, 
dan percaya diri yang 
menyertai tindakan 
memahami isi pesan 
teks biografi tentang 
tokoh terkenal. 
 
CARA PENILAIAN: 
Kinerja (praktik) 
Menganalisis isi pesan teks 
biografi tentang tokoh terkenal. 
Observasi:   
(penilaian yang bertujuan untuk 
memberikan balikan secara lebih 
cepat) 
 Observasi terhadap 
tindakan siswa berusaha 
memahami dan 
menganalisis isi pesan 
teks biografi tentang 
tokoh terkenal. 
 Observasi terhadap 
kesungguhan, tanggung 
jawab, dan kerja sama 
siswa dalam proses 
state.gov/fil
es/ae/resour
ce_files 
- http://learn
english.brit
ishcouncil.
org/en/ 
- https://ww
w.google.c
om/ 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
(5) Ejaan dan tanda 
baca 
(6) Tulisan tangan 
Topik 
Tokoh yang memberi 
inspirasi dan pengalaman 
hidupnya yang relevan 
dengan hidap siswa sebagai 
remaja dan pelajar SMA, 
dengan memberikan 
keteladanan tentang 
perilaku jujur, disiplin, 
percaya diri, kerjasama dan 
bertanggung jawab. 
 
- nama, bagian-bagian, sifat dan 
perilaku  yang umum ditemukan/ 
dilihat  
- kosa kata, tata bahasa, ucapan, 
tekanan kata, ejaan, tanda baca 
yang digunakan 
Mengasosiasi 
 Siswa membandingkan fungsi sosial, 
struktur teks, dan unsur kebahasaan 
dari beberapa teks biografi tentang 
tokoh terkenal yang telah 
dikumpulkan dari berbagai sumber 
tersebut di atas. 
 Siswa memperoleh balikan (feedback) 
dari guru dan teman tentang hasil 
analisis mereka tentang fungsi sosial, 
struktur teks, dan unsur kebahasaan 
yang digunakan dalam teks biografi 
pendek dan sederhana tentang tokoh 
terkenal yang mereka baca.  
Mengkomunikasikan 
 Siswa menyampaikan beberapa teks 
biografi tentang tokoh terkenal 
sederhana yang telah dibaca atau 
dibuat sendiri kepada teman-
temannya, dengan cara antara lain 
membacakan, menyalin/menulis dan 
pembelajaran di setiap 
tahapan. 
Penilaian diri: 
Pernyataan siswa secara tertulis 
dalam jurnal belajar sederhana 
berbahasa Indonesia atau bahasa 
Inggris (jika mungkin) tentang 
pengalaman belajar 
menganalisis teks biografi 
tentang tokoh terkenal, termasuk 
kemudahan dan kesulitannya. 
Tes tertulis 
Membaca teks yang menuntut 
pemahaman tentang teks 
biografi tentang tokoh terkenal. 
Portofolio 
 Kumpulan hasil analisis 
tentang beberapa teks 
biografi tentang tokoh 
terkenal yang telah 
dibuat. 
 Lembar soal dan hasil tes 
 
 
209 
 
209 
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Alokasi 
Waktu 
Sumber Belajar 
menerbitkan di majalah dinding, 
bertanya jawab, membahas 
pandangan masing-masing tentang isi 
teks biografi pendek dan sederhana 
tentang tokoh terkenal, dsb. 
 Siswa berupaya membaca secara 
lancar dengan ucapan, tekanan kata, 
intonasi yang benar dan menulis 
dengan ejaan dan tanda baca yang 
benar, serta tulisan yang jelas dan 
rapi. 
 Siswa membicarakan permasalahan 
yang dialami dalam memahami teks 
biografi tentang tokoh terkenal dan 
menuliskannya dalam jurnal belajar 
sederhana dalam bahasa Indonesia 
atau bahasa Inggris jika mungkin. 
3.9 Menganalisis fungsi 
sosial, struktur teks, dan 
unsur kebahasaan untuk 
menyatakan dan 
menanyakan tentang 
pengandaian 
terjadinya/dilakukannya 
sesuatu yang tidak 
nyata pada saat ini, 
sesuai dengan konteks 
penggunaannya. 
Teks lisan dan tulis untuk 
menyatakan dan 
menanyakan tentang 
pengandaian 
terjadinya/dilakukannya 
sesuatu yang tidak nyata 
pada saat ini  
Fungsi sosial  
Mengamati 
 Siswa terbiasa atau sering mendengar 
dan menyaksikan guru dan warga 
sekolah lain menyatakan dan 
menanyakan tentang pengandaian 
terjadinya/dilakukannya sesuatu yang 
tidak nyata pada saat ini, serta 
responnya, dalam bahasa Inggris, 
dengan unsur kebahasaan yang sesuai 
dengan fungsi sosialnya. 
KRITERIA PENILAIAN 
 Tingkat ketercapaian 
fungsi sosial 
menyatakan dan 
menanyakan tentang 
pengandaian 
terjadinya/dilakukannya 
sesuatu yang tidak nyata 
pada saat ini, serta 
responnya. 
8 JP  Buku Teks 
wajib 
 Keteladanan 
ucapan dan 
tindakan guru 
menggunakan 
setiap tindakan 
komunikasi 
interpersonal/ 
transaksional  
dengan benar 
dan akurat 
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SILABUS BAHASA INGGRIS KELAS XI PEMINATAN 
Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
4.12. Menyusun teks lisan 
dan tulis untuk 
menyatakan dan 
menanyakan tentang 
pengandaian 
terjadinya/dilakukannya 
sesuatu yang tidak 
nyata pada saat ini, 
dengan memperhatikan 
fungsi sosial, struktur 
teks, dan unsur 
kebahasaan yang benar 
dan sesuai konteks. 
Menjelaskan, menyesali 
keadaan, berandai-andai, 
dsb. 
Struktur teks 
If I had a wing like the 
bird, I would fly fast to 
school so that I would not 
be late. But, I don’t have 
wings, and I’ll be sure be 
late.;  
I don’t know how to help 
you. If I could help you, I 
would. But, I’m sorry I 
can’t.,  dan semacamnya. 
Unsur kebahasaan 
(1) Kata untuk 
menyatakan 
pengandaian: if … 
dengan kata kerja 
dalam Simple Past 
Tense 
(2) Klausa dengan 
kata kerja bantu 
would, could 
(3) Kosa kata: 
tindakan dan 
kegiatan yang 
 Siswa dituntut untuk mencontoh 
kebiasaan tersebut dengan 
menyatakan dan menanyakan tentang 
pengandaian terjadinya/dilakukannya 
sesuatu yang tidak nyata pada saat ini 
serta responnya, dalam bahasa 
Inggris, dengan unsur kebahasaan 
yang sesuai dengan fungsi sosialnya. 
Menanya 
Dengan bimbingan dan arahan guru, siswa 
menanyakan dan mempertanyakan antara lain 
tentang perbedaan antara cara menyatakan dan 
menanyakan tentang pengandaian 
terjadinya/dilakukannya sesuatu yang tidak 
nyata pada saat ini serta responnya, dalam 
bahasa Inggris dengan yang ada dalam bahasa 
Indonesia, kemungkinan menggunakan 
ungkapan lain, akibat jika tidak melakukan, dsb. 
Mengumpulkan Informasi 
 Siswa mendengarkan dan 
menyaksikan banyak contoh interaksi 
dengan menyatakan dan menanyakan 
tentang pengandaian 
terjadinya/dilakukannya sesuatu yang 
tidak nyata pada saat ini serta 
responnya dalam bahasa Inggris dari 
film, kaset, buku teks, dsb. 
 Tingkat kelengkapan 
dan keruntutan struktur 
ungkapan untuk 
menyatakan dan 
menanyakan tentang 
pengandaian 
terjadinya/dilakukannya 
sesuatu yang tidak nyata 
pada saat ini, serta 
responnya. 
 Tingkat ketepatan unsur 
kebahasaan: tata bahasa, 
kosa kata, ucapan, 
tekanan kata, intonasi, 
ejaan, tanda baca, 
tulisan tangan. 
 Sikap santun, peduli, 
percaya diri dan cinta 
damai yang menyertai 
ungkapan menyatakan 
dan menanyakan tentang 
pengandaian 
terjadinya/dilakukannya 
sesuatu yang tidak nyata 
pada saat ini, serta 
responnya. 
 
 Contoh peragaan 
dalam bentuk  
rekaman 
CD/VCD/ 
DVD/kaset 
 Contoh interaksi 
tertulis 
 Contoh teks 
tertulis 
 Sumber dari 
internet, seperti: 
- www.daily
english.co
m 
- http://ameri
canenglish.
state.gov/fil
es/ae/resour
ce_files 
- http://learn
english.brit
ishcouncil.
org/en/ 
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SILABUS BAHASA INGGRIS KELAS XI PEMINATAN 
Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
terkait dengan 
pembelajaran di 
SMA dan 
kehidupan siswa 
sebagai remaja 
(4) Penggunaan 
nominal singular 
dan plural secara 
tepat, dengan atau 
tanpa a, the, this, 
those, my, their, 
dsb secara tepat 
dalam frasa 
nominal  
(5) Ucapan, tekanan 
kata, intonasi,  
(6) Ejaan dan tanda 
baca 
(7) Tulisan tangan. 
Topik 
Kegiatan dan tindakan 
yang penting dan relevan 
dengan siswa SMA yang 
memberikan keteladanan 
tentang perilaku disiplin, 
jujur, peduli, pola hidup 
 Siswa menirukan contoh-contoh 
interaksi dengan menyatakan dan 
menanyakan tentang pengandaian 
terjadinya/dilakukannya sesuatu yang 
tidak nyata pada saat ini serta 
responnya dalam bahasa Inggris 
dengan ucapan, tekanan kata, 
intonasi, dan sikap yang benar. 
 Dengan bimbingan dan arahan guru, 
siswa mengidentifikasi ciri-ciri 
(fungsi sosial, struktur teks, dan unsur 
kebahasaan) interaksi dengan 
menyatakan dan menanyakan tentang 
pengandaian terjadinya/dilakukannya 
sesuatu yang tidak nyata pada saat 
ini. 
 Secara kolaboratif, siswa berusaha 
menggunakan bahasa Inggris untuk 
menyatakan dan menanyakan tentang 
pengandaian terjadinya/dilakukannya 
sesuatu yang tidak nyata pada saat ini 
serta responnya dalam konteks 
pembelajaran, simulasi, role-play, 
dan kegiatan lain yang terstruktur. 
Mengasosiasi 
 Siswa membandingkan ungkapan 
menyatakan dan menanyakan tentang 
pengandaian terjadinya/dilakukannya 
CARA PENILAIAN: 
Kinerja (praktik) 
Simulasi dan/atau bermain peran 
(role play) untuk menyatakan 
dan menanyakan tentang 
pengandaian 
terjadinya/dilakukannya sesuatu 
yang tidak nyata pada saat ini, 
serta responnya. 
Observasi:   
(penilaian yang bertujuan untuk 
memberikan balikan secara lebih 
cepat) 
 Observasi terhadap 
tindakan siswa 
menggunakan bahasa 
Inggris untuk 
menyatakan dan 
menanyakan tentang 
pengandaian 
terjadinya/dilakukannya 
sesuatu yang tidak nyata 
pada saat ini ketika 
muncul kesempatan di 
dalam dan di luar kelas. 
 Observasi terhadap 
kesungguhan siswa 
dalam proses 
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SILABUS BAHASA INGGRIS KELAS XI PEMINATAN 
Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
sehat, dan ramah 
lingkungan. 
 
sesuatu yang tidak nyata pada saat ini 
serta responnya yang telah 
dikumpulkan dari berbagai sumber 
tersebut di atas. 
 Siswa membandingkan ungkapan 
menyatakan dan menanyakan tentang 
pengandaian terjadinya/dilakukannya 
sesuatu yang tidak nyata pada saat ini 
serta responnya yang telah dipelajari  
tersebut di atas dengan yang ada di 
sumber-sumber lain, atau dengan 
yang digunakan dalam bahasa lain.  
 Siswa memperoleh balikan 
(feedback) dari guru dan teman 
tentang fungsi sosial dan unsur 
kebahasaan yang digunakan. 
Mengkomunikasikan 
 Siswa menggunakan bahasa Inggris 
setiap kali muncul kesempatan untuk 
menyatakan dan menanyakan tentang 
pengandaian terjadinya/dilakukannya 
sesuatu yang tidak nyata pada saat ini 
serta responnya, di dalam dan di luar 
kelas, dengan unsur kebahasaan yang 
sesuai dengan fungsi sosialnya.  
 Siswa berupaya berbicara secara 
lancar dengan ucapan, tekanan kata, 
intonasi yang benar dan menulis 
pembelajaran di setiap 
tahapan. 
 Observasi terhadap 
kesantunan dan 
kepedulian dalam 
melaksanakan 
komunikasi di dalam 
dan di luar kelas. 
Penilaian diri: 
Pernyataan siswa secara tertulis 
dalam jurnal belajar sederhana 
bahasa Indonesia atau bahasa 
Inggris (jika mungkin) tentang 
pengalaman belajar berinteraksi 
dengan menyatakan dan 
menanyakan tentang 
pengandaian 
terjadinya/dilakukannya sesuatu 
yang tidak nyata pada saat ini, 
termasuk kemudahan dan 
kesulitannya. 
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SILABUS BAHASA INGGRIS KELAS XI PEMINATAN 
Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
dengan ejaan dan tanda baca yang 
benar, serta tulisan yang jelas dan 
rapi. 
 Siswa membicarakan permasalahan 
yang dialami dalam menggunakan 
bahasa Inggris untuk menyatakan dan 
menanyakan tentang pengandaian 
terjadinya/dilakukannya sesuatu yang 
tidak nyata pada saat ini serta 
responnya dan menuliskannya dalam 
jurnal belajar sederhana dalam bahasa 
Indonesia atau bahasa Inggris jika 
mungkin. 
3.10 Menganalisis fungsi 
sosial, struktur teks, dan 
unsur kebahasaan untuk 
menyatakan dan 
menanyakan tentang 
pengandaian 
terjadinya/dilakukannya 
sesuatu yang tidak 
nyata pada waktu 
lampau, sesuai dengan 
konteks 
penggunaannya.  
4.13. Menyusun teks lisan 
dan tulis untuk 
menyatakan dan 
menanyakan tentang 
Teks lisan dan tulis untuk 
menyatakan dan 
menanyakan tentang 
pengandaian 
terjadinya/dilakukannya 
sesuatu yang tidak nyata 
pada waktu lampau  
Fungsi sosial  
Menjelaskan, menyesali 
keadaan, berandai-andai, 
dsb. 
Struktur teks 
The big flood would not 
have happened, if they 
Mengamati 
 Siswa terbiasa atau sering mendengar 
dan menyaksikan guru dan warga 
sekolah lain menyatakan dan 
menanyakan tentang pengandaian 
terjadinya/dilakukannya sesuatu yang 
tidak nyata pada waktu lampau, serta 
responnya, dalam bahasa Inggris, 
dengan unsur kebahasaan yang sesuai 
dengan fungsi sosialnya. 
 Siswa dituntut untuk mencontoh 
kebiasaan tersebut dengan 
menyatakan dan menanyakan tentang 
pengandaian terjadinya/dilakukannya 
sesuatu yang tidak nyata pada waktu 
KRITERIA PENILAIAN 
 Tingkat ketercapaian 
fungsi sosial 
menyatakan dan 
menanyakan tentang 
pengandaian 
terjadinya/dilakukannya 
sesuatu yang tidak nyata 
pada waktu lampau, 
serta responnya. 
 Tingkat kelengkapan 
dan keruntutan struktur 
ungkapan untuk 
menyatakan dan 
menanyakan tentang 
8 JP  Buku Teks 
wajib 
 Keteladanan 
ucapan dan 
tindakan guru 
menggunakan 
setiap tindakan 
komunikasi 
interpersonal/ 
transaksional  
dengan benar 
dan akurat 
 Contoh peragaan 
dalam bentuk  
rekaman 
CD/VCD/ 
DVD/kaset 
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SILABUS BAHASA INGGRIS KELAS XI PEMINATAN 
Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
pengandaian 
terjadinya/dilakukannya 
sesuatu yang tidak 
nyata pada waktu 
lampau, dengan 
memperhatikan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan yang 
benar dan sesuai 
konteks 
 
 
hadn’t cut the trees 
excessively;  
She would not have met 
her husband if she had not 
gone to my sister’s 
wedding party.  dan 
semacamnya. 
Unsur kebahasaan 
(1) Kata untuk 
menyatakan 
pengandaian: if … 
dengan kata kerja 
dalam Past Perfect 
tense 
(2) Klausa dengan 
kata kerja bantu 
would have, could 
have 
(3) Kosa kata: 
tindakan dan 
kegiatan yang 
terkait dengan 
pembelajaran di 
SMA dan 
kehidupan siswa 
sebagai remaja 
lampau serta responnya, dalam 
bahasa Inggris, dengan unsur 
kebahasaan yang sesuai dengan 
fungsi sosialnya. 
Menanya 
Dengan bimbingan dan arahan guru, siswa 
menanyakan dan mempertanyakan antara lain 
tentang perbedaan antara cara menyatakan dan 
menanyakan tentang pengandaian 
terjadinya/dilakukannya sesuatu yang tidak 
nyata pada waktu lampau serta responnya, 
dalam bahasa Inggris dengan yang ada dalam 
bahasa Indonesia, kemungkinan menggunakan 
ungkapan lain, akibat jika tidak melakukan, dsb. 
Mengumpulkan Informasi 
 Siswa mendengarkan dan 
menyaksikan banyak contoh interaksi 
dengan menyatakan dan menanyakan 
tentang pengandaian 
terjadinya/dilakukannya sesuatu yang 
tidak nyata pada waktu lampau serta 
responnya dalam bahasa Inggris dari 
film, kaset, buku teks, dsb. 
 Siswa menirukan contoh-contoh 
interaksi dengan menyatakan dan 
menanyakan tentang pengandaian 
terjadinya/dilakukannya sesuatu yang 
tidak nyata pada waktu lampau serta 
pengandaian 
terjadinya/dilakukannya 
sesuatu yang tidak nyata 
pada waktu lampau, 
serta responnya. 
 Tingkat ketepatan unsur 
kebahasaan: tata bahasa, 
kosa kata, ucapan, 
tekanan kata, intonasi, 
ejaan, tanda baca, 
tulisan tangan. 
 Sikap santun, peduli, 
percaya diri dan cinta 
damai yang menyertai 
ungkapan menyatakan 
dan menanyakan tentang 
pengandaian 
terjadinya/dilakukannya 
sesuatu yang tidak nyata 
pada waktu lampau, 
serta responnya. 
 
CARA PENILAIAN: 
Kinerja (praktik) 
Simulasi dan/atau bermain peran 
(role play) untuk menyatakan 
dan menanyakan tentang 
 Contoh interaksi 
tertulis 
 Contoh teks 
tertulis 
 Sumber dari 
internet, seperti: 
- www.daily
english.co
m 
- http://ameri
canenglish.
state.gov/fil
es/ae/resour
ce_files 
- http://learn
english.brit
ishcouncil.
org/en/ 
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SILABUS BAHASA INGGRIS KELAS XI PEMINATAN 
Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
(4) Penggunaan 
nominal singular 
dan plural secara 
tepat, dengan atau 
tanpa a, the, this, 
those, my, their, 
dsb secara tepat 
dalam frasa 
nominal  
(5) Ucapan, tekanan 
kata, intonasi,  
(6) Ejaan dan tanda 
baca 
(7) Tulisan tangan. 
Topik 
Kegiatan dan tindakan 
yang penting dan relevan 
dengan siswa SMA yang 
memberikan keteladanan 
tentang perilaku disiplin, 
jujur, peduli, pola hidup 
sehat, dan ramah 
lingkungan.  
responnya dalam bahasa Inggris 
dengan ucapan, tekanan kata, 
intonasi, dan sikap yang benar. 
 Dengan bimbingan dan arahan guru, 
siswa mengidentifikasi ciri-ciri 
(fungsi sosial, struktur teks, dan unsur 
kebahasaan) interaksi dengan 
menyatakan dan menanyakan tentang 
pengandaian terjadinya/dilakukannya 
sesuatu yang tidak nyata pada waktu 
lampau. 
 Secara kolaboratif, siswa berusaha 
menggunakan bahasa Inggris untuk 
menyatakan dan menanyakan tentang 
pengandaian terjadinya/dilakukannya 
sesuatu yang tidak nyata pada waktu 
lampau serta responnya dalam 
konteks pembelajaran, simulasi, role-
play, dan kegiatan lain yang 
terstruktur. 
Mengasosiasi 
 Siswa membandingkan ungkapan 
menyatakan dan menanyakan tentang 
pengandaian terjadinya/dilakukannya 
sesuatu yang tidak nyata pada waktu 
lampau serta responnya yang telah 
dikumpulkan dari berbagai sumber 
tersebut di atas. 
pengandaian 
terjadinya/dilakukannya sesuatu 
yang tidak nyata pada waktu 
lampau, serta responnya. 
Observasi:   
(penilaian yang bertujuan untuk 
memberikan balikan secara lebih 
cepat) 
 Observasi terhadap 
tindakan siswa 
menggunakan bahasa 
Inggris untuk 
menyatakan dan 
menanyakan tentang 
pengandaian 
terjadinya/dilakukannya 
sesuatu yang tidak nyata 
pada waktu lampau serta 
responnya ketika 
muncul kesempatan di 
dalam dan di luar kelas. 
 Observasi terhadap 
kesungguhan siswa 
dalam proses 
pembelajaran di setiap 
tahapan. 
 Observasi terhadap 
kesantunan dan 
kepedulian dalam 
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SILABUS BAHASA INGGRIS KELAS XI PEMINATAN 
Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
 Siswa membandingkan ungkapan 
menyatakan dan menanyakan tentang 
pengandaian terjadinya/dilakukannya 
sesuatu yang tidak nyata pada waktu 
lampau serta responnya yang telah 
dipelajari  tersebut di atas dengan 
yang ada di sumber-sumber lain, atau 
dengan yang digunakan dalam bahasa 
lain.  
 Siswa memperoleh balikan 
(feedback) dari guru dan teman 
tentang fungsi sosial dan unsur 
kebahasaan yang digunakan. 
Mengkomunikasikan 
 Siswa menggunakan bahasa Inggris 
setiap kali muncul kesempatan untuk 
menyatakan dan menanyakan tentang 
pengandaian terjadinya/dilakukannya 
sesuatu yang tidak nyata pada waktu 
lampau serta responnya, di dalam dan 
di luar kelas, dengan unsur 
kebahasaan yang sesuai dengan 
fungsi sosialnya.  
 Siswa berupaya berbicara secara 
lancar dengan ucapan, tekanan kata, 
intonasi yang benar dan menulis 
dengan ejaan dan tanda baca yang 
melaksanakan 
komunikasi di dalam 
dan di luar kelas. 
Penilaian diri: 
Pernyataan siswa secara tertulis 
dalam jurnal belajar sederhana 
bahasa Indonesia atau bahasa 
Inggris (jika mungkin) tentang 
pengalaman belajar berinteraksi 
dengan menyatakan dan 
menanyakan tentang 
pengandaian 
terjadinya/dilakukannya sesuatu 
yang tidak nyata pada waktu 
lampau serta responnya, 
termasuk kemudahan dan 
kesulitannya. 
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SILABUS BAHASA INGGRIS KELAS XI PEMINATAN 
Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
benar, serta tulisan yang jelas dan 
rapi. 
 Siswa membicarakan permasalahan 
yang dialami dalam menggunakan 
bahasa Inggris untuk menyatakan dan 
menanyakan tentang pengandaian 
terjadinya/dilakukannya sesuatu yang 
tidak nyata pada waktu lampau serta 
responnya dan menuliskannya dalam 
jurnal belajar sederhana dalam bahasa 
Indonesia atau bahasa Inggris jika 
mungkin. 
3.11 Menganalisis fungsi 
sosial, struktur teks, dan 
unsur kebahasaan dari 
teks eksposisi hortatori 
tentang topik yang 
hangat dibicarakan 
umum, sesuai dengan 
konteks penggunaannya 
4.14. Menangkap makna 
dalam teks eksposisi 
hortatori tentang topik 
yang hangat 
dibicarakan umum. 
4.15. Menyunting teks 
ekspisisi hortatori, lisan 
dan tulis,  tentang topik 
Teks eksposisi hortatory 
tentang topik yang hangat 
dibicarakan umum 
Fungsi sosial  
Menyatakan pendapat 
tentang berbagai topik 
secara hortatory dan 
bertanggung jawab 
Struktur text 
(gagasan utama dan 
informasi rinci) 
a. Menyebutkan 
topik serta 
pandangan atau 
Mengamati 
 Siswa menyalin dengan tulisan 
tangan yang rapi beberapa teks 
eksposisi hortatory tentang topik 
yang hangat dibicarakan umum dari 
berbagai sumber, dengan 
menggunakan ejaan dan tanda baca 
dengan benar. 
 Siswa membaca dan mendengarkan 
teks eksposisi hortatory tersebut 
untuk memahami isi pesannya. 
 Dengan bimbingan guru, siswa 
mengidentifikasi fungsi sosialnya, 
struktur teks (termasuk a.l. gagasan 
KRITERIA PENILAIAN 
 Tingkat pemahaman 
fungsi sosial teks teks 
eksposisi hortatory 
tentang topik yang 
hangat dibicarakan 
umum. 
 Tingkat kelengkapan 
dan keruntutan 
pemahaman isi pesan 
teks eksposisi hortatory 
tentang topik yang 
hangat dibicarakan 
umum. 
20 JP  Buku Teks 
wajib 
 Keteladanan 
ucapan dan 
tindakan guru 
menggunakan 
setiap tindakan 
komunikasi 
interpersonal/ 
transaksional  
dengan benar 
dan akurat 
 Contoh teks dari 
sumber otentik 
 Sumber dari 
internet, seperti: 
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SILABUS BAHASA INGGRIS KELAS XI PEMINATAN 
Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
yang hangat 
dibicarakan umum, 
dengan memperhatikan 
fungsi sosial, struktur 
teks, dan unsur 
kebahasaan yang benar 
dan sesuai konteks. 
4.16. Menyusun teks 
eksposisi hortatori, 
lisan dan tulis,  tentang 
topik yang hangat 
dibicarakan umum, 
dengan memperhatikan 
fungsi sosial, struktur 
teks, dan unsur 
kebahasaan yang benar 
dan sesuai konteks. 
 
posisi penulis 
tentang topik tsb 
secara umum 
b. Menyebutkan 
serangkaian 
argumentasi, 
secara hortatory, 
yang masing-
masing diawali 
dengan pernyataan 
pendukung dan 
penjelasannya. 
c. Mengakhiri 
dengan 
menawarkan jalan 
keluar/ solusi 
untuk mengatasi 
permasalahan 
tersebut. 
Unsur kebahasaan 
(1) Kosa kata terkait 
dengan topik yang 
dibahas 
(2) Tata bahasa terkait 
dengan penyusunan 
argumentasi, a.l. 
Simple Present 
Tense, kata kerja 
utama dan informasi rinci) dari teks 
eksposisi hortatory tersebut. 
Menanya 
Dengan bimbingan dan arahan guru, siswa 
menanyakan dan mempertanyakan tentang 
fungsi sosial, struktur teks, dan unsur 
kebahasaan dari setiap teks eksposisi hortatory 
tersebut. 
Mengumpulkan Informasi 
 Secara kolaboratif, siswa mencari 
dan mengumpulan beberapa teks 
eksposisi hortatory dari berbagai 
sumber, termasuk dari internet, film, 
koran, majalah, buku teks, dsb. 
 Siswa membaca rujukan dari 
berbagai sumber, termasuk buku 
teks, untuk mengetahui fungsi sosial, 
struktur teks, dan unsur kebahasaan 
dari teks eksposisi hortatory. 
 Siswa membaca semua teks 
eksposisi hortatory yang telah 
terkumpul tsb., secara lebih cermat 
dengan cara mengidentifikasi dan 
menyebutkan: 
- fungsi sosial setiap teks 
 Tingkat ketepatan unsur 
kebahasaan: tata bahasa, 
kosa kata, ucapan, 
tekanan kata, intonasi, 
ejaan, tanda baca, 
kerapihan tulisan 
tangan. 
 Sikap tanggung jawab, 
kerjasama, cinta damai, 
dan percaya diri yang 
menyertai tindakan 
memahami isi pesan 
teks eksposisi hortatory 
tentang topik yang 
hangat dibicarakan 
umum. 
 
CARA PENILAIAN: 
Kinerja (praktik) 
Menganalisis isi pesan teks 
eksposisi hortatory tentang topik 
yang hangat dibicarakan umum. 
Observasi:   
(penilaian yang bertujuan untuk 
memberikan balikan secara lebih 
cepat) 
- www.daily
english.co
m 
- http://ameri
canenglish.
state.gov/fil
es/ae/resour
ce_files 
- http://learn
english.brit
ishcouncil.
org/en/ 
- https://ww
w.google.c
om/ 
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SILABUS BAHASA INGGRIS KELAS XI PEMINATAN 
Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
be, have, dan kata 
sambung seperti 
first, similarly, 
finally, dsb. 
(3) Penggunaan 
nominal singular 
dan plural secara 
tepat, dengan atau 
tanpa a, the, this, 
those, my, their, 
dsb secara tepat 
dalam frasa 
nominal  
(4) Ucapan, tekanan 
kata, intonasi 
(5) Ejaan dan tanda 
baca 
(6) Tulisan tangan 
Topik 
Institusi, benda, binatang 
dan gejala/peristiwa alam 
dan sosial terkait dengan 
mata pelajaran lain di 
Kelas XI, dengan 
memberikan keteladanan 
tentang perilaku jujur, 
disiplin, percaya diri, 
- jenis atau golongan dari obyek 
yang dipaparkan 
- nama, bagian-bagian, sifat dan 
perilaku  yang umum ditemukan/ 
dilihat  
- kosa kata, tata bahasa, ucapan, 
tekanan kata, ejaan, tanda baca 
yang digunakan 
Mengasosiasi 
 Siswa membandingkan fungsi sosial, 
struktur teks, dan unsur kebahasaan 
dari beberapa teks eksposisi hortatory 
yang telah dikumpulkan dari berbagai 
sumber tersebut di atas. 
 Siswa memperoleh balikan (feedback) 
dari guru dan teman tentang hasil 
analisis mereka tentang fungsi sosial, 
struktur teks, dan unsur kebahasaan 
yang digunakan dalam teks eksposisi 
hortatory yang mereka baca.  
Mengkomunikasikan 
 Siswa menyampaikan beberapa teks 
eksposisi hortatory sederhana yang 
telah dibaca atau dibuat sendiri 
kepada teman-temannya, dengan cara 
antara lain membacakan, 
 Observasi terhadap 
tindakan siswa berusaha 
memahami dan 
menganalisis isi pesan 
teks eksposisi hortatory 
tentang topik yang 
hangat dibicarakan 
umum. 
 Observasi terhadap 
kesungguhan, tanggung 
jawab, dan kerja sama 
siswa dalam proses 
pembelajaran di setiap 
tahapan. 
Penilaian diri: 
Pernyataan siswa secara tertulis 
dalam jurnal belajar sederhana 
berbahasa Indonesia atau bahasa 
Inggris (jika mungkin) tentang 
pengalaman belajar 
menganalisis teks eksposisi 
hortatory tentang topik yang 
hangat dibicarakan umum, 
termasuk kemudahan dan 
kesulitannya. 
Tes tertulis 
Membaca teks yang menuntut 
pemahaman tentang teks 
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SILABUS BAHASA INGGRIS KELAS XI PEMINATAN 
Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
kerjasama dan bertanggung 
jawab. 
 
menyalin/menulis dan menerbitkan di 
majalah dinding, bertanya jawab, 
membahas pandangan masing-masing 
tentang isi teks eksposisi hortatory, 
dsb. 
 Siswa berupaya membaca secara 
lancar dengan ucapan, tekanan kata, 
intonasi yang benar dan menulis 
dengan ejaan dan tanda baca yang 
benar, serta tulisan yang jelas dan 
rapi. 
 Siswa membicarakan permasalahan 
yang dialami dalam memahami teks 
eksposisi hortatory dan 
menuliskannya dalam jurnal belajar 
sederhana dalam bahasa Indonesia 
atau bahasa Inggris jika mungkin. 
eksposisi hortatory tentang topik 
yang hangat dibicarakan umum. 
Portofolio 
 Kumpulan hasil analisis 
tentang beberapa teks 
eksposisi hortatory 
tentang topik yang 
hangat dibicarakan 
umum yang telah dibuat. 
 Lembar soal dan hasil tes 
 
 
3.12 Menganalisis fungsi 
sosial, struktur teks, dan 
unsur kebahasaan dari 
teks naratif berbentuk 
cerita pendek, sesuai 
dengan konteks 
penggunaannya. 
4.17. Menangkap makna teks 
naratif berbentuk cerita 
pendek. 
Teks naratif, berbentuk 
cerita pendek 
Fungsi sosial  
Memperoleh hiburan, 
menghibur dan 
mengajarkan nilai-nilai 
luhur, meneladani nilai-
nilai moral, dsb. 
Struktur text 
Mengamati 
 Siswa menyalin dengan tulisan 
tangan yang rapi beberapa teks 
naratif berbentuk cerita pendek, dari 
berbagai sumber, dengan 
menggunakan ejaan dan tanda baca 
dengan benar. 
 Siswa membaca dan mendengarkan 
cerita pendek tersebut untuk 
memahami isi pesannya. 
KRITERIA PENILAIAN 
 Tingkat pemahaman 
fungsi sosial teks teks 
naratif  berbentuk cerita 
pendek. 
 Tingkat kelengkapan 
dan keruntutan 
pemahaman isi pesan 
cerita pendek. 
16 JP  Buku Teks 
wajib 
 Keteladanan 
ucapan dan 
tindakan guru 
menggunakan 
setiap tindakan 
komunikasi 
interpersonal/ 
transaksional  
dengan benar 
dan akurat 
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SILABUS BAHASA INGGRIS KELAS XI PEMINATAN 
Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
 (gagasan utama dan 
informasi rinci) 
a. Pendahuluan 
(orientasi) dengan 
memperkenalkan 
tokoh, tempat, 
waktu, terjadinya 
cerita. 
b. Penilaian 
(evaluasi) tentang 
situasi dan kondisi 
terjadinya cerita. 
c. Krisis yang terjadi 
terhadap tokoh 
utama (komplikasi) 
d. Akhir cerita di 
mana krisis 
berakhir (resolusi) 
dengan bahagia 
atau sedih 
e. Ulasan atau 
komentar umum 
(reorientasi), 
opsional. 
Unsur kebahasaan 
(1) Tata bahasa: tense 
Simple, 
 Dengan bimbingan guru, siswa 
mengidentifikasi fungsi sosialnya, 
struktur teks (termasuk a.l. gagasan 
utama dan informasi rinci) dari setiap 
cerita pendek tersebut. 
Menanya 
Dengan bimbingan dan arahan guru, siswa 
menanyakan dan mempertanyakan tentang 
fungsi sosial, struktur teks, dan unsur 
kebahasaan dari setiap cerita pendek tersebut. 
Mengumpulkan Informasi 
 Secara kolaboratif, siswa mencari 
dan mengumpulan beberapa cerita 
pendek dari berbagai sumber, 
termasuk dari internet, film, koran, 
majalah, buku teks, dsb. 
 Siswa membaca rujukan dari 
berbagai sumber, termasuk buku 
teks, untuk mengetahui fungsi sosial, 
struktur teks, dan unsur kebahasaan 
dari cerita pendek, termasuk teknik 
membaca (scanning, skimming, 
inferencing, dsb). 
 Siswa membaca semua cerita pendek 
yang telah terkumpul tsb., secara 
lebih cermat untuk memahami 
informasi tersurat maupun tersirat 
 Tingkat ketepatan unsur 
kebahasaan: tata bahasa, 
kosa kata, ucapan, 
tekanan kata, intonasi, 
ejaan, tanda baca, 
kerapihan tulisan 
tangan. 
 Sikap tanggung jawab, 
kerjasama, cinta damai, 
dan percaya diri yang 
menyertai tindakan 
memahami isi pesan 
cerita pendek. 
 
CARA PENILAIAN: 
Kinerja (praktik) 
Menganalisis isi pesan cerita 
pendek. 
Observasi:   
(penilaian yang bertujuan untuk 
memberikan balikan secara lebih 
cepat) 
 Observasi terhadap 
tindakan siswa berusaha 
memahami dan 
 Contoh teks dari 
sumber otentik 
 Sumber dari 
internet, seperti: 
- www.daily
english.co
m 
- http://ameri
canenglish.
state.gov/fil
es/ae/resour
ce_files 
- http://learn
english.brit
ishcouncil.
org/en/ 
- https://ww
w.google.c
om/ 
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SILABUS BAHASA INGGRIS KELAS XI PEMINATAN 
Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
Continuous, 
Perfect, dalam 
bentuk Present 
dan Past, dengan 
atau tanpa kata 
kerja bantu modal, 
secara terintegrasi 
(2) Kosa kata: terkait  
karakter, watak, 
dan setting dalam 
cerita pendek 
(3) Penggunaan 
nominal singular 
dan plural secara 
tepat, dengan atau 
tanpa a, the, this, 
those, my, their, 
dsb secara tepat 
dalam frasa 
nominal  
(4) Semua jenis 
adverbia. 
(5) Ucapan, tekanan 
kata, intonasi 
(6) Ejaan dan tanda 
baca 
(7) Tulisan tangan 
dengan cara mengidentifikasi dan 
menyebutkan: 
- fungsi sosial setiap teks 
- tokoh, tempat, waktu, terjadinya 
cerita 
- krisis yang terjadi terhadap tokoh 
- akhir cerita di mana krisis 
berakhir 
- komentar atau penilaian umum 
tentang cerita pendek (opsional, 
jika ada) 
- kosa kata, tata bahasa, ucapan, 
tekanan kata, ejaan, tanda baca 
yang digunakan 
Mengasosiasi 
 Siswa membandingkan fungsi sosial, 
struktur teks, dan unsur kebahasaan 
dari beberapa cerita pendek yang 
telah dikumpulkan dari berbagai 
sumber tersebut di atas. 
 Siswa memperoleh balikan (feedback) 
dari guru dan teman tentang hasil 
analisis mereka tentang fungsi sosial, 
struktur teks, dan unsur kebahasaan 
yang digunakan dalam cerita pendek 
yang mereka baca.  
menganalisis isi pesan 
cerita pendek. 
 Observasi terhadap 
kesungguhan, tanggung 
jawab, dan kerja sama 
siswa dalam proses 
pembelajaran di setiap 
tahapan. 
Penilaian diri: 
Pernyataan siswa secara tertulis 
dalam jurnal belajar sederhana 
berbahasa Indonesia atau bahasa 
Inggris (jika mungkin) tentang 
pengalaman belajar 
menganalisis cerita pendek, 
termasuk kemudahan dan 
kesulitannya. 
Tes tertulis 
Membaca teks yang menuntut 
pemahaman tentang cerita 
pendek. 
Portofolio 
 Kumpulan hasil analisis 
tentang beberapa cerita 
pendek yang telah 
dibuat. 
223 
 
223 
SILABUS BAHASA INGGRIS KELAS XI PEMINATAN 
Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
Topik 
Cerita cerita pendek yang 
memberikan keteladanan 
tentang perilaku santun, 
peduli, jujur, disiplin, 
percaya diri, kerjasama, 
cinta damai, dan 
bertanggung jawab. 
 
Mengkomunikasikan 
 Siswa menyampaikan beberapa cerita 
pendek yang telah dibacanya kepada 
teman-temannya, dengan cara antara 
lain membacakan, menyalin dan 
menerbitkan di majalah dinding, 
bertanya jawab, membahas 
pandangan masing-masing tentang isi 
cerita pendek, dsb. 
 Siswa berupaya membaca secara 
lancar dengan ucapan, tekanan kata, 
intonasi yang benar dan menulis 
dengan ejaan dan tanda baca yang 
benar, serta tulisan yang jelas dan 
rapi. 
 Siswa membicarakan permasalahan 
yang dialami dalam memahami cerita 
pendek  dan menuliskannya dalam 
jurnal belajar sederhana dalam bahasa 
Indonesia atau bahasa Inggris jika 
mungkin. 
 Lembar soal dan hasil tes 
 
 
3.13 Menganalisis fungsi 
sosial, struktur teks, dan 
unsur kebahasaan dari 
teks proverb, riddle, 
dan poem, sesuai 
dengan konteks 
penggunaannya.  
(a) Peribahasa (Proverb), 
(b) Teka-teki (Riddle), dan 
(c) Puisi (Poem) 
Masing-masing diajarkan 
secara terpisah 
Masing-masing menggunakan prosedur yang 
sama 
Mengamati 
 Siswa menyalin dengan tulisan tangan 
beberapa (a) peribahasa (proverb), (b) 
teka-teki (riddle), dan (c) puisi (poem) 
KRITERIA PENILAIAN 
 Tingkat pemahaman 
terhadap isi pesan 
peribahasa (a) 
peribahasa (proverb), 
16 JP  Buku Teks 
wajib 
 Keteladanan 
ucapan dan 
tindakan guru 
menggunakan 
setiap tindakan 
komunikasi 
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SILABUS BAHASA INGGRIS KELAS XI PEMINATAN 
Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
4.18. Menangkap makna  
proverb, riddle, dan 
poem.  
 
 
Fungsi sosial 
Peribahasa melatih 
kehalusan budi; teka-teki 
mengasah pikiran, untuk 
menjalin pergaulan dengan 
lingkungannya   
Struktur teks  
(a) Peribahasa (Proverb) 
The pen is mightier 
than the sword.; Birds 
of a feather flock 
together., dan 
sebagainya. 
(b) Teka-teki (Riddle) 
What goes around the 
world but stays in a 
corner? (A stamp.); 
What can run but 
never walks, has a 
mouth but never talks, 
has a head but never 
weeps, has a bed but 
never sleeps? (A 
river.)., dan 
sebagainya. 
(c) Puisi (Poem) 
berbahasa Inggris di dalam buku 
koleksinya. 
 Siswa secara kolaboratif dan 
bimbingan guru berusaha (a) 
memberikan pandangannya tentang 
isi pesan peribahasa (proverb) dan 
puisi (poem), (b) memberikan 
jawaban dari (c) teka-teki (riddle) 
dengan menguasai unsur kebahasaan 
di dalamnya. 
Menanya 
Dengan bimbingan dan arahan guru, siswa 
menanyakan dan mempertanyakan tentang isi 
pesan dan unsur kebahasaan yang digunakan 
dalam (a) peribahasa (proverb), (b) teka-teki 
(riddle), dan (c) puisi (poem). 
Mengumpulkan Informasi 
 Siswa mengidentifikasi berbagai 
sumber untuk mendapatkan (a) 
peribahasa (proverb), (b) teka-teki 
(riddle), dan (c) puisi (poem). 
 Siswa mengumpulkan lebih banyak 
lagi (a) peribahasa (proverb), (b) teka-
teki (riddle), dan (c) puisi (poem) dari 
berbagai sumber. Sebaiknya dengan 
tulisan tangan agar lebih menghayati 
isi pesan dan menyadari unsur 
(b) teka-teki (riddle), 
dan (c) puisi (poem). 
 Tingkat kebermaknaan 
dalam membacakan dan 
menyampaikan (a) 
peribahasa (proverb), 
(b) teka-teki (riddle), 
dan (c) puisi (poem). 
 Tingkat ketepatan unsur 
kebahasaan: tata bahasa, 
kosa kata, ucapan, 
tekanan kata, intonasi, 
ejaan, tanda baca, 
tulisan tangan. 
 Sikap tanggung jawab, 
kerjasama, peduli, dan 
percaya diri selama 
proses pembelajaran. 
 
CARA PENILAIAN: 
Kinerja (praktik) 
Tugas untuk membacakan (a) 
peribahasa (proverb), (b) teka-
teki (riddle), dan (c) puisi 
(poem), serta meresponnya. 
Observasi:   
interpersonal/ 
transaksional  
dengan benar 
dan akurat 
 Contoh teks dari 
sumber otentik, 
seperti koran 
dan majalah 
berbahasa 
Inggris 
 Sumber dari 
internet, seperti: 
- https://ww
w.google.c
om/ 
- http://www
.rinkworks.
com/brainf
ood/p/riddl
es1.shtml 
- http://www
.funology.c
om/riddles/ 
- http://dan.h
ersam.com/
riddles.htm
l 
- http://goodr
iddlesnow.
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SILABUS BAHASA INGGRIS KELAS XI PEMINATAN 
Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
Puisi yang diambil 
dari sumber-sumber 
otentik. 
Unsur kebahasaan 
(1) Tata bahasa: 
Simple Present 
Tense, Kalimat 
imperatif positif 
dan negatif, 
kalimat tanya, tata 
bahasa gaya puisi. 
(2) Penggunaan 
nominal singular 
dan plural secara 
tepat, dengan atau 
tanpa a, the, this, 
those, my, their, 
dsb secara tepat 
dalam frasa 
nominal  
(3) Ucapan, tekanan 
kata, intonasi,  
(4) Ejaan dan tanda 
baca 
(5) Tulisan tangan. 
Topik 
kebahasaan yang perlu diketahui dan 
dibiasakan. 
 Siswa membacakan (a) peribahasa 
(proverb), (b) teka-teki (riddle), dan 
(c) puisi (poem) secara artistik dan 
bermakna kepada teman-temannya 
dalam kerja kelompok atau di depan 
kelas. 
 Dengan bimbingan dan arahan guru, 
siswa mengidentifikasi ciri-ciri (isi 
pesan dan unsur kebahasaan) (a) 
peribahasa (proverb), (b) teka-teki 
(riddle), dan (c) puisi (poem). 
Mengasosiasi 
 Siswa membandingkan dengan 
menganalisis persamaan dan 
perbedaan isi pesan dan unsur 
kebahasaan yang terdapat dalam 
beberapa (a) peribahasa (proverb), (b) 
teka-teki (riddle), dan (c) puisi (poem) 
dalam buku koleksinya dan yang telah 
dipelajari tersebut di atas. 
 Siswa memperoleh balikan (feedback) 
dari guru dan teman tentang pendapat 
dan perasaanya tentang (a) peribahasa 
(proverb), (b) teka-teki (riddle), dan 
(c) puisi (poem) tersebut. 
(penilaian yang bertujuan untuk 
memberikan balikan secara lebih 
cepat) 
 Observasi terhadap 
interaksi siswa berusaha 
memahami isi pesan (a) 
peribahasa (proverb), 
(b) teka-teki (riddle), 
dan (c) puisi (poem) dan 
cara 
mengkomunikasikan-
nya. 
 Observasi terhadap 
kesungguhan, tanggung 
jawab, dan kerja sama 
siswa dalam proses 
pembelajaran di setiap 
tahapan. 
Penilaian diri: 
Pernyataan siswa secara tertulis 
dalam jurnal belajar sederhana 
berbahasa Indonesia atau bahasa 
Inggris (jika mungkin) tentang 
pengalaman belajar (a) 
peribahasa (proverb), (b) teka-
teki (riddle), dan (c) puisi 
(poem), termasuk kemudahan 
dan kesulitannya. 
com/good-
riddles 
- http://www
.phrasemix.
com/collect
ions/the-
50-most-
important-
english-
proverbs 
- http://www
.englishdail
y626.com/p
roverbs.php 
- http://www
.manything
s.org/prove
rbs/ 
- http://poem
s.com/ 
- http://www
.lovepoems
andquotes.c
om/ 
- http://www
.lovepoems
andquotes.c
om/Friends
226 
 
226 
SILABUS BAHASA INGGRIS KELAS XI PEMINATAN 
Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
Berbagai hal terkait dengan 
kehidupan siswa sebagai 
remaja dan siswa SMA, 
dengan memberikan 
keteladanan dan inspirasi 
untuk berperilaku tanggung 
jawab, disiplin, cinta damai, 
kerjasama.   
 
Mengkomunikasikan 
 Siswa mencari lebih banyak 
peribahasa (proverb) dari berbagai 
sumber otentik dan kemudian berbagi 
dengan cara membacakannya kepada 
teman-temannya. 
 Siswa mencari lebih banyak teka-teki 
(riddle) dari berbagai sumber otentik, 
dan berbagi dengan cara membacakan 
dan  meminta teman-temannya untuk 
menebak jawabannya. 
 Siswa mencari lebih banyak puisi 
(poem) dari berbagai sumber otentik 
dan kemudian berbagi dengan cara 
membacakannya kepada teman-
temannya. 
 Siswa berupaya berbicara secara 
lancar dengan ucapan, tekanan kata, 
intonasi yang benar dan menulis 
dengan ejaan dan tanda baca yang 
benar, serta tulisan yang jelas dan 
rapi. 
 Siswa membicarakan permasalahan 
yang dialami dalam mempelajari (a) 
peribahasa (proverb), (b) teka-teki 
(riddle) dan (c) puisi (poem), dan 
menuliskannya dalam jurnal belajar 
Tes tertulis 
Membaca pemahaman tentang isi 
pesan (a) peribahasa (proverb), 
(b) teka-teki (riddle), dan (c) puisi 
(poem). 
Portofolio 
 Koleksi (a) peribahasa 
(proverb), (b) teka-teki 
(riddle), dan (c) puisi 
(poem) yang ditulis 
tangan. 
 Lembar soal dan hasil 
tes 
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dalam bahasa Indonesia atau bahasa 
Inggris jika mungkin. 
3.14 Menganalisis fungsi 
sosial, struktur teks, dan 
unsur kebahasaan dari 
lagu, sesuai dengan 
konteks 
penggunaannya. 
4.19. Menangkap makna 
lagu. 
Lagu sederhana 
Fungsi sosial  
Memahami pesan moral 
lagu dan menghargai lagu 
sebagai karya seni  
Unsur kebahasaan 
(1) Kata, ungkapan, 
dan tata bahasa 
dalam karya seni 
berbentuk lagu. 
(2) Penggunaan 
nominal singular 
dan plural secara 
tepat, dengan atau 
tanpa a, the, this, 
those, my, their, 
dsb secara tepat 
dalam frasa 
nominal  
(3) Ucapan, tekanan 
kata, intonasi 
(4) Ejaan dan tanda 
baca. 
Mengamati 
 Siswa menyalin dengan tulisan tangan 
beberapa lagu berbahasa Inggris 
sangat sederhana yang memberikan 
keteladanan atau menginspirasi di 
dalam buku koleksi lagunya. 
 Siswa berusaha memahami isi pesan 
lagu dengan menguasai unsur 
kebahasaan di dalamnya. 
 Hanya jika memungkinkan semuanya, 
siswa menyanyikan lagu-lagu 
tersebut. 
Menanya 
Dengan bimbingan dan arahan guru, siswa 
menanyakan dan mempertanyakan isi pesan dan 
unsur kebahasaan yang digunakan. 
Mengumpulkan Informasi 
 Siswa membaca (dan jika 
memungkinkan, mendengarkan) salah 
satu lagu yang telah disalin. 
 Siswa menirukan membaca nyaring 
(dan jika memungkinkan, 
menyanyikan)  lagu tsb. 
KRITERIA PENILAIAN 
 Tingkat ketercapaian 
fungsi sosial lagu. 
 Tingkat kelengkapan 
dan keruntutan dalam 
memahami isi pesan 
lagu. 
 Tingkat ketepatan unsur 
kebahasaan: tata bahasa, 
kosa kata, ucapan, 
tekanan kata, intonasi, 
ejaan, tanda baca, 
tulisan tangan. 
 Sikap tanggung jawab, 
kerjasama, peduli, dan 
percaya diri yang 
menyertai pemaparan 
tentang isi pesan serta 
pendapat dan perasaan 
siswa tentang isi pesan 
lagu. 
 
CARA PENILAIAN: 
12 JP  Buku Teks 
wajib 
 Lagu-lagu pop, 
klasik, dalam 
CD/VCD/ 
DVD/kaset atau 
diunduh dari 
internet 
 Kumpulan lirik 
lagu dari 
internet atau 
sumber lain 
 Sumber dari 
internet, seperti: 
- www.daily
english.co
m 
- http://ameri
canenglish.
state.gov/fil
es/ae/resour
ce_files 
- http://learn
english.brit
ishcouncil.
org/en/ 
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(5) Tulisan tangan 
Topik 
Berbagai hal terkait 
dengan kehidupan 
siswa sebagai remaja 
dan siswa SMA, 
dengan memberikan 
keteladanan dan 
inspirasi untuk 
berperilaku tanggung 
jawab, disiplin, cinta 
damai, kerjasama.  
 
 Dengan bimbingan dan arahan guru, 
siswa mengidentifikasi ciri-ciri (isi 
pesan dan unsur kebahasaan) lagu tsb. 
 Siswa menuliskan pendapat dan 
perasaannya tentang isi lagu tsb. 
dalam buku koleksi lagunya. 
Mengasosiasi 
 Siswa membandingkan isi pesan dan 
unsur kebahasaan yang terdapat 
dalam beberapa lagu dalam buku 
koleksi lagunya tersebut di atas atau 
dengan lagu-lagu lain. 
 Siswa memperoleh balikan (feedback) 
dari guru dan teman tentang pendapat 
dan perasaanya tentang lagu-lagu 
tersebut. 
Mengkomunikasikan 
 Siswa membacakan dan melaporkan 
analisisnya tentang satu lagu lain 
pilihan sendiri dalam kerja kelompok, 
dengan cara menyebutkan isi pesan 
serta pendapat dan perasaannya 
tentang lagu tersebut. 
 Siswa berupaya membaca secara 
lancar dengan ucapan, tekanan kata, 
intonasi yang benar dan menulis 
Kinerja (praktik) 
Tugas untuk menyebutkan isi 
pesan lagu secara singkat dan 
menyatakan kesan atau 
pendapatnya. 
Observasi:   
(penilaian yang bertujuan untuk 
memberikan balikan secara lebih 
cepat) 
 Observasi terhadap 
interaksi siswa berusaha 
memahami fungsi sosial 
dan unsur kebahasaan 
dalam lagu. 
 Observasi terhadap 
kesungguhan, tanggung 
jawab, dan kerja sama 
siswa dalam proses 
pembelajaran di setiap 
tahapan. 
 Observasi terhadap 
kepedulian dan 
kepercayaan diri dalam 
melaksanakan 
komunikasi tentang 
lagu. 
Penilaian diri: 
- http://www
.myenglish
pages.com/
site_php_fil
es/lyrics_an
d_songs.ph
p 
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dengan ejaan dan tanda baca yang 
benar, serta tulisan yang jelas dan 
rapi. 
 Siswa membicarakan permasalahan 
yang dialami dalam memahami isi 
lagu dan menuliskannya dalam jurnal 
belajar dalam bahasa Indonesia atau 
bahasa Inggris jika mungkin. 
Pernyataan siswa secara tertulis 
dalam jurnal belajar sederhana 
berbahasa Indonesia atau bahasa 
Inggris (jika mungkin) tentang 
pengalaman belajar memahami 
fungsi sosial dan unsur 
kebahasaan dalam lagu, 
termasuk kemudahan dan 
kesulitannya. 
Tes tertulis 
Membaca pemahaman tentang isi 
pesan lagu. 
Portofolio 
 Kumpulan lagu yang 
ditulis tangan 
 Kumpulan hasil analisis 
tentang beberapa lagu 
yang telah dibuat. 
 Lembar soal dan hasil 
tes 
 
 
 
